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NCSC issues Alert after more
ransomware attacks on education 

The National Cyber Security Centre yesterday released new guidance and
additional support to the education sector due to the spike in attacks, as
criminals target schools, colleges and universities. The NCSC said it had

seen a significant increase in the number of attacks since February as
establishments prepared to welcome back their students for face-to-face
learning, and while it is unable to disclose details of any specific operations, it
has been providing extensive incident response assistance.

The NCSC urges all organisations to follow its guidance on Mitigating
Malware and Ransomware, available from its website at
https://www.ncsc.gov.uk/news/alert-targeted-ransomware-attacks-on-uk-
education-sector This details a number of steps organisations can take to disrupt
ransomware attack vectors and enable effective recovery from ransomware
attacks.

While the NCSC has offered information and support to IT professionals
in educational establishments, it also stressed the importance of senior leaders
understanding the nature of the threat and the potential for ransomware to
cause considerable damage to their institutions in terms of lost data and access
to critical services.

Richard Hughes, Head of Technical Cyber Security at A&O IT Group, said:
“It comes as no surprise that in the past month the NCSC has issued fresh new
guidance and support to the educational sector following the immense increase
in ransomware attacks in the first few months of this year. Industries such as the
education sector are often considered ‘low hanging fruit’ to cyber criminals
because, while these types of organisations rely heavily on data, cyber security
is not always their top priority. In today’s world, cyber security needs to be
every companies’ top priority! Without an effective enterprise-wide cyber
security roadmap, they are directly exposing themselves to serious financial and
reputational risk. Neither of which any business wants or needs. As we’ve said
before, the best way to protect against ransomware attacks is having a tested
secure backup strategy that can help restore any data that may have been
ransomed.” 
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C O M M E N T

The long road to recovery

The success of the Government’s vaccine policy has led to an understandable sense of relief in the
population. We have a way out of the pandemic, and thanks to the ingenuity of the world’s best
university we have a vaccine that is made in Britain and under our control. Yet COVID is far from

over. Whether it is the long-term effects of COVID on children and their education, especially those from
the most disadvantaged areas, the very uneven access to vaccines around the world or the not yet fully
realised reality, quietly referred to by the Chief Medical Officer, Professor Chris Whitty, and the Chief
Scientific Officer, Sir Richard Vallance, and their senior staff, that COVID will never go away completely
and will be with us in a significant way for some years to come. 

What are the main challenges? Domestically, the main challenge remains the medical defeat of the
threat from SARS-CoV-2 and COVID-19. The amazing effectiveness of the two vaccines available to us now,
the Oxford/AstraZenica and Pfiser/BioNTec vaccines, are not enough on their own. They are very effective
at preventing serious illness requiring hospitalisation and against death. AstraZenica’s trials in the USA, the
results of which were announced two days ago, were amazingly 100% effective against this. But we do not
know how effective they are at stopping transmission or against new variants of the disease. New variants
always occur with viruses, and the more people that remain unprotected by vaccine or immunity the more
variants there will be and the greater the threat to the UK and the world. 

The experts have begun quietly warning us that anti-COVID activity like regular washing of hands,
social distancing and even mask wearing will need to remain with us for some years yet. How far people
will go along with this, especially years of mask wearing, remains to be seen. What is clear is that demands
to reopen the economy more quickly are seriously misplaced. Despite all the evidence of the last year and
the mistakes that the Government made in trying to do precisely that, from locking down late to reopening
far too early in the summer and then refusing to act on the data when SAGE warned of the need for a
firebreak in September, there are still some Conservative MPs trying to pressure the Government to open
up faster again. They must be resisted. 

Tomorrow the Local Government Association will publish its report, Better Connected: How local
education and children’s services in England have responded to the coronavirus pandemic. It is the latest in
a long line of organisations that are calling for a long-term strategy for education recovery which supports
vulnerable families and children. Many organisations have noted that COVID has both highlighted existing
inequalities and led to greater hardship as a result of the financial and societal impact of the pandemic. 

