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Funding for community-based
English language learning

he Communities & Local Government Secretary, Robert Jenrick, announced
in mid July a £5.1 million fund to provide classes to those with little or no
English in 30 areas across England. The lessons will take place in safe spaces
such as community centres and places of worship.
The minister said that the new programme would oﬀer English language
sessions to those with little or no written or spoken English. He pointed out that
the 30 successful local authorities had all designed programmes that would best
meet the needs of residents with little or no English language skills, who may feel
disconnected, and the aim of the
“The minister ... pointed programme would be to help them to
fulﬁl their potential and improve their
out that the 30 successful connections
within their local
local authorities had all communities.
Mr Jenrick stressed that the tailored
designed programmes language
lessons would be delivered in
that would best meet the familiar and accessible community
buildings, in a socially distant way, or
needs of residents with online,
via apps. He said that digital
little or no English
laptop libraries would be used and there
would be one to one learner support. The
language skills, who may minister
pointed out that communityfeel disconnected, and based tuition had been proven to be a
highly eﬀective means of engaging people
the aim of the
who were in greatest need of support and
programme would be to who may not have previously taken steps
learn English. He added that the most
help them to fulﬁl their to
common diﬃculties were travel costs,
potential and improve lack of childcare, illiteracy in their ﬁrst
digital exclusion or a reluctance
their connections within language,
or lack of conﬁdence to make the ﬁrst
their local communities.” steps towards learning English. The
programmes will focus on connecting
learners to the places, spaces and people in their local area, by helping them in
everyday situations such as shopping in the high street, visiting the doctor or
attending a parents’ evening. The fund will provide opportunities for English
language practice, as well as social mixing through shared interests and activities.
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Children’s Commissioner calls on Government to
make early years central to COVID-19 ﬁghtback
with a new “Best Beginnings” guarantee

A

nne Longﬁeld, the Children’s Commissioner for England, has published a report in mid July on the
provision of early years services for children, alongside a warning that many nurseries were at risk
of closure, which would hit the life chances of some of the most vulnerable children and hold back
the economic recovery following lockdown.
The report, Best Beginnings, described a system that was disjointed and had often failed to target
those disadvantaged children with development problems who most needed early help. The report
highlighted the need for an overhaul of the early years system in England, as too many children, particularly
those growing up in disadvantaged families, were already behind by the time they started formal education.
The Commissioner’s oﬃce analysed data on all children in England who had not met the expected level on
half of their early learning goals at age 5 and tracked them through to the end of primary school. The
children had been found to be:
•

Five times as likely to end up being excluded by the age of 10.

•

Three times more likely to be struggling with reading at the age of 11.

•
•

Twice as likely to have had contact with children’s social care by the age of 11.
Four times more likely to be struggling with writing at the age of 11.

The Children’s Commissioner called for a new “Best Beginnings” early years investment plan, which would
range from Children and Family hubs to midwives and health visitors, to tackle problems at the beginning of
a child’s life rather than waiting until the crises developed in later years.
Ms Longﬁeld said that while some foundations of an excellent early years service were already in
place, she urged the Government to bring together and “turbocharge” the services into one system which
would provide ﬁrst class provision that would work for families and ensure that all children, including the
most disadvantaged, would get the best possible start in life.
The Children’s Commissioner had made a number of recommendations including:

•
An emergency recovery package for the childcare providers whose ﬁnances had been worst aﬀected
by COVID-19. The Government should also reconsider the design of Universal Credit which made it diﬃcult
for lower earning families to get help with childcare, as parents had to pay costs upfront and then wait to be
repaid.

•
An expanded oﬀer of 30 hours free childcare and early education for all children aged two, three and
four, and 15 free hours for all one-year-olds, so that early years education would be seen as part of ordinary
life, in the same way that school was.
•
A cross-government “Best Beginnings” strategy led by a Cabinet Minister for the Early Years. This
would set out how a revitalised and extended Healthy Child Programme, the Early Years Foundation Stage,
Children and Family Hubs, antenatal services and the Troubled Families Programme would work together.
•
A Family Guarantee of support for under-ﬁves and their families delivered by health visitors, early
help and Troubled Families workers, family nurses or family support workers based in Family Hubs.
(Continued on page 3.)
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•
A national infrastructure of Children and Family Hubs, which would be a centre point of support for
children and families and act as a gateway to multiple services. Each hub would be a base for universal
services so that every child would be reached.
•
A Government review of early education and childcare funding to ensure it was working as
eﬀectively as possible to help children and families who needed it most.

•
A single system for supporting families with early years education and childcare, where fees would
be charged in relation to families’ incomes as they were in Sweden and Norway.
•
A national workforce strategy for the early years, which would focus on staﬃng across existing
health, local government and early years settings.

•
Better sharing of data between diﬀerent services, so that children who needed help would not fall
through the gaps or go unidentiﬁed. This should include more eﬀective use of a child’s NHS number and
Unique Pupil Number so that it would be possible to match children in diﬀerent databases.

Responding to the Children Commissioner for England’s report on early years services and call for an
emergency rescue package to prevent thousands of nurseries from going under, Tulip Siddiq MP, Labour’s
Shadow Minister for Children and Early Years, said the report had conﬁrmed that the Government’s chronic
underfunding of early years had hit disadvantaged children the hardest. She warned that the childcare
sector was “on the brink of collapse” due to COVID-19, and nurseries in deprived areas were the most likely
to close.
“The Commissioner’s oﬃce
James Bowen, director of policy for the National
Association of Head Teachers, said that while many
analysed data on all children in
maintained nursery schools had remained open
England who had not met the
throughout the COVID-19 crisis to provide care and
support for some of the most vulnerable children in
expected level on half of their
society, they had been hit with a double whammy of
early learning goals at age 5 ...
government neglect. He added that not only would
they not be able to access the Government’s ﬁnancial
The children had been found to
compensation scheme, but they had also been
be ... Three times more likely to
excluded from the £1bn “catch-up” funding as well.
Mr Bowen argued that the decision seemed
be struggling with reading at
illogical given that it had been widely accepted that
the age of 11 and four times
early intervention was one of the most eﬀective
strategies to address gaps in learning. Cllr Judith Blake,
more likely to be struggling with
Chairman of the Local Government Association’s
writing at the age of 11.”
Children and Young People Board, said that councils
supported calls for a review of the early years system
and they were pleased the Commissioner had
reinforcing their calls for long-term investment in councils’ public health and early intervention services. She
pointed out that with long-term sustainable funding, councils would be able to ensure that every child
would have the best possible start in life, children’s health would be protected and widening health
inequalities resulting from COVID-19 would be reduced.
Cllr Blake pointed out that while high-quality early years provision made a diﬀerence to young
children and had been proven to break the cycle of disadvantage, the current oﬀer did not give parents
clarity about the best options for their children and there were growing concerns about the provision for
disadvantaged children, those with special needs, and signiﬁcant challenges that faced the workforce. She
added that COVID-19 had also exacerbated the ﬁnancial challenges facing early years providers and there
remained an urgent need for additional funding to support them.
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Proposed phonics check in Year 2

I

Quick Reads 2021 Authors Revealed

he Government’s controversial phonics check has been criticised as even less appropriate during the
disruption caused by the COVID-19 pandemic than it would normally be. Many primary school
practitioners feel that the phonics check is of no real value in the judging progress of young children
in learning to read, and was just an unnecessary burden in the present pandemic circumstances.
Nick Brook, deputy general secretary of NAHT, which represents most primary school heads, said
that the NAHT did not support the proposal the Government had made when it came to administering the
phonics check in year two which would just add an unnecessary bureaucratic burden and provide no
educational beneﬁt to pupils. He argued that all year groups in the new academic year would need to be
able to move on with a curriculum that would meet their needs, and teachers would , as they did every year,
work with all pupils to ﬁll any gaps in their learning, including their reading skills, to allow them to progress
in their current year group.
Mr Brook said that government proposals would mean that all Year 2 children would be expected to
take a phonics test in the second half of the autumn term and schools would need to report the data to
their local authority, which would be “entirely unnecessary”. He stressed that as school leaders and their
staﬀ were facing unprecedented challenges as they tried to recover, rebuild their school community and
support pupils, parents and carers, both academically and pastorally, no unnecessary obstacles should be
put in their path.

n late June the Reading Agency announced the new line-up of best-selling authors who will be writing
a new series of short novels for Quick Reads, the programme that aims to tackle the UK's adult literacy
crisis by helping less conﬁdent readers to start reading. The authors are: Oyinkan Braithwaite, Louise
Candlish, Katie Fforde, Peter James, Caitlin Moran and Khurrum Rahman.
Quick Reads, which will celebrate its 15th anniversary in 2021, is focused on inspiring emergent
readers, as well as those who have little time or have fallen out of the habit of reading, with entertaining
and accessible bitesize books written by contemporary authors.
Available for £1 at bookshops and free to borrow from libraries, over 5 million of the books are used
across the country in colleges, prisons, trade unions, hospitals and adult learning organisations.

A

Children's choices and who inﬂuences them

survey commissioned by the Reading Agency, conducted by Beano Brain Omnibus 2020, to mark
the launch of the Summer Reading Challenge 2020 has revealed that 89% of 7-11-year-olds
surveyed had been reading during lockdown, and 37% had been reading more than before the
schools had closed.
The majority of children had been looking at digital inﬂuencers for reading inspiration, as 45% of
children had turned to YouTube and 28% to social media for ideas, while almost a third (31%) had turned to
friends for advice.
Reading had been cited as something that made children feel relaxed and happy during lockdown, as
a quarter (26%) had said that characters in books had made them laugh during the diﬃcult time. Chapter
books had proved to be the most popular reads, as they had been chosen by 3 in 5 children (61%), while
40% of children had opted to read comics. Fifty-seven per cent of boys and 65% of girls had chosen chapter
books, and 49% of boys and 30% of girls had been reading comics.
The Summer Reading Challenge, delivered in partnership with public libraries, had encouraged
children aged 4-11 to read during the long summer break, but there had been a dip in reading levels if
children did not have regular access to books.
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Coronavirus: Baseline assessment delay

n late June the Department for Education announced its decision to delay the introduction of statutory
reception baseline assessment until autumn 2021, because of the Coronavirus pandemic. Dr Mary
Bousted, joint general secretary of the National Education Union, said that the NEU had welcomed the
decision, as schools needed to be fully focused on supporting children's learning as they returned to
school. But she stressed that the Government would need to be honest with parents and pupils that
whilst teachers would be doing their utmost to ensure the wellbeing of pupils and their learning, the
situation would not be the same as it had been in March.
Dr Bousted pointed out that although the Government had had the good sense to call oﬀ the tests, it
had still been encouraging schools to become “early adopters” of the tests. She argued that there would be
no value for schools in doing so as the baseline remained “a pointless exercise in accountability”, rather than
a measure that could improve the quality of teaching and learning. Dr Bousted added that. Along with many
others in the Early Years sector, the union would continue to campaign for the complete withdrawal of
Reception Baseline Assessment from the policy agenda.
Geoﬀ Barton, General Secretary of the Association of School and College Leaders, said that he also
supported the decision to suspend the reception baseline assessment for 12 months as a sensible and
pragmatic response to the disruption caused by the coronavirus emergency. He pointed out that schools
which wished to become early adopters of the assessment
could still do so.
“NAHT general secretary,
Mr Barton argued that it was not the time to
Paul Whiteman, said that
introduce a new national assessment when teachers needed
to be able to focus on reintegrating children back into
NAHT supported the
schools, which had been recognised by the Government. But
pragmatic decision by the
he stressed that the Government must also undertake a
review of Key Stage 2 tests, which were due to be taken next
Government to delay the
May as a matter of urgency. Mr Barton said that while there
statutory implementation of
may be merit in allowing schools to run them for their own
checks and to support children’s transition to secondary
the reception baseline
education, it would be wrong to use them for school
assessment by 12 months to
performance tables after so much disruption and as schools
focused on helping children catch-up.
September 2021 and it had
He pointed out that in the longer term, ASCL
welcomed the much needed
supported the introduction of reception baseline
assessment because it recognised the vital importance of
clarity that it had provided
early years education better than the current system which
measured progress only from Key Stage 1 assessments when for schools as they prepared
the child was already halfway through their primary
for the autumn term. “
education.
NAHT general secretary, Paul Whiteman, said that NAHT supported the pragmatic decision by the
Government to delay the statutory implementation of the reception baseline assessment by 12 months to
September 2021 and it had welcomed the much needed clarity that it had provided for schools as they
prepared for the autumn term.
But he pointed out that there was no certainty in terms of what would happen in the autumn term,
and there was the potential of further disruption to the 2020/21 academic year. Mr Whiteman stressed that
there would be plenty of recovery work to do and most children would not have had the opportunity to take
part in the usual transition activities prior to starting school.
He said that schools were being oﬀered a voluntary opportunity to participate in the RBA in 2020,
and he stressed that participation in the autumn would entirely be a choice for each school. Mr Whiteman
added that, for schools which did want to participate, pushing the assessment window into the second half
of the autumn term would help them to do so, and there would be reassurance that, as with the pilot year,
the data would not be used in any form of accountability.
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Number of students required to continue English
and maths study set to increase with rising
unemployment