Many have noted the huge pressures on school, college, university and local authority budgets. We
publish today data from the Ministry for Housing, Communities and Local Government showing both COVID
costs and support made available. Yet the reality is that while Government commitment to supporting a
recovery programme is welcome, its failure to fund the support adequately is not. It has made hundreds of
billions available to support the economy, and that has helped many. But there are still many others,
including the young, who will need more help for some years to come. We should also not aim just to build
back better to go back to where we were. What the pandemic has shown is just how badly off the most
disadvantaged were a year ago. Whether it is ending selection where it still exists (see the latest research
on page 30), tackling child poverty and hunger or the poor performance of left-behind poor White
communities that the Select Committee has been investigating, these deep seated and long lasting
problems must be addressed as part of any post COVID package.

However much Britain works to mend the ravages of COVID, the World Health Organisation is
obviously right to say that until all of the planet is protected from COVID then nobody can be really safe.
The British Government has been sending Oxford/AZ vaccines to poor Commonwealth countries like Fiji
and the Solomon Islands, while the EU blocking supplies to Australia was shameful. The EU has badly
botched its vaccine programme and is now trying to obtain supplies at the expense of others. Lessons for
us all are surely the need for international cooperation and more resilience rather than just going for the
cheapest price.
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(Continued on page 6.)

N E W S

Children’s Commissioner for England 
launches Beveridge Report for children 

Dame Rachel de Souza, Children’s Commissioner for England, has launched a “once-in-a-
generation” review of the future of childhood by the Children’s Commissioner’s Office. She
explained that the Childhood Commission, would be inspired by the ambition of William

Beveridge’s pioneering 1940s report, which had laid the foundations of the post-War social security
system. 

Dame Rachel pointed out that The Childhood Commission, would identify the barriers that were
preventing children from reaching their full potential, propose policy and services solutions and develop
targets by which improvements could be monitored. She stressed that the Commission would not focus
only on the problems that had been highlighted and amplified by the COVID-19 pandemic, but it would 
also address the policy shortfalls that had held back the lives of many children for decades. Dame Rachel
said that at its heart, would be “The Big Ask”, which would be the largest consultation ever held with
children in England. 

The Children’s Commissioner said that she
would ask children how the pandemic had changed
their lives for better or worse, what their aspirations
were and the barriers to reaching them, how things
were at home, how their communities and local
environment could be improved, and how they felt
about the future and the challenges facing the world.
The Big Ask consultation will take place after the Easter
break. An online survey will be distributed to all
schools, posted on the Oak National Academy, and
advertised via social media, child-facing charities and
other communications channels. 

To reach children outside mainstream settings, it will be sent directly to youth custody
organisations, CAMHS inpatient units and children’s homes. Face-to-face interviews and focus groups will
be conducted with children who are under-represented and harder to reach, and the consultation will drive
the subsequent phases of the Commission.

The Children’s Commissioner will publish an interim report before the summer, which would set out
children’s expectations and aspirations, and the barriers to attaining them, informed by the results of the
consultation, an evidence review and data analysis. A subsequent report will propose solutions,
investment, metrics, and set out the challenge to society to “pay back” to the generation of children and
“re-set” their future.

Dame Rachel said that the Childhood Commission would look at the ways in which society and
political structures often short-changed children. She argued that the pandemic had exposed social fault
lines which had been hidden from the view of many and affected the wellbeing and prospects of the young.
The Children’s Commissioner pointed out that the number of children with probable mental health
problems had risen from one in nine children in 2017 to one in six in July 2020, and the Institute of Fiscal
Studies had calculated that 6 months of missed schooling could be expected to reduce someone’s lifetime
earnings by around £40,000. But multiplied across all of the 8.7 million school children in the UK, the
amount would be £350 billion over their lifetimes. She added that the long-term impact of the crisis across
all areas of children’s lives would only be known in years to come.

“The Children’s Commissioner
argued that the pandemic had
exposed social fault lines which
had been hidden from the view
of many and had affected the

wellbeing and prospects of 
the young”.
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(Continued from page 5.)

The Children’s Commissioner said that the Commission would argue that the prospects and welfare
of children must be put at the heart of the economic recovery and show the way to do it. She pointed out
that it would re-cast Beveridge’s “five giants” for children today, by identifying the barriers which prevented
them from having the best childhoods, the best preparation for successful futures, and a better life than
their parents. Dame Rachel added that the Commission would also propose a 10-year plan with annual
metrics to monitor progress, across the sweep of childhood and the span of government.

Responding to the Children’s Commissioner’s Beveridge Report for children, Cllr Judith Blake,
Chairman of the Local Government Association’s Children and Young People Board, said that the report
would be a valuable way to help to deliver places and policies that would work for children. But she argued
that to better support children, funding would need to be to reinvested in vital universal and early help
services, including mental health and wellbeing services for children and young people, and properly
resourced local safety nets to support families experiencing financial hardship.

Cllr Blake also stressed the need for
schools to play their part, by incentivising
inclusion in schools by empowering Ofsted to
consider the issue during inspections, holding
schools accountable for the outcomes of
excluded pupils and fully funding support for
children with special educational needs and
disabilities. She argued that because children’s
lives were affected by more than just school and
children’s social care, the Government will
therefore need to introduce a cross-Whitehall
strategy for children and young people which
would clearly state the role of each Department
in delivering better outcomes for children. 

Paul Whiteman, general secretary of
NAHT, said that the voice of children and young people should be central to how the country recovered
from COVID, not just immediately but in the longer term, and The Big Ask consultation would provide
valuable insight. He argued that it had been long known that the fundamental issues were poverty and
disadvantage, poor wellbeing, discrimination and inequality, which could cut across every aspect of a child’s
life chances. Mr Whiteman pointed out that COVID-19 had highlighted the long-standing problems, but the
Government was yet to successfully tackle the issues, and he warned that seeking to address the problems
individually would fail, as children needed the support of well-integrated and well-funded support services.

Geoff Barton to serve second term 
as ASCL General Secretary

Geoff Barton will serve a second term as General Secretary of the Association of School and College
Leaders after being re-elected unopposed. Mr Barton had first been elected as General Secretary
in 2017 following a career in education which had included 15 years as headteacher of King

Edward VI School, Bury St Edmunds.
Under trade union law and the ASCL Constitution, the process of electing the General Secretary

must take place at least every five years, which had been completed without challenge from any other
candidate. Mr Barton will therefore serve a further term of five years beyond April 2022.

“The LGA argued that because
children’s lives were affected by

more than just school and children’s
social care, the Government would
need to introduce a cross-Whitehall

strategy for children and young
people to state the role of each
Department in delivering better

outcomes for children. 
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Millions of students back in class

The Department for Education has claimed that over seven million children had been back in schools
and colleges the previous week, as new data showed the full scale of national school returns. On
Monday 15 March, 94% of children had been back in the classroom. The data had showed that 89%

of secondary school pupils had been in school, which was the highest rate of attendance since the start
of the pandemic.

The DfE said that the asymptomatic rapid testing programme had been helping stop outbreaks and
reducing transmission within schools. Education Secretary, Gavin Williamson, said that after the first three
tests had been taken in school or college, students would be provided with tests to use at home on a twice-
weekly basis. He added that parents and carers of all primary and secondary school children should test
themselves via twice-weekly home tests, as the Government continued to encourage everyone eligible to
access testing to help break chains of transmission and reduce cases of the virus. 

Mr Williamson said that rigorous safety measures remained in place in schools and colleges,
including maintaining distance between staff and students where possible, good ventilation and regular
hand washing. He added that secondary school and college students were also being asked to wear face
coverings indoors wherever social distancing could not be maintained as an additional safety measure, until
a review at Easter.