A

s employment may no longer be an option for many school leavers this year, the proportion of
young people seeking an apprenticeship or opting to stay in full time education when they may
otherwise have found employment, could be set to rise considerably.
Analysis in June from the Education Policy Institute pointed out that while keeping the young people
in full-time education would be the obvious alternative, there were many challenges, such as, the issue of
whether colleges and teachers had the capacity to accommodate a large inﬂux of students, which may be
ampliﬁed by policies designed to raise the basic numeracy and literacy of young people in education.
EPI pointed out that there was currently a requirement for those in full-time post 16 education to
continue English and maths study if they had not achieved at least a pass in the subjects at GCSE (a grade 4),
and colleges which had taken on such students, would be held accountable for improving their grades.
While there would be some ﬂexibility in the policy, as colleges would be able to exempt up to 5 per cent of
students from continuing their GCSEs, against the backdrop of rising unemployment, the number of
students who may return to further education, and therefore fall newly within the requirement to continue
English and maths study, would be set to increase
signiﬁcantly.
“The EPI analysis indicated that, in The EPI analysis indicated that, in the coming
the coming year, there could be year, there could be around 123,000 16- or 17-year
olds who would normally ﬁnd employment, of
around 123,000 16- or 17-year olds which more than two thirds would not have passed
English and maths. This would mean that if the
who would normally ﬁnd
young people did opt to return to the education
employment, of which more than system to avoid unemployment, most would be
two thirds would not have passed required to continue to study the subjects.
Of those that did opt to return to education and
English and maths. This would
would be required to continue English or maths
study,
around a quarter would need to work
mean that if the young people did
towards securing a pass in GCSE rather than taking
opt to return to the education
separate Functional Skills qualiﬁcations. If young
system to avoid unemployment, people actually found it more diﬃcult, rather than
easier to ﬁnd an apprenticeship, although not all
most would be required to
would return to full time education, there could be
continue to study the subjects.” up to another additional 32,000 students facing
GCSE study.
EPI pointed out that in a typical year, around
100,000 16-18-year olds would study towards an English resit qualiﬁcation, and nearly 150,000 would study
towards a maths resit qualiﬁcation. However, following a surge in numbers, in the most extreme case, there
could be an additional 119,000 thousand 16- or 17-year olds who would be required to continue with the
subjects next year. Even if only half of those in other routes returned to education, it could still mean that
there would be nearly 60,000 extra students.
EPI concluded that, while the numbers for those opting for further study could be expected to rise in the
coming months, the Government may need to look at whether the resits policy could result in unintended
consequences, as some young people could be nudged into unemployment rather than further study. EPI
pointed out that whilst much attention had gone on the Prime Minister’s apprenticeships guarantee,
policymakers must ensure that young people had access to a range of education and training options to
avoid the damaging eﬀects on life chances caused by early unemployment.
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New resources support ESOL practitioners
working with refugees

uring Refugee Week 2020, in June, the Learning and Work Institute, Learning Unlimited and the
Education and Training Foundation, launched a suite of resources to help ESOL practitioners
address the early integration needs of refugees. The resources, which focus on learners with very
low levels of language proﬁciency, had been informed by L&W’s research with refugee learners and ESOL
stakeholders and developed by Learning Unlimited.
The resources consist of:

•
Guidance to support practitioners with the approaches underpinning the materials, linked to the
New to ESOL guidance.

•
12 units of teaching and learning materials, based on a simple dialogue in a relevant early integration
scenario, each are intended to support around six hours of delivery.
•
A screening tool, to help identify learners who are “New to ESOL”, and who may beneﬁt from
additional early integration language support.

•
Learner proﬁles, illustrating the early integration needs and longer-term learning and work
aspirations of refugees.
The ESOL for Refugees resource pack is hosted by the Education and Training Foundation.

A

First Ambassadors Announced for 2020
Summer Reading Challenge

t the end of May the Reading Agency's Summer Reading Challenge 2020 has announced the initial
line-up of stars in children's publishing and entertainment who have pledged their support for this
year. The reading challenge engages, which reaches over 700,000 children each summer, has
launched an all-new digital format this year due to COVID-19 and the ongoing social distancing measures
in schools and public libraries.
The list of ambassadors includes: CBBC presenters Sam and Mark; children's author Jacqueline
Wilson; comedian and TV presenter Paul O'Grady; Waterstones Children's Laureate Cressida Cowell;
comedian and author David Baddiel; TV adventurer Ben Fogle; former Blue Peter presenter and children's
author Konnie Huq; performance poet Joseph Coelho and CBBC's Hacker T Dog reunited with Radio 1's Katie
Thistleton. They will be joined by children's authors including Rob Biddulph, Philip Ardagh, Guy Bass, Steven
Butler, Gareth P Jones, J M Joseph, Jennifer Killick and Silly Squad illustrator Laura Ellen Anderson, all of
whom have books in the oﬃcial Silly Squad book collection. Founder of The Shed School Ashley Bates,
illustrator Johanna Basford OBE, actress and comedian Samantha Baines, author and game designer
Gabrielle Kent, plus bestselling authors David McKee, Milly Johnson, Dorothy Koomson, Kit de Waal and
Kate Clanchy MBE will also be oﬀering their support for the campaign.
The Summer Reading Challenge will run from June to September. The launch on Friday 5 June, will
feature a virtual Let's Get Silly programme from the Summer Reading Challenge's Facebook page. The
launch will feature special readings, family activities and draw-a-longs from guest celebrities and authors.
Over the summer, libraries will continue to run the Challenge in partnership with The Reading Agency, to
deliver it via virtual services and e-lending platforms, and adapting their delivery if social distancing
measures develop and change.
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Help for Year 6 teachers to support literacy and
wellbeing when schools reopen

T

o support Year 6 teachers who are preparing to welcome their classes back to school, the National
Literacy Trust has collected literacy and wellbeing resources for 10-11-year-olds on its Back to School
page, which hosts several of top teaching resources, fun lesson ideas and activities. To support
schools, The Trust has removed restrictions on several resources and its Skills Academy programme is
currently free for Year 6 teachers.
The activities available include:
•
Happy News Project - an activity which focuses on wellbeing and develops teamwork, speaking and
listening skills and journalistic writing and reading skills.
•
Skills Academy, which is free, improves struggling students’ reading and helps them to feel secondary
school ready, by rewarding their progress in a “fun and engaging way”.
•
The Book of Hopes is a free collection of short stories, poems and pictures to help children feel
positive, from over 110 children’s writers and illustrators, dedicated to those working in hospitals.
•
Young Readers Programme Back to School resource oﬀers easy-to-deliver activities to improve
children’s literacy skills whilst promoting a positive classroom environment.
•
Everybody Writes: writing groups, is a guide on setting up a writing club, tips on planning, games and
activities, evaluating the impact of the club and sustaining it.

I

Zone In platform for young adults

in mid May the National Literacy Trust has launched Zone In, a free online platform for students and
young adult learners aged 13 and over, which is packed with weekly activities and resources to help
young people build new skills and improve their literacy during lockdown. Topics range from comedy
writing and CV planning to freestyle football and beatboxing.
The platform features exclusive videos from role models including inﬂuencers, sports people,
industry experts and authors. Beauty blogger, make-up artist and entrepreneur, Rose Gallagher, launched
the platform by introducing the ﬁrst of a series of weekly challenges. Her video message encouraged young
people to think about their dream job after lockdown and send in their CV to Zone In to receive free
feedback from industry experts.

A

Free book by over 110 authors and illustrators

ward-winning children’s author, Katherine Rundell, has launched The Book of Hopes: Words and
Pictures to Comfort, Inspire and Entertain Children in Lockdown, which the National Literacy Trust
is hosting exclusively on Family Zone. Completely free for all children and families, the collection of
short stories, poems, essays and pictures also has contributions from more than 110 children’s writers and
illustrators, including Lauren Child, Anthony Horowitz, Greg James and Chris Smith, Michael Morpurgo, Liz
Pichon, Axel Scheﬄer, Francesca Simon, Jacqueline Wilson.
The Book of Hopes aims to comfort, inspire and encourage children during lockdown through delight,
new ideas, ridiculous jokes and heroic tales. There are true accounts of cats and hares and plastic-devouring
caterpillars; there are doodles and ﬂowers; revolting poems and beautiful poems; and there are stories of
space travel and new shoes and dragons. The collection has been dedicated to the doctors, nurses, carers,
porters, cleaners and everyone currently working in hospitals.
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Reading and traditional children’s activities
surge in lockdown

W

hile reading and traditional children’s activities have surged during the lockdown, a signiﬁcant
minority are at risk of falling behind. Figures released ahead of BookTrust’s annual Pyjamarama
campaign, showed that screen time had increased by two hours a day for young children since
lockdown began.
While many parents had reported that lockdown had meant that they had read their child a bedtime
story for the ﬁrst time, 22% of families were not doing any home education with their children and 14%
were not reading with their children. The BookTrust’s research revealed that 34% of parents had been
reading much more during lockdown, and more were taking part in other traditional activities such as board
games (62%), arts and crafts (60%) and listening to music (51%). But 22% of parents said that neither they or
their partner were doing any home education with their children during the lockdown, and 14% of parents
were not reading with or to their children.
The research, from the reading charity, BookTrust, suggested that whilst many families were dealing
with lockdown by taking part in new activities (both on and oﬀ line) a signiﬁcant minority of families were
struggling to engage with education and reading.
Unsurprisingly screen time was booming, as digital devices were being used for educational
purposes and socialising with friends and families, with gaming (68%), school-work (54%), and watching tv
(49%) the most popular with children aged 4– 11. Screen time amongst 4-11s had increased by 121 minutes
a day, and 10-11-year-olds’ screen time had gone up by 151 minutes. Parents were also engaging with online
activities to entertain and educate their children, such as Joe Wicks’ daily PE class (49%).
The research had also showed that 28% of families questioned had said that they had never read
bedtime stories during lockdown, and the proportion increased according to social grade (11% from social
group A, compared with 32% from social group E). A small minority of children (6%) were not reading for fun
at all. Parents were generally ﬁnding the lack of school structure diﬃcult and over half (54%) of parents had
said that they were ﬁnding it diﬃcult to stick to a timetable for their primary-school aged children and three
quarters (75%) had reported taking a “ﬂexible” approach to school-work.

T

New dates for free embedding maths and
English in apprenticeships webinars

he Education and Training Foundation has added new dates for the free embedding maths and
English in apprenticeships interactive webinars in May and June. For the new dates, the ETF has
updated and enhanced the series of webinars to incorporate home working and online learning. The
updated webinars include providing strategies to adapt activities such as assessment, keeping learners
motivated using technology as well as supporting good practice for future working conditions. The new
webinar dates are available to book via the ETF’s booking system.
The webinars are part of a fully subsidised, ﬂexible CPD package to help staﬀ embed maths and
English in workplace training delivery. The aim of the CPD package is to support better retention and
achievement of apprentices, improve apprenticeship success rates and help employers to build a skilled
workforce.
The ETF’s CPD package is based on four topics. These are embedding strategies - how to work
towards an embedded approach to the delivery of maths and English in apprenticeships; resources -how to
ﬁnd and use appropriate resources for an embedded approach, including resources to upskill your staﬀ
involved in apprenticeship delivery; assessment - how to identify appropriate assessment methods for
eﬀective embedding; and inclusivity - how to support inclusivity for the eﬀective delivery of maths and
English in apprenticeships.
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The future content of courses on teaching early
reading in initial teacher education in England:
evidence-based or controlled by government?

S

By Professor Margaret M. Clark OBE

In this original research article written for Literacy Today, Professor Margaret Clark explores
the issue of the future content of courses in teaching early reading and asks whether the
future is to be policy determined by evidence or government ideology.

ince 2006 there has been a growing insistence by government in England that in the teaching of
reading, primary schools must focus on systematic synthetic phonics, not just as one of a range of
strategies, but as the method of teaching all children to read. In 2012 it was announced that Ofsted
would start a series of unannounced inspections of providers of initial teacher education focusing solely
on the training of phonics teaching. Over the following years, the government, backed by Ofsted, has
increased its hold over policy and practice on early reading in state primary schools, in institutions
providing initial teacher education and courses oﬀering further professional development for teachers.
Claimed to be an evidence-based policy, contrary evidence has been ignored. A Phonics Screening Check
(PSC) was introduced in 2012 as a mandatory assessment for all children in state primary schools in
England at the end of year 1 (for children about six-years-of-age). This assessment of children’s ability to
decode has become a high stakes test with a school’s percentage pass a major criterion in Ofsted
inspections. Ofsted requires that institutions involved in initial teacher education in their courses present
systematic synthetic phonics as the way to teach all children to read.
The education policy analysed here refers to England, not Scotland, Wales or Northern Ireland as
education is a devolved power in The United Kingdom. However, similar moves have been apparent in both
Australia and in the United States (See Allington, 2002 and Clark 2017 and 2018). In all three countries an
increasing role in policy decisions on early literacy is being played by consultants, to the exclusion of
professionals. Many of these consultants have commercial interests in producing materials to implement
the policies.