Geoff Barton, General Secretary of the Association of School and College Leaders said that
secondary schools had put in a Herculean effort to provide on-site COVID tests to returning pupils and they
deserved huge credit for setting up what were essentially medical facilities, with very little help or support
from the Government. But he urged caution over what attendance levels would look like for what remained
of the term, because there had been reports of positive COVID cases and close contacts being sent home to
self-isolate. 

Paul Whiteman, general secretary of school leaders' union NAHT, said that for primary schools the
return of all pupils had appeared to have gone smoothly, as teachers and school leaders had gone out of
their way to make it a positive return and the figures had showed that attendance had been high. 
But he stressed that secondary schools had faced more significant challenges, particularly in relation to the
roll out of mass testing. Mr Whiteman argued that organising and administering tests was complex and the
Government’s muddled messaging about lateral flow tests and PCR tests has not helped, which had been
frustrating for schools.  

Area SEND inspections to restart

Ofsted has announced that, from April 2021, it will start revisiting areas where there had been
significant concerns about SEND provision when they had last been inspected. Ofsted said that,
when it selected local areas for re-visits, it would take into account the time that had lapsed since

each local area had been required to produce a written statement of action. Ofsted added that the areas
would be given 10 working days’ notice ahead of a re-visit.

The Inspectorate said that it planned to restart full area SEND inspections from June 2021 at the
earliest, which would be to areas that had not yet been inspected under the current framework. Ofsted
added that the precise restart date for full inspections would be kept under review, subject to government
guidance and any COVID-19 restrictions in place at the time.

Commenting on Ofsted inspections this year, Paul Whiteman, general secretary of school leaders’
union NAHT, said that the Chief Inspector’s confirmation that there would be no return to inspections that
could change the grade of a school until the beginning of the next academic year, was a sensible step,
because schools were focused on supporting all children following the unprecedented disruption of the 
last year. He added that they could well do without the disruption and distraction associated with a full
Ofsted inspection.
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Schools’ COVID-19 recovery funding wiped out 

The school leaders’ union NAHT, had revealed data that suggested that the £6,000 average funding
allocated to primary schools through the recently announced “recovery premium” has been
entirely wiped out for many schools because of a change in how the Government calculated the

number of children who were eligible for pupil premium funding.
The NAHT explained that normally, schools reported the number of pupils they had who were

eligible for pupil premium in January, but for the 20/21 academic year the Government had changed the
date for the census to October, which meant that any children who had become eligible during the
intervening time, would not receive any extra funding until next year.

In a recent survey of NAHT’s school leader members, which had received 1,316 responses, had
asked how many pupils in your school had become eligible for pupil premium between the October and
January census, and would therefore not receive pupil premium for 2021. Sixty-two per cent of
respondents had reported 5 or more pupils that had become eligible for pupil premium between the
October and January census.

The NAHT pointed out that currently, primary schools received £1,345 for each child eligible for
pupil premium, which meant that the lost funding for 5 pupils would be £6,725, which was more than the
£6,000 “catch-up” funding that had been allocated to primary schools on average. The NAHT added that
the finding meant that almost two thirds of schools surveyed had been left worse off due to the change
even after the latest education recovery funding had been taken into account.

Speaking as the findings were presented at NAHT’s School Leaders’ Summit, Paul Whiteman, NAHT
general secretary, said that the Government was giving with one hand, while knowingly taking away with
the other. He pointed out that while a 3- month gap may not seem like it would make a big difference, given
the volatile financial situation for many families due to COVID-19, it was an exceptionally bad time to
implement the change. Mr Whiteman argued that a significant number of children appeared to have
become eligible for help via pupil premium during that time and the children would now not receive any
additional funding for another year, and the children who were losing out were the children who were
most in need of additional support as they returned to school.