The future content of courses on early reading in initial teacher education in England
In January 2020, Ofsted issued a consultation document on initial teacher education with the new
framework and handbook to be published in June 2020 and implemented in September 2020 (Ofsted.
2020a). Responses to the consultation document were to be submitted by 3 April 2020. There are numerous
statements in the draft document referring to the need for institutions to require systematic synthetic
phonics as the only way to teach early reading (Clark 2020a and b). One such statement was:
“An institution will be deemed Inadequate if: Primary training does not ensure that trainees only learn to
teach reading using systematic synthetic phonics.” (44) (Ofsted, 2020a)
In a recent article I reported research based on observations in classrooms on the eﬀects of the
government phonics policy on early years classrooms in primary schools in England (Clark, 2020a). I also
drew attention to the reservations of many teachers and parents on the Phonics Screening Check based on
our research (Clark and Glazzard, 2018). In a further article I summarised the ﬁndings of our independent
research from a survey which received 38 responses together with interviews of ten of the respondents,
showing the constraints already felt by those involved in initial teacher education (Clark, 2020b). In that

(Continued on page 11.)
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article I included a number of quotations from the consultation document. I expressed concern that should
these changes be implemented these would place even greater constraints on the content of literacy
courses on institutions in England if institutions wished to retain the right to train teachers. I also pointed
out that in the consultation document there were no such edicts for any other subjects in primary or
secondary schools. Our research was published in April 2020 and can be read and downloaded from the
Newman University website (Clark et al, 2020). The article summarising the research is also available on that
site and an announcement about the research and the summary have been sent to Ofsted and members of
The Education Select Committee. On 10 June 2020 written questions were asked in parliament referring to
our research, whether it had implications for policy and whether there were lessons we could learn from
other countries. In his replies Nick Gibb, the School Standards Minister, responded that: ‘Providers in their
training are therefore obliged to ensure their courses will ensure their trainees are able to demonstrate a
clear understanding of systematic synthetic phonics’. In his lengthy responses he ignored the question as to
whether trainees might proﬁt from learning approaches to literacy which have been successful in other
countries and other parts of UK (see Education Journal Issue 416: 67).
It would appear that, decoding, and in particular synthetic phonics, and preparation for the Phonics
Screening Check may continue to dominate reading in reception classes and years 1 and 2 in England, and
teachers will have had their initial teacher education courses, and their observations in schools, dominated
by synthetic phonics.

Evidence on recent developments in initial teacher education in England
Evidence from professionals involved in initial teacher education and from newly qualiﬁed teachers reveals
that many institutions involved in initial teacher education have already narrowed their literacy courses to
comply with government policy and Ofsted requirements. Hendry in a recent article reported a study in
which she observed teachers in training and interviewed them as they became newly qualiﬁed teachers
(Hendry, 2020). Her study commenced in 2013 which she claims marked an important change in the delivery
of ITE in England: “University-led postgraduate certiﬁcate in education (PGCE) routes were required to
increase the number of days that student teachers spent in school from 90 to 120 in their 38 week
courses.... This change reﬂected government scepticism about universities’ contribution to teacher
preparation…and an emphasis on school led professional training rather than education for future
teachers… As a consequence, university based time to engage with theory and pedagogy for teaching early
reading was limited and the role of the school-based mentor became increasingly signiﬁcant.” (Hendry,
2020: 58)
In her study she found that: “The participants’ experiences highlighted the focus on phonics teaching
as the main priority in the teaching of reading in the 20 schools involved in the study. As a consequence the
student teachers received limited examples of wider pedagogy and a rich environment for teaching
reading….With one or two exceptions reading experiences were focused on phonetically decodable texts
and phonics schemes.”
She concluded that: “In essence when assessment and curriculum guidance prioritise one method
for teaching reading, universities must work with schools, students and NQTs to re-establish a broader
understanding of what it means to be an eﬀective teacher of early reading.” (Hendry: 67)
Research evidence relevant to the government’s synthetic phonics policy
Learning to be Literate: Insights from research for policy and practice, Part IV has evidence from research
relevant to the questions posed below (Clark, 2016). Several of my recent articles critiquing government
policy insisting synthetic phonics be mandated as the only way to teach early reading in primary schools in
England were reprinted in a Special Issue of Education Journal (Clark, 2019). In two edited books (Clark,
2017 and 2018), there are contributors from the United Kingdom, the United States, the Republic of Ireland
and Northern Ireland. A further two articles (Clark, 2020a and b) summarise more recent research. Below
are a number of questions where claims have been made by the government yet relevant research has gone
unacknowledged.

(Continued on page 12.)
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1.
Is there one best method of teaching reading to all children? There is a lack of such evidence. See
chapter 14 in Clark, 2016 and chapter 6 in Clark 2017.
2.
Did the Rose report in 2006 provide convincing evidence for the superiority of synthetic phonics?
See chapter 13 in Clark 2016 and chapters 7 and 8 in Clark 2017, also Torgerson et al. 2019 for the latest
review of the research evidence suggesting there is not convincing evidence for synthetic phonics as the
best method.
3.
Is there evidence that synthetic phonics should be the only method of teaching reading to all
children? There is extensive evidence against that view (see Clark, 2016).

In the most recent of a series of reviews of the experimental research on phonics, Torgerson and her coauthors, repeat their assertion that Rose overstated the case for synthetic phonics and that: “there remains
insuﬃcient evidence to justify a ‘phonics only ‘teaching policy’…. and that there is little evidence of the
superiority of one phonics approach over any other.” Torgerson et al., 2019: 234.
In 2005-6 Greg Brooks was a member of Jim Rose’s committee and with Carole Torgerson a member
of a team contracted to produce a systematic review of the research evidence on phonics (see Brooks,
2017).
4.
Are academics anti phonics? This was not the case in 2006 when the government in England was still
making this claim. See Appendices I and 2 in Clark 2017 where the response to that claim by the national
literacy associations in the United Kingdom and Australia are reproduced.
5.
Was phonics part of the teaching of reading in classrooms in England prior to 2012? A large national
research project based on observation in classrooms showed that a signiﬁcant amount of time in early years
classrooms was devoted to a diverse range of phonics activities in England even by 1994. Such evidence was
disregarded, according to Bridie Raban who directed the research, and for political reasons. See Raban,
chapter 10 in Clark, 2018 where she compares developments in England and Australia.
6.
Do the results of PIRLS 2016 prove the success of the government’s policy as these ten-year-old
children were the ﬁrst to have sat the Phonics Screening Check in 2012? These claims seem exaggerated as
discussed in Part II of Clark, 2018.
There is little evidence of any improvement in attainment other than on the actual check that can clearly be
attributed to this policy, though the government does cite the results of PIRLS 2016. The minister made no
reference to cautions in the reports on PIRLS against drawing causal relationships from the data, nor
possible alternative explanations for this rise in ranking from joint 10th to joint 8th (Clark, 2018, Part II).
7.
Is either the research in Clackmannanshire in Scotland in 2005 or The National Reading Panel Report
in the United States in 2000 a suﬃcient evidence-base to justify adoption of synthetic phonics as the only
method of teaching all children to read? These are the two researches cited by Nick Gibb as the evidencebase for adopting synthetic phonics as the only way to teach children to read and Ofsted also cites the
Clackmannanshire research. These researches have both been criticised by researchers, the
Clackmannanshire study by Ellis and Moss 2014, and the evidence is summarised in Clark, 2016 and 2019.
Allington, in his edited book has contributions from members of the panel expressing concern at the way
the phonics aspect had been reported (Allington, 2002 and 2018, Clark, 2016 and 2019)
8.
Do the results and eﬀects of the Phonics Screening Check justify its continuation as a statutory
assessment, and does it provide useful diagnostic information? The majority of the teachers and parents in
our research project did not feel the PSC should continue as a statutory assessment, criticising many aspects
of it. 2018).While consulting on other aspects of assessment policy, the Department for Education has not
consulted either teachers or parents as to whether they regard the PSC as providing valuable information, or
about whether the PSC should remain statutory (See Clark and Glazzard, 2018 and in particular Appendix 1
on lack of consultation).
9.
Should all institutions training primary teachers be required to insist that their literacy courses
promote synthetic phonics as the way to teach all children to read? (See Clark et al., 2020) and
recommendations by the Education Endowment Foundation below.
(Continued on page 13.)
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A balanced policy for early reading
Like most academics I do not deny the importance of phonics in learning to read. However, there is evidence
that this is better practised within context rather than in isolation. Time spent decoding words in isolation,
or as in many schools in England, on practising pseudo words to enable schools to achieve a high percentage
pass on the PSC, might be better spent studying the features of real written English.
In a recent valuable guidance publication for teachers, the Education Endowment Foundation lists key
recommendations for the teaching of literacy at Key Stage 1 (EEF, 2017). ‘EEF aims to support teachers and
senior leaders by providing evidence-based resources designed to improve practice and boost learning’ (see
educationendowmentfoundation.org.uk). It is therefore perverse that the government ignores its evidencebased recommendations for eﬀective teaching of reading. Three of the key recommendations are:
1. Develop pupils’ speaking and listening skills and wider understanding of language.
2. Use a balanced and engaging approach to developing reading, which integrates both decoding and
comprehension skills.
3. Eﬀectively implement a systematic phonics programme.
Note the emphasis is on ‘integration of decoding and comprehension’ and that the reference is to a
systematic phonics programme, not to synthetic phonics as the only approach as currently required in
England.

Given the extensive research which points to the need for a balanced approach to early reading
development, it is crucial that teacher education courses support trainees to critically interrogate
government literacy policy and that trainees are introduced to approaches that have been successful in
other countries.

The future content of courses on early reading in initial teacher education in England
After the completion of our research, in January 2020, Ofsted issued a consultation document on initial
teacher education with the new policy to be announced in June 2020 and implemented in September 2020
(Ofsted, 2020a). Responses to the consultation document were to be submitted by 3 April 2020. There are
numerous statements in the consultation document referring to the need for institutions to require
systematic synthetic phonics as the only way to teach early reading. I quoted a number of these statements
in Clark, 2020a and b. Most of these statements remain in the ﬁnal document, with only minor changes in
wording, though not in intent. One such statement repeated in virtually identical words in the ﬁnal version
is: “In primary phase programmes, training ensures that trainees learn to teach early reading using
systematic synthetic phonics as outlined in the ITT core content framework and that trainees are not taught
to teach competing approaches to early reading. (Ofsted, 2020b: 38). NB in the consultation document this
was followed by ‘that are not supported by the most up-to-date evidence…Ofsted, 2020b 39).”
The statement is now followed on the same page by ‘Trainees are taught the importance of
providing pupils with enough structured practice to secure ﬂuency in both reading and numeracy work’.
Note the emphasis is on ‘ﬂuency’, rather than understanding.
An institution will be deemed Inadequate if: “EY and primary training does not ensure that trainees
only learn to teach decoding using systematic synthetic phonics as part of early reading (Ofsted, 2020b: 44).”
In the consultation document, and in the ﬁnal document there are no such edicts for any other
subjects in primary or secondary schools. Indeed, No references are cited justifying this policy, removing as
it does from professionals any freedom of choice in their presentation of literacy. Associated Ofsted/ DfE
documents have long, and in some cases dated reference lists. None of the references refer speciﬁcally to
evidence on synthetic phonics (DfE, 2019).It would appear that now and in the future, decoding, and in
particular synthetic phonics, and preparation for the Phonics Screening Check may dominate reading in
reception classes and years 1 and 2 in England, and recently trained teachers will have had their initial
teacher education courses in the institutions, and their observations in schools, dominated by synthetic
phonics.
(Continued on page 14.)
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Ofsted states in the ﬁnal document, as in the consultation document, that systematic synthetic
phonics should be the only method advocated for teaching decoding in early reading (see pages 38, 44, 47,
49, 53, 55 for quotations) There were over 300 responses to the survey on the consultation document and it
is claimed that these were in general favourable. Concern was expressed by some respondents on the focus
on systematic synthetic phonics. However, the response is that: ‘Teaching SSP is a requirement of the
primary national curriculum’ and that ‘the clear expectation in the ITE inspection is that partnerships will
train trainees to teach SSP in line with government expectations’ (Ofsted, 2020c: 12).
There is however a conﬂict in the ﬁnal document as it is also stated that an institution will be
regarded as inadequate if: ‘Trainees do not know about up-to-date or pertinent research and so are unable
to apply this knowledge in their subject and phase’ Ofsted, 2020b: 44).
Furthermore, there is a clear statement that: Ofsted does not advocate that any particular teaching
approach should be used exclusively with trainees (Ofsted, 2020b: 22.)
I have here listed issues on which there is research evidence that challenges the stance taken by
both the government and Ofsted and cited sources where students could evaluate these researches for
themselves. This could form the basis for a research module in institutions training early years and primary
school teachers. Trainees could then emerge from training as professionals equipped to critique new
policies but also with the expertise and knowledge to evaluate current policy. They would also be made
aware, and appreciate the very diﬀerent literacy policies in other successful countries. Only then could they
become true professionals with the knowledge and information to better critique the repeated claims by
the current government and on occasion Ofsted that current policy is evidence based and that all criticism
are merely ideology.
Conclusions
The proposed changes in initial teacher education in England in September 2020 will mean that:
•
Tutors involved in early reading courses in initial teacher education will retain little control over the
content of their literacy courses.
•
Early years and primary teachers will not know about important aspects of early reading.
•
Future primary teachers may have little awareness of the approach to literacy teaching in other
countries, or even that the policies may be diﬀerent (even in Scotland, Northern Ireland and the Republic of
Ireland).
One must question the role of Ofsted in England and whether it remains an independent non-ministerial
government department reporting to parliament or as Scott suggested merely an enforcer of government
policy (Scott, 2018).
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Lockdown, inspiration for creative writing