Commenting on the NAHT survey, Professor Becky Francis, CEO of the Education Endowment
Foundation, said that one of the main selling points of the pupil premium was that it was linked to
individual pupils, which allowed schools to target support on those who needed it most. She added that at
a time when schools were facing monumental challenges, the additional funding they received through the
pupil premium had never been more important. Ms Francis said it was therefore particularly concerning
that schools were expecting to lose thousands of pounds of funding for their disadvantaged pupils because
of a bureaucratic detail. She added that on a national level, it could mean that schools would miss out on
tens of millions of pounds of funding. Ms Francis urged the Government to monitor the rates of pupil
premium eligibility and to make sure that all schools had the resources they needed.
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Another cyber attack on FE college

Another further education college has been the subject of a ransomware attack. South and City
College Birmingham and its seven campuses are the latest in a long line of FE colleges to be
subject to ransomware attacks, where criminals gain access to a computer system and steel files

and lock out the legitimate owner from their own site unless a ransome is paid. Some 80% of FE colleges
and universities have suffered cyber attacks in 2019. 

This attack occurred on Saturday 13 March, when the college tweeted: “The college has suffered a
major ransomware attack on our IT system, which has disabled many of our core systems. Our campus
buildings will therefore be CLOSED TO STUDENTS for a week from Monday 15 March to allow our IT
specialists to fix the issue.” Students and staff were advised to revert to home study until the problem is
sorted out. The college has around 13,000 students. It was formed in 2012 by a merger of South
Birmingham College and City College Birmingham, and in 2017 absorbed Bournville College. 



Sector reaction to NFER 
Teacher labour market annual report 

Commenting as the National Foundation for Educational Research published a report on the Teacher
Labour Market in England, Paul Whiteman, general secretary of school leaders’ union NAHT, said
that while the figures had showed an increase in teacher training applications thanks to COVID-19,

it should not be allowed to distract from the worrying longer-term implications of the experiences that
had been reported by school staff over the last year. He warned that there was a risk that more
experienced teachers and school leaders would be lost post-COVID, than could possibly be replaced by
new recruits.

Mr Whiteman said that the findings of the report had chimed exactly with what members had said.
He pointed out that before the crisis had hit, it had been widely acknowledged that teachers and school
leaders’ working hours had reached unsustainable levels. But Mr Whiteman said that, during the pandemic,
their working week had got longer still, and the juggling act of teaching children remotely and in-person
concurrently was giving way to the challenge of assessing and addressing the varied impact that lockdown
had had on the nation's young. 

He argued that over the last 12 months, school leaders had re-engineered schooling from the
ground up, many times over, and expertly navigated the constant last-minute emergencies and major
business planning challenges that the pandemic had brought, whilst facing another real-terms pay cut. Mr
Whiteman stressed that the current situation was unsustainable, as school leaders were frustrated at that
Government and exhausted by COVID. He said that the NAHT agree with many of NfER’s recommendations
for change, including reducing teacher workload, supporting well-being, improving mentoring programmes,
and making teacher and school leader pay competitive.

Mr Whiteman said that the NAHT had particularly welcomed the report’s recommendation that the
School Teachers’ Review Body should be given a permanent remit to make independent recommendations
on teacher pay, even when the Government considered that pay should be frozen. He pointed out that the
constraints placed on the review Body by successive secretaries of state had led to a decade-long fall in the
real value of teachers’ and leaders’ pay, and it had undermined the salary differential for leadership
responsibility, which had resulted in a full-blown teacher and leadership supply crisis.

Geoff Barton, General Secretary of the Association of School and College Leaders, said that
unsurprisingly, there were long-standing recruitment and retention problems, and the improvements in the
supply line during the CLOVID crisis, while very welcome, were likely to be temporary, as the report had
suggested. He argued that the Government’s plans to impose a pay freeze for 2021/22 were a retrograde
step, and he urged ministers to recognise that further improvements to education, particularly in schools
serving the most disadvantaged communities, were utterly reliant on having enough teachers. 