esearch published at the end of June by the National Literacy Trust, to mark National Writing Day,
showed that lockdown had inspired a resurgence in children and young people’s creative writing,
which in turn, had played an important role in supporting children’s wellbeing during the period of
uncertainty.
The report, based on the Trust’s surveys of young people aged 8 to 18 in the UK conducted before
and during lockdown, had found that more children and young people had been writing short stories or
ﬁction (40%), letters (39%), diaries or journals (27%) and poems (21%) in lockdown than they had before.
Many children and young people had said they had been writing more because lockdown had provided
them with the inspiration and conditions they needed to write more creatively, such as having more time
and space to think and generate ideas, and having the option to write using digital devices.
Children and young people also said that writing had helped them process and cope with feelings of
worry, anxiety and uncertainty about the coronavirus pandemic. Two in Five children and young people said
that writing had made them feel better and 1 in 4 had said that writing had helped them when they had felt
sad that they could not see friends and family. The link between writing and mental wellbeing had been
further strengthened when children had engaged in creative forms of writing. Children who had agreed that
writing made them feel better, had been ﬁve times more likely to write poems (66.5% vs 13.4%) and four
times more likely to write in a diary or journal (61.9% vs 14.8%) or write a short story or ﬁction (61.1% vs
15.1%) than their peers who had not agree.

A

Studying English increases with rising unemployment

s employment may no longer be an option for many school leavers this year, the proportion of
young people seeking an apprenticeship or opting to stay in full time education when they may
otherwise have found employment, could be set to rise considerably. Analysis from the Education
Policy Institute pointed out that while keeping the young people in full-time education would be the
obvious alternative, there were many challenges, such as, the issue of whether colleges and teachers had
the capacity to accommodate a large inﬂux of students, which may be ampliﬁed by policies designed to
raise the basic numeracy and literacy of young people in education.
EPI pointed out that there was currently a requirement for those in full-time post 16 education to
continue English and maths study if they had not achieved at least a pass in the subjects at GCSE (a grade 4),
and colleges which had taken on such students, would be held accountable for improving their grades.
While there would be some ﬂexibility in the policy, as colleges would be able to exempt up to 5 per cent of
students from continuing their GCSEs, against the backdrop of rising unemployment, the number of
students who may return to further education, and therefore fall newly within the requirement to continue
English and maths study, would be set to increase signiﬁcantly.
The EPI analysis indicated that, in the coming year, there could be around 123,000 16- or 17-year
olds who would normally ﬁnd employment, of which more than two thirds would not have passed English
and maths. This would mean that if the young people did opt to return to the education system to avoid
unemployment, most would be required to continue to study the subjects.
Of those that did opt to return to education and would be required to continue English or maths
study, around a quarter would need to work towards securing a pass in GCSE rather than taking separate
Functional Skills qualiﬁcations. If young people actually found it more diﬃcult, rather than easier to ﬁnd an
apprenticeship, although not all would return to full time education, there could be up to another additional
32,000 students facing GCSE study.
EPI pointed out that in a typical year, around 100,000 16-18-year olds would study towards an
English resit qualiﬁcation, and nearly 150,000 would study towards a maths resit qualiﬁcation. However,
following a surge in numbers, in the most extreme case, there could be an additional 119,000 thousand 16or 17-year olds who would be required to continue with the subjects next year. Even if only half of those in
other routes returned to education, it could still mean that there would be nearly 60,000 extra students.
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Reading oﬀer insight into diﬀerent cultures

survey conducted by the Reading Agency to mark National Reading Group Day, revealed that 2 in 3
reading group participants (65%) felt they had a better understanding of the world because of
participating in their group, as 87% had reported that they had a better understanding of other
points of view because of their participation.
Key reasons cited for joining reading groups had included a desire to read diﬀerent types of books
(78%) and discuss them with other people (85%), while many participants had found that the diversity
within their groups had often led to more interesting and varied discussions.
The survey also demonstrated an appetite from readers for books oﬀering varied insights, particularly those
which could broaden their knowledge of the world and other cultures or people's lives.
The survey of over 1,000 reading group members had also found that:
•
84% felt more connected to other people because of being part of a reading group.
•
71% said that their mental wellbeing had improved because of being part of a reading group.
•
95% had reported read things they would not typically read since joining their reading group.
•
72% had reported reading more since joining a reading group.
•
87% talked more about books and reading since joining their reading group.
•
71% enjoyed reading more when they discussed a book or text as part of the reading group.

Inspiration for post-16 English teaching from
practitioner research

R

eports of 12 collaborative action research projects that have produced inspiring ideas for post-16
English teaching are now available to read in the publication of the sixth phase of the Education
and Training Foundation’s Outstanding Teaching, Learning and Assessment programme.
The reports of the projects, which had taken place during the 2019–20 academic year, explain what
participants wished to improve, how their action research took place and what they learnt. They included a
diversity of voices and ideas intended to inspire practitioners to question how they could improve what is
happening in their own institutions.
Themes that emerged from the projects included the fundamental problems caused by low
motivation and disengagement in learners who have repeated cycles of failure, the positive outcomes when
such learners experienced success as a result of their eﬀorts, and the positive impact of teachers learning
with colleagues from diﬀerent subject backgrounds. The projects included:
•
An exploration by South Devon College to ﬁnd how progressive marking strategies, including directed
improvement and reﬂection time, which is used widely in school settings, could help learners to raise their
grades.
•
Work by City Lit with a neuroscientist to stimulate fresh insights into learners’ needs, which had
prompted reﬂections from established teachers.
•
The use of an online noticeboard, “Padlet” as a space to share books and reﬂections, which had led
to learners who had never used the library services at Burton & South Derbyshire College becoming active
members of it.
•
The use of insights from learners and staﬀ to design usable web materials to improve the quality of
learners’ academic writing at Kirklees College.
•
The exploration and adaptation of approaches using visualisers, for instance to annotate texts live in
class, at Suﬀolk New College.
The sixth phase of OTLA projects had been delivered on behalf of the ETF by Claire Collins Consultancy, That
Reading Thing, and the Skills for Life Network. The work was funded by the Department for Education. The
full OTLA 6 report can be found on the ETF Excellence Gateway platform.
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An integrated approach to teaching may beneﬁt
children with low reading ability

C

hildren starting primary school may beneﬁt from a new approach to teaching reading, that fully
integrates phonics and language teaching, according to a Nuﬃeld Foundation-funded study from
City, University of London. A Pilot Study to Evaluate an Integrated Phonics and Language
Programme for the Teaching of Reading to Deaf and Hearing Children, pointed out that current
educational practice focused on phonics and there was less emphasis on language.
The study argued that while many children progressed with a phonics approach, a signiﬁcant
proportion struggled, particularly those with weak language skills such as children from disadvantaged
backgrounds, children with English as an additional language, and those with language diﬃculties, of whom
deaf children were a signiﬁcant group, which was often excluded from reading intervention research.
The two groups of children who took part in the study were: disadvantaged hearing children in mainstream
schools and deaf children in hearing impairment
resource bases.
“The study argued that while
The schools were had been located within the
many children progressed with
lower 10% to 50% of the most deprived neighbourhoods
in the UK and 138 children had taken part (77 boys, 61
a phonics approach, a
girls) of whom 23 had been deaf, and the average age
signiﬁcant proportion
had been 4.9 years. The children had been tested at the
start and end of the school year to assess their reading,
struggled, particularly those
spelling, phonological and language abilities. The
with weak language skills such
integrated programme had combined two practitionerdeveloped programmes that targeted the components of as children from disadvantaged
reading in a complementary way: “Floppy’s Phonics
backgrounds, children with
Sounds and Letters” for developing phonics skills and
“Word Aware” to develop language skills.
English as an additional
The study suggested that children who had
language, and those with
received the integrated programme had made
signiﬁcantly more progress on key outcome measures of
language diﬃculties, of whom
single word reading and spelling at the end of the study
deaf children were a signiﬁcant
in comparison with the control group who had received
the standard literary teaching in schools. But analyses of
group, which was often
some measures had presented mixed ﬁndings, in part
excluded from reading
because many of the children had not been able to
manage these tests, even though they were used widely
intervention research.
with the age group. In addition, the integrated
The two groups of children who
programme had been found to be feasible and
acceptable for teachers to deliver in both study settings.
took part in the study were:
Rosalind Herman, Professor of Child Language
disadvantaged hearing children
and Deafness at City, University of London explained that
very low levels of reading ability had meant that some of in mainstream schools and deaf
the original tests had not been feasible to use with all
children in hearing impairment
the children who had been involved in the research. She
pointed out that the ﬁnding had highlighted the
resource bases.”
challenges that disadvantaged and deaf children faced
when learning to read, and the need for new approaches such as the integrated programme to give them
the best start in life and education.
Professor Herman said that much had been learned from the pilot study and she looked forward to
developing the full trial to answer important questions that could help the children and their families.
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Nuﬃeld Early Language Intervention boosts
young children’s language skills by three months

A

n evaluation by the Education Endowment Foundation has found that the Nuﬃeld Early Language
Intervention (NELI) boosts the language skills of four- and ﬁve-year olds by an additional three
months, which suggests that the programme could be a promising way to help children catch up
when schools reopen. The large-scale eﬀectiveness trial of the Nuﬃeld Early Language Intervention
involved 193 English schools.
The trial tested the programme in
everyday conditions and the ﬁndings had a
“The evaluation, by a team from RAND
very high level of security, which meant that
the EEF had a high level of conﬁdence in the
Europe led by Alex Sutherland and
results. Developed by Nuﬃeld-funded
Sonia Ilie, found that pupils who had
academics, NELI is published by Oxford
University Press and delivered by the
taken part in the programme had, on
University of Oxford in partnership with
average, made three months’ more
Elklan.
Teaching assistants were given two
progress in language skills than a
half days of training and detailed lesson plans
group of similar children who had not
so that they could lead short, structured
sessions, often on everyday topics, such as
received the intervention. The
“time” and “what we wear”, with small
evaluators also found that the
groups of reception-age pupils. Rewarding the
children had been an integral feature of each
programme had been an eﬀective way
session, from targeted verbal praise to more
of boosting language skills for children
formal incentives like a “best listener award”.
The evaluation, by a team from RAND
with English as an additional
Europe led by Alex Sutherland and Sonia Ilie,
language. The ﬁndings suggested that
found that pupils who had taken part in the
programme had, on average, made three
NELI could be an eﬀective way for
months’ more progress in language skills than
schools to help young children who
a group of similar children who had not
received the intervention. The evaluators also
had fallen behind during school
found that the programme had been an
closures to catch-up with their peers.”
eﬀective way of boosting language skills for
children with English as an additional
language.
The ﬁndings suggested that NELI could be an eﬀective way for schools to help young children who
had fallen behind during school closures to catch-up with their peers. An earlier, smaller trial of the
programme had found similar, promising results. The EEF is now exploring ways to scale-up the programme
across a large number of schools and nurseries.
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COVID-19 and Language Schools

S

aroline Ansell (Con, Eastbourne) introduced a debate on the eﬀect of COVID-19 on International
Language Schools. (House of Commons, Adjournment debate, 1 July 2020.) She pointed out that the
huge loss of student volume and revenue would mean that around 30% of UK English language
testing centres would cease trading and more would not survive the traditionally quiet winter season.
Ms Ansell asked the minister to orchestrate a cross-departmental recovery plan to tailor bespoke
support to the sector. She also asked him to encourage local councils to extend their support to include local
language schools as many were excluded from the business rate relief scheme for retail hospitality and
leisure businesses, despite providing educational holidays for more than half a million overseas visitors
every year.
Ms Ansell suggested extending the validity of the six and 11-month visas where course start dates
had been postponed, to ensure that the UK’s English Language Teaching (ELT) sector could welcome back
those students who had already booked and paid for courses to begin as soon as travel restrictions allowed.
She also raised the issues of education oversight, Ofsted grading and the levelling up of higher education
and further education.
The Parliamentary Under-Secretary of State for International Trade, Graham Stuart (Con, Beverley
and Holderness), a former chairman of the Education Select Committee, said that English language teaching
played a key role in underpinning the UK’s wider education system by helping to unlock the door for
thousands of overseas students to courses at British universities and further education establishments. He
added that ELT was not only valuable in itself, but was a pipeline to the broader, wider educational oﬀer.
Mr Stuart said that ELT providers had been particularly hard hit by the impact of COVID-19, because
they relied almost entirely on exports for their income. He pointed out that the two biggest markets, Italy
and China, had been among the ﬁrst to be closed and the summer season, which would normally be a peak
period for the ELT sector, looked likely to be badly aﬀected as the short courses that made up such a large
proportion of their income were curtailed.

A pivotal role
The minister said that the Department for International Trade was playing a pivotal role in crossGovernment work to help education exporters as the Home Oﬃce, the Treasury, the Department for
Business, Energy, Industrial Strategy, the Department for Education, the Department for Digital, Culture,
Media and Sport, the Ministry for Housing, Communities and Local Government and the Department for
Transport co-ordinated eﬀorts to give the ELT sector the support it needed. But he said that, as the Exports
Minister and co-chairman of the education sector advisory group, it would not be possible to take on the
visa element, as it was naturally that of the Home Oﬃce. He added that while the group could not deal with
reliefs for business rates, because that naturally would be for MHCLG; he would, as best he could, seek to
champion the sector.
Mr Stuart pointed out that ELT providers were taking advantage of the wide range of other key
measures that had been put in place to help UK ﬁrms weather the crisis, such as CBILS or the job retention
scheme. He added that there were also other support measures such as the small business grant funding;
the bounce-back loan scheme for small and micro enterprises; and the possibility of applying for VAT
deferral for up to 12 months.
The minister said that meanwhile, the Home Oﬃce had made a number of temporary changes to
support the education sector, including ELT providers and international students, during the crisis, which
included extending the leave of students in the UK whose visa as a short-term student expired before 31
July but who could not travel due to COVID-19; permitting students to start their new course of study while
their application was awaiting a decision, or to undertake an additional course as a short-term student
whose leave had been extended; and lifting the prohibition on distance learning for international students
to ensure that they could continue to study while institutions were physically closed.
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English language learning

aroness Verma (Con) asked the Government what plans it had to make learning to speak, and to
read, English compulsory. (House of Lords, oral question debate, 27 July 2020.) The Minister of
State, Home Oﬃce and Ministry of Housing, Communities and Local Government, Lord Greenhalgh
(Con) said that English language requirements were already in place for individuals who were seeking to
live, work or study in the UK.
He pointed out that where appropriate, all applicants for settlement and citizenship were required to
pass the Life in the UK test and to have an English language speaking and listening qualiﬁcation. The minister
added that in the current ﬁnancial year, over £7 million would be made available for programmes, in
addition to the adult education budget, to support the integration of migrants through improving their
English language proﬁciency.
Baroness Verma stressed that local authorities had a duty to ensure that, when public funds were
provided for community groups and activities in areas that were predominantly populated with ethnic
minority communities, they must demonstrate in an annual report what active engagement and measured
outcomes had taken place in learning the English language as part of any funding application. Lord
Greenhalgh said that the Government would always focus on practical solutions that could make a
diﬀerence to people’s lives.
Baroness Massey of Darwen (Lab) stressed that the ability to speak and read English was key to
social mobility and for social skills. Lord Greenhalgh agreed and added that the ESOL for Integration Fund
supported learners across 30 areas with reading and writing as well as speaking and listening, whereas
previous programmes had focused predominantly on speaking and listening.
Baroness Falkner of Margravine (Non-Aﬃliated) said that while France and Germany had a mandatory
requirement for newcomers to speak their respective languages ﬂuently, the UK had myriad exceptions from
the requirement. Lord Greenhalgh said that there was a requirement for those applying for citizenship to
demonstrate that they had appropriate English language speaking and listening qualiﬁcations and for those
who wished to remain to have the requisite proﬁciency needed for what they were seeking to do in the
country.

A precondition for citizenship
Lord Popat (Con) argued that the importance of learning English should be further emphasised as a
precondition to granting British citizenship. Lord Greenhalgh said that those applying for citizenship were
required to demonstrate that they had an appropriate English language speaking and listening qualiﬁcation.
Baroness Benjamin (LDP) asked the minister whether the Government planned to make provision for
signing available to those with hearing impairment when they were learning English. Lord Greenhalgh
pointed out that there was a requirement under the equalities Act to provide information in a way that
would be accessible to all, including those who were hard of hearing or deaf.
Baroness Rawlings (Con) said that not only should English be compulsory, but correct English to
ensure that there were fewer misunderstandings. Lord Greenhalgh agreed.
Lord Alton of Liverpool (CB) said that volunteers who had continued teaching refugees English
virtually, with the assistance of Zoom, during lockdown, had reported patchy access to and knowledge of
how to use the necessary technology. Lord Greenhalgh said that a series of resource provisions had been
made available and 500 volunteers continued to be engaged in providing the programmes. But he noted
Lord Alton’s point.
Baroness Redfern (Con) suggested that following the announcement in March about the new £6.5
million English language programme for the 25 successful local authorities, the Government should request
feedback at the end of the 12-month programme so that possible future bids could support diverse
communities and help deliver better outcomes. Lord Greenhalgh said that 30 local authorities had been
successful in securing funding. He pointed out that there would be a full evaluation of the programme’s
outcomes and impacts and a longitudinal study of longer-term beneﬁts for learners had also been planned.
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Written Questions in the House of Commons
and House of Lords relevant to the government
policy on the National Curriculum/Early Reading
in England, 10 June to 16 July 2020

P

By Professor Margaret M. Clark OBE
Margaret.clark@newman.ac.uk

reet Kaur Gill MP asked three questions on Literacy: Teaching Methods [53560, 53561, 53562] on 10
June, all responses were by Nick Gibb, School Standards Minister. She asked about possible
implications of the research by Newman University published in April 2020. She also asked if there
were any merits in teacher trainees learning about approaches to literacy which have been successful in
other countries other than systematic synthetic phonics.
The Government’s policy on early reading dictates that teachers in England use systematic synthetic
phonics as the only method of teaching all children to read. From September 2020 Ofsted will require
institutions involved in initial teacher education in their literacy courses to adopt this same policy, otherwise
they will be deemed inadequate. In the responses to all six questions listed below it is claimed, however,
that the knowledge and expertise of teachers determines both what they teach and how they teach it. Why
then does the government not respect the knowledge and expertise of reading specialists? The Newman
University Research Report, Preet Kaur Gill’s questions and related articles can be read and downloaded
from: https://www.newman.ac.uk/knowledge-base/independent-research-into-the impact-of-thesystematic-synthetic-phonics-government-policy-on-literacy-courses-at
institutions-delivering-initial-teacher-education-in-england.
Four MPs posed written questions in the House of Commons on the History Curriculum in relation to
Black Studies, all these were answered by Nick Gibb. Two further questions were asked in the House of
Lords and the responses were by Baroness Berridge.
The following were the four MPs who posed written questions on Black History in the House of
Commons:
Afzal Khan [61785, 61786, 61788, 61789] on 29 June.
Darren Henry [66228] on 7 July.
Harriet Harman [70951] on 13 July.
Fleur Anderson [73120] on 16 July.

The two Lords who posed written questions in the House of Lords were Baroness Ritchie of Downpatrick on
6 July and Lord Taylor of Warwick on 8 July.

The following is part of the reply to the written question by Darren Henry and similar wording is in all the
other responses: ……The national curriculum is a framework setting out the content of what the Department
expects schools to cover in each subject. The curriculum does not set out how curriculum subjects or topics
within the subjects should be taught. The Department believes teachers should be able to use their own
knowledge and expertise to determine how they teach their pupils, and to make choices about what they
teach……..
For ease of reference, all these questions are reproduced in the next section, with the headlines in purple
rather than red for ease of identiﬁcation.
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The following written questions on libraries and literacy were answered in Parliament,
from the time of the last issue of Literacy Today to the present.
The period covered is April to July 2020.

House of Commons
Department for Education
Basic Skills: Standards

Emma Hardy: [33700] To ask the Secretary of State for Education, if he will make it his policy for the
assessment of Functional Skills that where testing is not possible tutors are able to determine where a
learner has achieved the requisite competency.

Gillian Keegan: On 9 April, the Department for Education and Ofqual published details in relation to the
assessment approaches for vocational and technical qualiﬁcations. This sets out that learners due to take
assessments for Functional Skills qualiﬁcations before the end of the summer will receive a calculated result.
Further information is available at the following link:
https://www.gov.uk/government/publications/direction-issued-to-the-chief-regulatorof-ofqual.
Tuesday 21 April 2020

Public Libraries: Coronavirus

Caroline Lucas: [41416] To ask the Secretary of State for Education, what assessment he has made of the
eﬀect of the loss of access to public library computer terminals during the covid-19 outbreak on the (a)
education and (b) mental wellbeing of autistic children and young dependent adults from households with
no access to a computer or smartphones.

Vicky Ford: During the coronavirus (COVID-19) outbreak, access to a digital device is important to enable
children and young people to access education provision and support. We recognise that they can also be an
important means of young people maintaining connections with others, accessing sources of support and
for maintaining wellbeing.
Access to a digital device can often be particularly valuable for autistic children and young people
and we appreciate the challenges for those who usually access a device in the community or at their
education setting. The government has announced measures to provide laptops and tablets and
connectivity support for disadvantaged children and young people who do not currently have access to
them. This includes disadvantaged Year 10 pupils, care leavers, and children with a social worker.
People aged 16 to 19 without a suitable device for education will be eligible for support through the
16 to 19 Bursary Fund. Further detail on these measures can be found at the following link:
https://www.gov.uk/guidance/get-help-with-technology-for-remote-education-duringcoronavirus-covid-19.
Monday 11 May 2020
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Adult Education: Disadvantaged

Chi Onwurah: [42023] To ask the Secretary of State for Education, what steps he is taking to increase
participation rates in adult education by people in lower socio-economic groups.

Gillian Keegan: The department recognises the importance of adult education in supporting the economy
and tackling disadvantage. Participation in adult education will only become more important as people live
longer lives and automation and technological change the proﬁle of the jobs market. We are continuing to
invest in adult education to support people from all backgrounds. Most recently, we announced an extra £3
billion, over the course of this Parliament, for a new National Skills Fund (NSF) to help people learn new
skills and prepare for the economy of the future.
The NSF will transform the lives of people who are not in work or who wish to improve their
qualiﬁcations as well as people who are keen to return to work from raising a family or who wish to change
to a diﬀerent career. It will not only make this country more prosperous but will also make it fairer. We are
also continuing to invest in the Adult Education Budget (AEB) (we are investing £1.34 billion in 2019/20 and
2020/21).
The AEB fully funds or co-funds skills provision for eligible adults aged 19 and above from pre-entry
to level 3 in order to support them to gain the skills that they need for work, an apprenticeship or further
learning. Through the AEB, providers are able to fully fund learners who are employed and in receipt of a
low wage and who cannot contribute towards the cost of co-funding fees. The AEB also funds colleges and
providers to help adult learners to overcome barriers which prevent them from taking part in learning. This
includes Learner Support, which supports learners with a speciﬁc ﬁnancial hardship.
For the 2019/20 academic year, we are continuing to support those in work on low incomes to
access the AEB through a trial, which allows providers to fully fund eligible learners on low wages. This
directly supports social mobility by enabling those that have moved out of unemployment, and are low paid
or low-skilled, to further progress.

Tuesday 12 May 2020

Literacy: Teaching Methods

Preet Kaur Gill: [53560] To ask the Secretary of State for Education, what assessment he has made of the
implications for his policies of the report published by Newman University in April 2020 entitled,
Independent research into the impact of the systematic synthetic phonics government policy on literacy
courses at institutions delivering initial teacher education in England; and if he will make a statement.