Dr Mary Bousted, Joint General Secretary of the National Education Union, said that the NFER had
been right to note that any improvement in teacher supply due to the pandemic would be short-lived. She
added that the NFER had also been right to highlight the adverse impact of the Government's planned pay
freeze for teachers.  But Dr Bousted argued that the impact of the pay freeze would not just be a "medium
term problem" as described in the NFER report, as the pay freeze would hit teachers hard in September
2021, when they would see their pay cut yet again in real terms.  

She pointed out that when teacher pay was frozen in September 2021, inflation was expected to be
higher and other graduate professionals would be getting pay increases, which would result in a significant
teacher pay cut in real terms against inflation, combined with a growing gap between teacher pay and pay
for other graduate professions.  

Dr Bousted pointed out that over the last few years, the Government had made efforts to draw
attention to ways of reducing workload, which the NEU had welcomed, but the report and others had
continued to show that it was not working.  She argued that the Government must face the fact that it was
the culture of excessive accountability, brought on by the Department for Education and Ofsted, which
acted as the main driver of workload.  
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As at 14 March 2021:

• There have been 17,834 
children and young people 
aged 2-17 years in 
Scotland who have tested 
positive for COVID-19 
since the start of the 
outbreak.

In the week ending 14 March 
2021:

• There were 726 children 
and young people aged 2-
17 years in Scotland who 
tested positive for COVID-
19, among the 4,730 
children and young people 
who were tested.

• The identified COVID-19 
positive cases reflected a 
rate of 88.0 cases per 
100,000 2-4 year olds, 
91.1 cases per 100,000 5-
11 year olds, 58.7 per 
100,000 12-13 year olds, 
52.4 per 100,000 14-15 
year olds and 62.2 cases 
per 100,000 16-17 year 
olds. The rate of cases per 
100,000 of the general 
population was 74.2.

On 16th March:

Primary Schools:
• Attendance in Primary 

schools was 95.8%. 
• Absences (authorised and 

unauthorised) because of 
non Covid-19 related 
reasons were reported at 
2.8%. 

• 5,989 pupils were not in 
school either all or part of 
the day because of Covid-
19 related reasons. 

• The percentage of school 
openings (i.e. half days) 
that showed pupils were 
not in school because of 
Covid-19 related reasons 
was 1.4%.

Secondary Schools:
• The percentage of 

Secondary (S1-S6) pupils 
physically in school in the 
morning was 28.0%. In the 
afternoon this figure was 
25.2%. 

Special Schools:
• In Special schools, the 

percentage of pupils 
physically in school was 
71.2%.

Covid-19 Education Recovery Group - Infographic



Government urged to reconsider research cuts

Universities UK has written to the Government to seek “urgent clarity” on the future of funding for
UK science and research. The UUK pointed out that although the Government's Integrated
Review had reaffirmed its aim to secure the UK's position as a global science superpower, the

announcement had coincided with reports that the Government was preparing to significantly cut the
budget for research, which would follow a confirmed £120 million shortfall for research funded from the
overseas development budget, which had forced UK universities to abandon current research projects
with international partners.

In her letter to the Prime Minister, Professor Julia Buckingham, President of Universities UK, said
that universities were increasingly alarmed by reports that the Treasury had not made funding available to
support the UK's association to Horizon Europe. She warned that it the position was maintained, it would
amount to an effective cut in excess of £1 billion, which would be equivalent to cutting more than 18,000
full-time academic research posts and weakening the UK's attractiveness as a destination for talented
researchers and private and foreign investment. Ms Buckingham added that it would also undermine the
credibility of the Government's expressed ambitions to provide global scientific leadership, which had been
set out in the Integrated Review.
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From Monday 15 March 
all children in Primary 
school were to return to 
school, with all Secondary 
pupils returning part-
time from this date. 

On 16th March:

1,953 staff were absent 
due to Covid-19 related 
reasons, of which, 1,011 
were teaching staff and 
942 were other school-
based staff. 

72,583 children were 
attending a childcare 
setting and 1,274 had a 
Covid-19 related absence. 
Note that not all open 
settings completed the 
survey and that these 
figures are an 
underestimate of the 
actual number of open 
settings and children 
attending.