Nick Gibb: All trainee teachers must meet the Teachers' Standards (2011) in order to achieve Qualiﬁed
Teacher Status, including for those training to teach early reading to demonstrate a clear understanding of
systematic synthetic phonics. The Initial Teacher Training (ITT) Core Content Framework (2019) sets out a
core minimum entitlement that every trainee must receive.
To ensure that all trainees receive this entitlement, the new ITT Core Content Framework is
mandatory (through the ITT Criteria) so all providers will need to ensure their ITT programmes encompass
the entitlement in full. The framework speciﬁes that trainees must learn that systematic synthetic phonics is
the most eﬀective approach for teaching pupils to decode. The framework does not set out the full
curriculum for trainee teachers, ITT providers may wish to integrate additional analysis and critique of
theory, research and expert practice as they deem appropriate.
The Department contracted the Education Endowment Foundation (EEF) to provide an independent
review of all the peer-reviewed evidence on what constitutes good teaching. This includes the latest
evidence and research on approaches to literacy. There is sound evidence that systematic synthetic phonics
is a highly eﬀective method for teaching early reading. The Department is clear that in future we will review
the ITT Core Content Framework and the ECF together in light of the best evidence, as it emerges.
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In 2016, England achieved its highest ever score in reading, moving from joint 10th place to joint 8th
place in the International Reading Literacy Study (PIRLS) ranking. This follows a greater focus on reading in
the primary curriculum and a particular focus on phonics. In 2019, 82% of pupils in Year 1 met the expected
standard in the phonics screening check, compared to just 58% when the check was introduced in 2012. In
2018 the Department launched the English Hubs Programme, which supports nearly 3,000 schools across
England to improve their teaching of reading through systematic synthetic phonics, early language
development and reading for pleasure.

Preet Kaur Gill: [53561] To ask the Secretary of State for Education, with reference to the report by Newman
University entitled Independent research into the impact of the systematic synthetic phonics government
policy on literacy courses at institutions delivering initial teacher education in England, published April 2020,
what assessment he has made of the implications for his policies of the conclusions from that report (a) that
there needs to be a balanced approach to early reading development and (b) that any divergence from
Government and Ofsted policies which focus on systematic synthetic phonics will become more diﬃcult if
the proposed draft initial teacher education (ITE) framework is ratiﬁed.
Preet Kaur Gill: [53562] To ask the Secretary of State for Education, what assessment he has made of the
potential merits of teacher trainees learning approaches to literacy which have been successful in other
countries and other parts of the UK other than systematic synthetic phonics.

Nick Gibb: The Initial Teacher Training (ITT) Core Content Framework (2019) sets out a core minimum
entitlement that every trainee must receive. To ensure all trainees receive this entitlement, the new ITT
Core Content Framework is mandatory (through the ITT Criteria) so all providers will need to ensure their
ITT programmes encompass the entitlement in full.
The framework does not set out the full curriculum for trainee teachers and it leaves room for
providers to integrate additional analysis and critique of theory, research and expert practice as they deem
appropriate., In designing their curricula, providers should carefully craft the experiences and activities
detailed in the ITT Core Content Framework into a coherent sequence that supports trainees to succeed in
the classroom.
It is important to stress that the ITT Core Content Framework does not replace the Teachers'
Standards (2011), which remain as the bar that all teachers need to meet in order to achieve Qualiﬁed
Teacher Status. Providers are therefore obliged to ensure their courses will ensure their trainees are able to
demonstrate a clear understanding of systematic synthetic phonics. The department contracted Education
Endowment Foundation (EEF) to provide an independent review of all the peer reviewed evidence on what
makes good teaching. This includes the latest evidence and research on approaches to literacy.
There is sound evidence that systematic phonics is a highly eﬀective method for teaching early
reading. In 2016, England achieved its highest ever score in reading, moving from joint 10th to joint 8th in
the progress in International Reading Literacy Study ranking. This follows a greater focus on reading in the
primary curriculum, and a particular focus on phonics. In 2019, 82% of pupils in Year 1 met the expected
standard in the phonics screening check, compared to just 58% when the check was introduced in 2012. In
2018 we launched a £26.3m English Hubs Programme. The English Hubs programme is supporting nearly
3000 schools across England to improve their teaching of reading through systematic synthetic phonics,
early language development, and reading for pleasure.
Wednesday 10 June 2020

Primary Education: Assessments

Caroline Lucas: [53381] To ask the Secretary of State for Education, with reference to his letter to the
honorable Member for Brighton, Pavillion dated April 7 2020, reference 2020-0008728POGibb, if he will
publish the basis on which he determined that the Information Commissioner’s Oﬃce was content with the
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proposals for the reception baseline assessment’s use of data; what assessment he has made of the
compatibility of the contents of that letter with the statement made by the Information Commissioner on 14
May 2020 that its r review of the Reception Baseline Assessment's use of data was still ongoing and that it
had not made a deﬁnitive decision or made a comment whether we are content or not with this”; and if he
will make a statement.

Nick Gibb: The Department submitted an Article 36(4) consultation with the Information Commissioner’s
Oﬃce (ICO) in December 2019, where it was conﬁrmed that the ICO would continue to monitor the
reception baseline assessment (RBA) through its relationship with the oﬃcials working on the national pupil
database (NPD). The Department is unaware of any statement made by the Information Commissioner on
14 May 2020 and we have conﬁrmed with the ICO that no statement about the RBA was made on this date.
No comment can therefore be made on this. Information on the RBA and the RBA privacy notices can be
found here: https://www.nfer.ac.uk/forschools/participate-in-research/information-about-the-201920reception-baselineassessment-pilot/.
Monday 15 June 2020

Primary Education: Assessments

Tim Loughton: [60644] To ask the Secretary of State for Education, for what reasons the results of Reception
Baseline Assessments will not be shared with the school attended by the pupil until that child is about to
leave primary school.

Nick Gibb: The Department has always been clear that the reception baseline assessment (RBA) is not a
diagnostic assessment and should not be used to track or group individual children or hold early years
settings to account. Data gathered from the assessment will only be used to create a baseline for schoollevel progress measures and will not be shared with schools, teachers, or parents. However, teachers will
receive a series of short, narrative statements on how each child did at that time, which can be used to
inform teaching.

Monday 22 June 2020

History: Education

Afzal Khan: [61785] To ask the Secretary of State for Education, if his Departments will revise the national
curriculum to consider Black British history and the history of racism and discrimination in the British
empire.

Afzal Khan: [61786] To ask the Secretary of State for Education, what books by non-white authors are
currently required reading on the (a) primary and (b) secondary school curriculum.

Afzal Khan: [61788] To ask the Secretary of State for Education, what steps his Department is taking to
ensure that textbooks used in the national curricula are (a) race conscious and (b) inclusive.

Afzal Khan: [61789] To ask the Secretary of State for Education, what assessment his Department has made
of the extent and value of teaching of Black and minority ethnic experience in the national curriculum.
Nick Gibb: Racism in all its forms is abhorrent and has no place in our society. Schools play a signiﬁcant role
in teaching children about the importance of having respect and tolerance for all cultures. The Department
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is committed to an inclusive education system which recognises and embraces diversity and supports all
students to tackle racism and have the knowledge and tools to do so.
The national curriculum is a framework setting out the content of what the Department expects
schools to cover in each subject. The curriculum does not set out how curriculum subjects, or topics within
the subjects, should be taught. The Department believes teachers should be able to use their own
knowledge and expertise to determine how they teach their students, and to make choices about what they
teach and the resources they use, this also includes textbooks.
The development and content of textbooks is a matter for individual publishers rather than the
Department. The Department has not made an assessment of the impact of the National Curriculum on any
speciﬁc group. As part of a broad and balanced curriculum, students should be taught about diﬀerent
societies, and how diﬀerent groups have contributed to the development of Britain, and this can include the
voices and experiences of Black and minority ethnic people.
The ﬂexibility within the history curriculum means that there is the opportunity for teachers to teach
about Black and minority ethnic history across the spectrum of themes and eras set out in the curriculum.
There is scope to include Black and minority ethnic history and experience in other curriculums, such as in:
• Citizenship: At Key Stage 4, students should be taught about the diverse national, regional, religious and
ethnic identities in the United Kingdom and the need for mutual respect and understanding.
• PSHE: Schools have ﬂexibility to teach topics such as Black history as part of their Personal, Social,
Health and Economic education (PSHE) programme and through the introduction of Relationships
Education, Relationships and Sex Education and Health Education students will be taught the importance of
respectful relationships in particular how stereotypes, based on sex, gender, race, religion, sexual
orientation or disability, can cause damage.
Monday 29 June 2020

Literacy: Teaching Methods

Olivia Blake: [63553] To ask the Secretary of State for Education, for what reasons Ofsted's draft Initial
Teacher Education Inspection Framework and Handbook, published as part of his Department's consultation
on that document, bans the use of competing approaches in early reading teaching; and for what reasons
Ofsted changed its position in the Initial Teacher Training Core Content Framework which only mandated the
use of systematic synthetic phonics to teach decoding in early reading.

Nick Gibb: There is sound evidence that systematic phonics is a highly eﬀective method for teaching early
reading. The evidence indicates that the teaching of phonics is most eﬀective when combined with a
language-rich curriculum to develop children’s positive attitudes towards literacy. The Initial Teacher Training
(ITT) Core Content Framework was published by the Department in November 2019 and is mandatory from
September 2020. It makes clear that, in line with the Teachers’ Standards (2011), it is essential for all
teachers of early reading to have a clear understanding of systematic synthetic phonics. Ofsted are
responsible for inspecting ITT provision and between 27 January and 4 April they held a public consultation
on proposals related to their new Initial Teacher Education Inspection Handbook. The new handbook sets
out how ITT provision will be inspected and was published on 24 June 2020 alongside Ofsted’s consultation
response. For primary and secondary phases, ITT providers must ensure that their curricula provide the
minimum entitlement to training as outlined in the ITT Core Content Framework. England achieved its
highest ever score in reading in 2016, moving from joint 10th to joint 8th in the Progress in International
Reading Literacy Study (PIRLS) rankings. This follows a greater focus on reading in the primary curriculum,
and a particular focus on phonics. These are the ﬁrst international assessment results from a cohort of
pupils who have experienced changes in primary curriculum and assessment introduced since the 2010
election.
Monday 29 June 2020
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Teachers: Racial Discrimination

Afzal Khan: [61783] To ask the Secretary of State for Education, what training his Department requires of (a)
prospective teachers and (b) teachers on anti-racism and racial literacy.
Afzal Khan: [61784] To ask the Secretary of State for Education, what anti-racism training his Department
provides as part of teacher’s continued professional development.

Nick Gibb: The new Initial Teacher Training (ITT) Core Content Framework sets out a core minimum
entitlement for all trainees of what should be covered during their teacher training. The Government does
not prescribe the curriculum of ITT courses, it remains for individual providers to design courses that are
appropriate to the needs of trainees and for the subject, phase and age range that the trainees will be
teaching.
Qualiﬁed Teacher Status (QTS) will continue to be awarded at the end of ITT against the Teachers’
Standards (2011). The Standards set out the key elements of eﬀective teaching and the minimum
expectations for the professional practice and conduct of teachers. In order to be awarded QTS, trainees
must demonstrate that they satisfy all of the Teaching Standards at the appropriate level, including the
requirement that they have a clear understanding of the needs of all pupils and set goals that stretch and
challenge young people of all backgrounds and abilities. High-quality professional development is important
for teachers at all stages of their careers to ensure they receive appropriate support and to enable them
constantly to improve their practice.
Decisions relating to teachers’ professional development rests with schools, headteachers, and
teachers themselves, as they are in the best position to judge their own requirements. While teachers and
headteachers are responsible for their own professional development, we recognise that it is of vital
importance teachers are sensitive to issues of race and discrimination at all times.
Teachers are required to always meet the Teachers’ Standards and their training and development should
support them to do this. Part two of the Standards refer to ‘Personal and Professional Conduct’ and includes
the requirement to always show tolerance of and respect for the rights of others.
Monday 29 June 2020

Literacy: Ethnic Groups

Afzal Khan: [63497] To ask the Secretary of State for Education, what recent estimate he has made of (a)
child and (b) adult literacy levels by ethnic group.

Nick Gibb: The most relevant measure that we have for children is based on Key Stage 2 reading results.
These are broken down by ethnicity and are available here: https://www.ethnicity-factsﬁgures.service.gov.uk/education-skills-and-training/7-to11-years-old/reading-attainments-for-children-aged
-7-to-11-key-stage-2/latest.
For adults, there is a breakdown of literacy skills by ethnicity in Table 2.25 of our England national
report of the Survey of Adult Skills 2012 Programme for the International Assessment of Adult
Competencies (PIAAC) – full report available here:
https://www.gov.uk/government/publications/international-survey-of-adult-skills-2012.
Wednesday 1 July 2020
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History: Curriculum

Darren Henry: [66228] To ask the Secretary of State for Education, what steps his Department has taken to
include Black British history in the national curriculum for primary and secondary school pupils.

Nick Gibb: The Department is committed to an inclusive education system which recognises and embraces
diversity and supports all pupils and students to tackle racism and have the knowledge and tools to do so.
The national curriculum is a framework setting out the content of what the Department expects schools to
cover in each subject.
The curriculum does not set out how curriculum subjects, or topics within the subjects, should be
taught. The Department believes teachers should be able to use their own knowledge and expertise to
determine how they teach their pupils, and to make choices about what they teach. As part of a broad and
balanced curriculum, pupils should be taught about diﬀerent societies, and how diﬀerent groups have
contributed to the development of Britain, and this can include the voices and experience of Black people.
The ﬂexibility within the history curriculum means that Black British history can already be included
in the teaching of the curriculum. For example, at key stage 1, schools can teach about the lives of key Black
historical ﬁgures such as Mary Seacole or others; at key stage 2, pupils can be taught about Black Romans, as
part of teaching that era in history or Black history within the requirement for a study of an aspect or theme
in British history that extends pupils’ chronological knowledge beyond 1066; and at key stage 3, we give an
example for a more in-depth study on the topic of the impact through time of the migration of people to,
from and within the British Isles, and this key stage can include the development and end of the British
Empire and Britain’s transatlantic slave trade, its eﬀects and its eventual abolition. Additionally, local history
is an element across key stages. The teaching of Black history need not be limited to these examples.

Tuesday 7 July 2020

Black Curriculum

Harriet Harman: [70951] To ask the Secretary of State for Education, if he will implement the
recommendations of the Black Curriculum.

Nick Gibb: The Department has responded directly to The Black Curriculum’s campaign. The reply sets out in
detail how the history curriculum already enables the teaching of Black history, as do other curriculums
across other subject areas. The substance of our reply to The Black Curriculum is based on the national
curriculum’s history programmes of study, available at the link below:
https://www.gov.uk/government/publications/national-curriculum-in-england-historyprogrammes-of-study.
The national curriculum is a framework setting out the content of what the Department expects
schools to cover in each subject. The curriculum does not set out how curriculum subjects, or topics within
the subjects, should be taught. The Department believes teachers should be able to use their own
knowledge and expertise to determine how they teach their pupils, and to make choices about what they
teach. As part of a broad and balanced curriculum, pupils should be taught about diﬀerent societies, and
how diﬀerent groups have contributed to the development of Britain, and this can include the voices and
experience of Black people. The ﬂexibility within the history curriculum means that Black British history can
already be included.
Monday 13 July 2020
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History: Education

Fleur Anderson: [73120] To ask the Secretary of State for Education, what discussions he has had with
external organisations on the inclusion of Black British history in the national curriculum.

Nick Gibb: On behalf of the Department, my oﬃcials have discussed the ﬂexible scope of the history
curriculum with a range of organisations such as the Historical Association, Runnymede Trust and The Black
Curriculum. The national curriculum is a framework setting out the content of what the Department expects
schools to cover in each subject. The curriculum does not set out how curriculum subjects, or topics within
the subjects, should be taught.
The Department believes teachers should be able to use their own knowledge and expertise to
determine how they teach their pupils, and to make choices about what they teach. As part of a broad and
balanced curriculum, pupils should be taught about diﬀerent societies, and how diﬀerent groups have
contributed to the development of Britain, and this can include the voices and experience of Black people.
The ﬂexibility within the history curriculum means that there is the opportunity for teachers to teach
about Black history across the spectrum of themes and eras set out in the curriculum. We will continue to
explore what more we can do to support the teaching of Black history and welcome the perspectives of
committed individuals and groups, building on previous discussions.

Thursday 16 July 2020

English Language: Education

Bell Ribeiro-Addy: [73103] To ask the Secretary of State for Education, what assessment she has made of
the potential merits of implementing recommendation 68 of the House of Lords Select Committee on
Citizenship and Civic Participation’s 2018 report in relation to funding for ESOL teaching.

Gillian Keegan: This government remains committed to the 2019 manifesto commitment to boost English
language teaching to empower existing migrants and help promote integration into society. In 2018/19, the
Department for Education supported 120,500 adult learners to improve their levels of English through fully
and part-funded English for speakers of other languages (ESOL) courses.
The Department for Education funds ESOL through the Adult Education Budget (AEB). Approximately
half the AEB is devolved to 6 Mayoral Combined Authorities (MCAs) and delegated to the Mayor of London
acting through the Greater London Authority (GLA). The authorities are responsible for the provision of
adult education, including ESOL, and allocation of the AEB in their local areas. The Education and Skills
Funding Agency (ESFA) is responsible for the remaining AEB in non-devolved areas.
In non-devolved areas colleges and adult learning providers have the freedom and ﬂexibility to
determine how they use their AEB allocation to meet the needs of their communities and this includes
planning, with local partners, the ESOL courses that they will deliver locally.
Hilary Benn: [73708] To ask the Secretary of State for Education, what steps he is taking to support ESOL
teaching that has been disrupted by the COVID-19 outbreak; and if he will make a statement.

Gillian Keegan: We want to get all further education learners, including ESOL students, back into education
settings as soon as the scientiﬁc advice allows because it is the best place for them to learn, and because we
know how important it is for their mental wellbeing to have social interactions with their peers and
teachers. Many FE providers are already open for some learners, including those who are 16- 19 and adults,
subject to the required safety measures being met. From Autumn 2020, all learners, including those who are
16-19 and adults will return to a full high-quality education programme delivered by their college or post 16
learning provider.
We are providing a one-oﬀ, ring-fenced grant of up to £96M for colleges, sixth forms and all 16-19
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providers, to provide small group tutoring activity for disadvantaged 16- 19 students whose studies have
been disrupted. We will continue to pay grant funded providers their scheduled monthly proﬁled payments
for the remainder of the 2019/20 funding year and funding allocations for 2020/21 have been conﬁrmed,
and payments will be made in line with the national proﬁle. We are also exploring options within adult
education and will be making decisions on where we may be able to introduce ﬂexibilities to help remove
barriers, including IT equipment or connectivity costs, for learners wishing to access their provision online.

Tuesday 21 July 2020

Department for Digital, Culture, Media and Sport
Public Libraries: Coronavirus

Desmond Swayne: [48676] To ask the Secretary of State for Culture, Digital Media and Sport, into which
step of the Government's covid-19 recovery strategy does the re-opening of public libraries fall.

Caroline Dinenage: Although physical library locations are closed, library services have continued to provide
and deliver services to their users throughout the lockdown period. Digital services have been sustained, as
well as other elements of library services, such as no- or low-contact home library services. The restoration
of public libraries in England will be considered through the Recreation and Leisure taskforce, primarily as
part of Step 3 of the government roadmap. The current planning assumption is that general reopening of
library buildings will be no earlier than 4 July.

Tuesday 2 June 2020

Department of Health and Social Care
Dyslexia: Diagnosis

Grahame Morris: [47250] To ask the Secretary of State for Health and Social Care, if he will make it his policy
to introduce adult dyslexia diagnostic assessments in the NHS for people that did not receive an assessment
during their school years.
Helen Whately: [Holding answer 20 May 2020]: This is a matter for National Health Service commissioners
taking into account any guidance published by the National Institute for Health and Care Excellence.
Wednesday 3 June 2020

Public Libraries: Coronavirus

Gill Furniss: [66955] To ask the Secretary of State for Digital, Culture, Media and Sport, what (a) guidance
and (b) support he is providing to libraries to protect staﬀ, volunteers and customers as they prepare to
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reopen on 4 July 2020.

Caroline Dinenage: Practical guidance for heads of library service and library staﬀ to assist the reopening of
physical library buildings in England from 4 July was published by Libraries Connected on Monday 29 June.
The Libraries Connected Service Recovery Toolkit, developed in partnership with key library stakeholders
and DCMS, will help libraries to reopen and to reintroduce their services gradually, in line with the latest
public health advice. The toolkit is available at: https://www.librariesconnected.org.uk/resource/servicerecovery-toolkit-june-2020- word.

Thursday 9 July 2020

Home Oﬃce

English Language: Education

Shabana Mahmood: [46595] To ask the Secretary of State for the Home Oﬃce, what support her
Department is providing to local authorities to deliver English for Speakers of Other Languages (ESOL)
courses in local authority areas with high levels of resettled individuals and families seeking asylum relative
to other local authority areas.

Chris Philp: The Department for Education funds English for Speakers of Other Languages (ESOL) through
the Adult Education Budget (AEB).
• Individuals aged 19 and over, including refugees, those granted humanitarian protection and asylum
seekers, can be fully funded or co-funded depending on their age, prior educational attainment,
employment status, and provided they meet the residency criteria set out in the AEB Funding and
Performance Management Rules.
• Approximately half the AEB is devolved to six Mayoral Combined Authorities and the Greater London
Authority, and they are responsible for commissioning and funding provision, including ESOL provision, for
learners resident in their areas.
• As well as access to mainstream services, additional funding is provided to Local Authorities (of £850
per adult refugee) for refugees resettled through the UK’s resettlement scheme. This is intended to boost
local capacity so that refugees on the scheme can receive additional hours of ESOL tuition.
• We are also investing around £600,000 this year (2020/21) so that refugees on the UK Resettlement
Scheme can beneﬁt from additional childcare provision to support access to ESOL classes; and £360,000 to
improve regional coordination of ESOL for refugees.
Tuesday 19 May 2020

Ministry for Housing, Communities and Local Government
English Language: Education

Caroline Ansell: [68738] To ask the Secretary of State for Housing, Communities and Local Government,
whether English Language Schools are eligible for business rate relief for the 2020-21 ﬁnancial year; and if
he will make a statement.

Jesse Norman: The Government has provided enhanced support through business rates relief to businesses
occupying properties used for retail, hospitality and leisure given the direct and acute impacts of the COVID-
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19 pandemic on those sectors. The Ministry of Housing, Communities and Local Government has published
guidance for local authorities on eligible properties.
As set out in the guidance, support is targeted at premises that are wholly or mainly being used as
shops, restaurants, cafes, drinking establishments, cinemas and live music venues; for assembly and leisure;
or as hotels, guest and boarding premises and self-catering accommodation. It is for local authorities to
determine eligibility for reliefs, having regard to guidance issued by the Government. A range of further
measures to support all businesses, including those not eligible for the business rates holiday, such as
language schools, has also been made available.
Wednesday 8 July 2020

English Language: Education

Caroline Ansell: [68739] To ask the Secretary of State for Housing, Communities and Local Government, how
many local authorities have paid English Language Schools Business Rate Relief; what discussions he has had
with representatives from local authorities that have not paid that relief, and if he will make a statement.

Simon Clarke: The Department does not hold information on the number of local authorities that have
granted business rates relief in respect of particular types of properties. The Department published
guidance on the expanded retail discount on 25 March 2020. The guidance states that eligible properties are
those used as shops, restaurants, cafes, drinking establishments, cinemas and live music venues; those used
by visiting members of the public for assembly and leisure; or hotels, guest & boarding premises and selfcatering accommodation. It is for local authorities to decide whether properties, including English language
schools, fall within these categories.
Monday 13 July 2020

English Language: Education

Naz Shah: [71077] To ask the Secretary of State for Housing, Communities and Local Government, how
much funding he plans to allocate to the ESOL programme in (a) 2020 and (b) each of the next ﬁve years.

Simon Clarke: The £5.1 million ESOL for Integration Fund is supporting 30 local authorities in 2020 / 21 to
deliver English language sessions for residents with little or no English helping them to integrate more
widely with the people, places and amenities in their local area. Through the Integration Area Programme,
we continue to fund Integration Areas to deliver English language classes in innovative ways to address local
integration challenges – this is supporting communities to better integrate, participate fully in society and
access the opportunities that life in modern Britain provides. Additionally, MHCLG funded resources to
support organisations and individuals seeking to provide volunteer led English language clubs were recently
published via the Learning and Work Institute website. b Subject to the Department’s future funding
settlement we will explore how MHCLG funds ESOL provision beyond 20/21 at that point.
Friday 17 July 2020
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Department for International Development
Developing Countries: Basic Skills

Harriett Baldwin: [42019] To ask the Secretary of State for International Development, what assessment she
has made of the potential merits of using onebillion.org software to teach reading, writing and numeracy to
children in developing countries; and whether her Department has allocated funding to provision of
teaching using that software in those countries.

Wendy Morton: We are aware of the learning beneﬁts of using one billion, as shown by research and as the
UK winner of the Global Learning X-Prize. One billion’s approach has demonstrated learning beneﬁts for
both girls and boys in areas of the world where access to education is limited. DFID has previously funded
one billion through Comic Relief and through an in-kind donation in Malawi.

Monday 11 May 2020

British Indian Ocean Territory: English Language

Patrick Grady: [73877] To ask the Secretary of State for International Development, pursuant to the Answer
of 9 July 2020 to Question 69595, on British Indian Ocean Territory: Overseas Aid, how many Chagossians in
Mauritius have participated in English Language Training to date.

Wendy Morton: Since the commencement of English Language Training in August 2019, 65 Chagossians
have enrolled on training courses oﬀered by the British Council. There have been 157 enrolments in total
and with around 4,500 hours of language training provided up to the end of April 2020.

Patrick Grady: [73878] To ask the Secretary of State for International Development, pursuant to the Answer
of 9 July 2020 to Question 69595, on British Indian Ocean Territory: Overseas Aid, what assessment her
Department has made of the eﬀect of English Language Training on the livelihoods of Chagossians in
Mauritius.

Wendy Morton: The British Council is still evaluating the impact of the English Language Training
programme, a process which has been impeded by the COVID 19 outbreak. However, initial feedback from
participants has indicated strong appreciation of the opportunity, including for some participants learning to
read and write for the ﬁrst time.
Monday 20 July 2020

Ministry of Justice
Prisons: Education

Lyn Brown: [41405] To ask the Secretary of State for Justice, whether his Department has commissioned a
review of prison education, including the adequacy of funding available, in advance of its submission to the
Comprehensive Spending Review 2020.
Lyn Brown: [41406] To ask the Secretary of State for Justice, what recent discussions he has had with the
Chancellor of the Exchequer on the adequacy of funding for prison education.
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Lucy Frazer: Many oﬀenders entering prison have poor levels of education which is why our manifesto
committed to create a Prisoner Education Service (PES). We are continuing with plans to strengthen the
current education and careers guidance oﬀer, creating a PES focussed on work-based training and skills. Our
budget envelope for 20/21 is suﬃcient to fund the current value of all education service contracts.

Wednesday 6 May 2020

Prisons: Education

Lyn Brown: [57147] To ask the Secretary of State for Justice, whether support payments for organisations
with contracts under the Prison Education Dynamic Purchasing System and which are eligible to apply for
covid-19 relief payments will be paid from (a) a central fund for HMPPS, (b) individual prison budgets or (c)
other public sources.
Lucy Frazer: Under the COVID-19 procurement process, the Prison Education Dynamic Purchasing System
contracts are paid in line with the existing payment schedule. The payments are funded from the annual
HMPPS (business as usual) education budget.
Monday 15 June 2020

H M Treasury

English Language: Education

Munira Wilson: [46168] To ask the Chancellor of the Exchequer, if he will provide ﬁnancial support to
English Language Teaching centres in the form of (a) a business rates holiday or (b) grants.

Steve Barclay: The government is making sure that people and businesses have access to the support they
need as quickly as possible. The English language teaching sector can apply for additional support through
the Coronavirus Job Retention Scheme and the Coronavirus Business Interruption Loan Scheme where they
meet the criteria for these schemes. The government has provided enhanced support to other sectors
under exceptional circumstances through business rates relief and grants given the direct and acute impacts
of the COVID-19 pandemic on those sectors.
Monday 18 May 2020

English Language: Education

Afzal Khan: [45429] To ask the Chancellor of the Exchequer, what ﬁnancial support his Department has
made available to the English language teaching sector in response to the covid-19 outbreak; and what
plans his Department has to maintain that support once the covid-19 lockdown has ended.

Steve Barclay: The government is making sure that people and businesses have access to the support they
need as quickly as possible. The English language teaching sector can apply for additional support through
the Coronavirus Job Retention Scheme (CJRS) where they meet the criteria. On 12 May, the Government
announced that the CJRS will continue to the end of October. The Chancellor has been clear that getting
people back to work will be introduced in a measured way, avoiding a cliﬀ edge.
Tuesday 19 May 2020
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English Language: Education

Catherine West: [52302] To ask the Chancellor of the Exchequer, whether he plans to extend the (a)
business rates holiday and (b) grants for the tourism, retail and leisure sectors during the covid-19 outbreak
to the English language teaching sector.

Kemi Badenoch: Businesses in England involved in teaching English language may be eligible for the Small
Business Grant Fund (SBGF) of £10,000 per property, which is available to businesses in receipt of small
business rate relief (SBRR) or rural rate relief (RRR). Alternatively, such businesses may be eligible for the
Discretionary Grant Scheme in England. This has made up to £617m of additional funding available to Local
Authorities to enable them to make payments of up to £25,000 to businesses not eligible for the other grant
schemes.
Local Authorities have received guidance regarding which kinds of businesses should be considered a
priority. Local Authorities may also choose to pay grants to businesses according to local economic need, so
long as businesses meet the following criteria:
• They face ongoing ﬁxed building-related costs
• They can demonstrate that they have suﬀered a signiﬁcant fall in income due to COVID-19
• They have fewer than 50 employees;
• They were trading on or before 11th March
The English language teaching sector may also beneﬁt from a range of support measures introduced by the
government. The Business Support website provides further information about how businesses can access
the support that has been made available, who is eligible, and how to apply https://www.gov.uk/businesscoronavirus-support-ﬁnder.
Tuesday 9 June 2020

House of Lords
English Language: Assessments

Lord Hannay of Chiswick: To ask Her Majesty's Government what consideration they have given to
streamlining English language tests for students from Africa in receipt of places oﬀered by British higher
education institutions or of scholarships under the Chevening and Commonwealth schemes. [HL3189]

Lord Hannay of Chiswick: To ask Her Majesty's Government what steps they intend to take to enable
prospective higher education students in Liberia to take English language tests in Monrovia and not to have
to travel to Accra. [HL3190]
Lord Hannay of Chiswick: To ask Her Majesty's Government what steps they are taking to ensure that
candidates in receipt of oﬀers for Chevening and Commonwealth scholarships can take English language
tests in their country of origin. [HL3191]

Lord Hannay of Chiswick: To ask Her Majesty's Government from which countries in Sub-Saharan Africa it is
necessary for potential students to travel to another country to take an English language test in order to
obtain a UK student visa. [HL3192]
Baroness Williams of Traﬀord: Higher Education Providers (HEP) with a track record of compliance are able
to decide how they assess the English language ability of their students studying at degree level or above.
They can make this assessment however they choose and the Government does not impose any
requirement for prospective students to travel to another country.
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Due to COVID-19, the ability for Higher Education Providers to self-assess the English ability of their
prospective students has been exceptionally extended to some students studying below degree level.
Where sponsors are not HEPs, students are required to demonstrate English ability to B1 level. These
students must demonstrate their English language ability by undertaking a Secure English Language Test
(SELT), or meet one of the exceptions. There is currently a procurement project underway for SELT. Following
mobilisation of new concessions there will be four overseas SELT Providers, which will increase customers
choice of location for taking a test. Both the Chevening and Commonwealth scholarships programmes have
policies in place to ensure maximum ﬂexibility and opportunity for scholarship awardees from countries
where English language testing facilities are limited or unavailable. The Chevening Scholarship provides
assistance to Chevening scholars who are required to travel internationally to take English Language Testing
(ELTs), or if necessary, bring invigilators to posts.
Wednesday 6 May 2020

Public Libraries: Coronavirus

Lord Bird: To ask Her Majesty's Government what plans they have, if any, to assist libraries to loan more
audio books and e-books during the COVID-19 pandemic; and what conversations, if any, they have had with
the publishing industry about that issue. [HL3749]

Baroness Barran: Libraries across England have responded swiftly to the COVID-19 pandemic, adapting to
meet their users’ needs. Although the physical doors are closed, library services have developed innovative
and exciting digital ways to continue to provide services. This has included repurposing stock budgets to
meet the increase in demand for e-books and e-audiobooks. Arts Council England has provided £151,000
(around £1,000 per library authority) to supplement existing ebook funding. Publishers and aggregators
have also responded positively. Two aggregators have oﬀered to match the ACE investment where money is
spent on e-audio items. Through conversations with the sector we also know that publishers are lifting
restrictions to enable remote storytelling so that library Rhyme Times can continue online.
Wednesday 13 May 2020

Public Libraries

Lord Bird: To ask Her Majesty's Government what plans they have to prioritise libraries for early re-opening
as lockdown restrictions are lifted; and what discussions they have had with the Local Government
Association on this issue. [HL3750]

Baroness Barran: Although physical library locations have closed, library services continue to provide and
deliver services to its users. This includes online services such as access to e-books and e-audiobooks, where
there has been a signiﬁcant increase in demand, as well as developing innovative and exciting digital ways to
provide services such as Rhyme Time and Storytimes, often reaching far more people than before.
Ministers and oﬃcials have held regular calls with public library stakeholders, including the Local
Government Association (LGA) since the announcement on 23 March that libraries were to close. These now
include discussions related to the re-opening of library services and how this can be achieved in a safe way
for both staﬀ and users. DCMS is working with the library sector and the LGA to identify issues, and to
develop guidance, around the measures that public libraries will need to take to enable physical library
buildings to reopen and for services to begin to be restored in a phased manner in due course.
Monday 18 May 2020
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Speech and Language Therapy

Lord Ramsbotham: To ask Her Majesty's Government what discussions they have had with Royal College of
Speech and Language Therapists about the use of aerosol generating procedures. [HL3211]

Lord Ramsbotham: To ask Her Majesty's Government what plans they have to update the COVID-19
infection and control guidance, published on 6 April, to include all aerosol generating procedures carried out
by speech and language therapists. [HL3212]

Lord Bethell: The evidence around aerosol generating procedures (AGPs) is being kept under review; the
evidence review is led by Public Health Scotland. Public Health England has not held discussions with the
Royal College of Speech and Language Therapists about AGPs. This guidance has been written and reviewed
by all four United Kingdom public health bodies and informed by National Health Service infection
prevention control experts. It is based on Health Protection Scotland evidence reviews and the evidence and
reviews have been endorsed by New and Emerging Respiratory Virus Threats Advisory Group (NERVTAG).
A rapid evidence appraisal has been conducted by Health Protection Scotland to assess the risk of patient to
healthcare worker infection transmission associated with a wide range of potentially aerosol generating
medical procedures. An updated evidence review and the position on the presented evidence review from
NERVTAG is awaited.
Monday 18 May 2020

History: Curriculum

Baroness Ritchie of Downpatrick: To ask Her Majesty's Government what assessment they have made of
the merits of including Black British history in the national curriculum in England. [HL6024]

Baroness Berridge: The department is committed to an inclusive education system which recognises and
embraces diversity and supports all pupils and students to tackle racism and have the knowledge and tools
to do so. The national curriculum is a framework setting out the content of what the department expects
schools to cover in each subject. The curriculum does not set out how curriculum subjects, or topics within
the subjects, should be taught.
The department believes teachers should be able to use their own knowledge and expertise to
determine how they teach their pupils, and to make choices about what they teach. As part of a broad and
balanced curriculum, pupils should be taught about diﬀerent societies, and how diﬀerent groups have
contributed to the development of Britain, and this can include the voices and experience of Black people.
The ﬂexibility within the history curriculum means that Black British history can already be included in the
teaching of the curriculum.
Monday 6 July 2020

History: Curriculum

Lord Taylor of Warwick: To ask Her Majesty's Government what plans they have, if any, to diversify the
curriculum in schools to include a broader range of culture heritage history. [HL6093]

Baroness Berridge: The department is committed to an inclusive education system which recognises and
embraces diversity. The national curriculum is a framework setting out the content of what the department
expects schools to cover in each subject. The curriculum does not set out how curriculum subjects, or
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speciﬁc topics within the subjects, should be taught. The department believes teachers should be able to
use their own knowledge and expertise to determine how they teach their pupils, and to make choices
about what they teach.
We want to support all young people to be happy, healthy and safe. We also want to equip them for
adult life and to make a positive contribution to society. Schools are required to actively promote
fundamental British values, including democracy as well as the rule of law, individual liberty, mutual respect
and tolerance of those of diﬀerent faith and beliefs. As part of a broad and balanced curriculum in history,
pupils should be taught about diﬀerent societies, and how diﬀerent groups have contributed to the
development of Britain.

Wednesday 8 July 2020

Basic Skills: Primary Education

Lord Watson of Invergowrie: To ask Her Majesty's Government what assessment they have made of the
likely eﬀect of the decision to end the Year 7 literacy and numeracy catch-up premium on pupils who do not
achieve the expected standard in reading or maths at the end of Key Stage 2. [HL6699]

Baroness Berridge: Although the year 7 catch-up premium has been discontinued, we continue to provide
funding which can be used to support pupils who did not reach the expected standard in reading or maths
at the end of key stage 2. The national funding formula (NFF) contains a low prior attainment factor which is
allocated on a similar basis to the year 7 catch-up premium, but provides funding for all ﬁve years that a
pupil is in secondary school. NFF allocations do not directly determine schools’ budgets, which are set
through formula determined by local authorities in consultation with local schools. Local authorities are free
to use a low prior attainment factor in their local formula, and for 2020-21, all are doing so.
In 2020-21, the amount allocated through the secondary low prior attainment factor in the school’s
NFF is increasing by £49 million from £924 million to £973 million. In addition, the £1 billion catch up
package that the government announced on 19 June includes £650 million to help all pupils make up for the
lost teaching time and £350 million for a new National Tutoring Programme for disadvantaged pupils.

Thursday 23 July 2020
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