This week, 767 (3.8%) 
childcare staff were absent 
due to Covid-19 related 
reasons [based on a 54% 
response rate].

Covid-19 Education Recovery Group - Infographic



O P I N I O N

Short term planner
By Professor Jan Willem de Graaf

Professor of Brain and Technology, Saxion University of Applied Sciences, Deventer, Netherlands

Humanity is estimated to have existed for about 300,000 years. One of the most striking features is
a slow reproductive rate (long gestation period and usually only one child per litter). In addition,
and unlike the other great apes, humans have little or no body hair and relatively little muscle

strength. This results in a relatively small natural biotope; it should be warm enough for the "naked"
monkey and there should be little or no natural predators. This is exactly why the predecessors of Homo
Sapiens invented technology, with three basic techniques: 1. language (religion, signal, drawing, writing,
logic, maths and code) 2. lever/mechanics (spear, hammer, wheel, pulley, pistons) and 3. fire/energy (and
water & steam power, magnetism , electricity, atomic power). By combining the 3 basic techniques, we
have been able to colonize the whole world. Evolutionary adjustments became obsolete (hairy skin,
tusks, etc.). In fact, we have outsourced various processes necessary for survival to technological
equipment: digestion (pre-cooking) on the pans and the fire in our kitchen, keeping warm on animal furs,
wool, plastics and heaters, and memory and thought processes on cave drawings, notebooks, books and
now also smart devices.

Despite our naturally limited biotope, we rule the entire planet through technology, almost without
evolutionary adaptation. A qualitative species (slow reproduction rate in need of an exclusive natural
habitat) that became numerous and quantitative (large-scale) through technology, and thus lost its
exclusivity and could live everywhere. Technology has side-lined biology/evolution. Evolutionary
adaptations are very minimal (a little more or less pigment in response to the conditions of the sunlight),
resulting in really only one human race. Therefore, racial discrimination is actually cultural discrimination.
To understand human behaviour and its motives, we need psychology instead of biology, because human
cognition / emotion has not really changed in the few hundred thousand years of our existence. By nature,
we had to divide tasks into caring for the children/community and providing food. There were times of
scarcity and abundance. We were constantly on the guard for dangers lurking everywhere. In times of
plenty, much was eaten and converted into body fat, because times of scarcity are always lurking. 

Collaboration (looking for partners), caring for each other, hunting, suspicion and short-term
planning are psychological fundamentals that are deeply rooted in our genome. However, in our large-scale
organized technological world, our biological 'shortcomings' are compensated. Machined predictability has
replaced uncertainty, while we did not change psychologically. We still make up for our insecurity through
suspicion and friendship, and especially through consumption in times of abundance. But now, in the rich
world, there is a constant abundance of food, information, and partners that make us obese or anorexic.
Short-term gratification is an ancient psychological mechanism that remains visible in our modern
existence. Obesity in the mechanized world and hunger in the non-mechanized world, which moreover has
to contend with the dire consequences of our global colonization that place a heavy burden on the planet
and the environment.

Biodiversity is declining, environmental disasters are common and our (grand) children will have a
very difficult time keeping the inherited world liveable. We won't get a healthier planet with lifestyle
programmes and new technologies if we don't understand the psychological mechanisms behind
overconsumption. I want it now, while I still can! Today there is food and Netflix, tomorrow is uncertain.
Politicians let companies invest in smart technology, smart houses, robotics, AI, so that we can even more
easily compensate for our human shortages. A technocratic (robotized) world evokes a lack of recognition
and an experience of meaninglessness.  Meaninglessness increases insecurity and thus causes more
overconsumption, which in turn calls for new control technologies. This is a vicious circle, which ultimately
threatens our very survival. Policy makers, it is up to you to step over our few hundred thousand year old
shadow of short term gratification! Almost impossible, but exactly why we really need politicians now!
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C O N F E R E N C E S

Ofqual chairman addresses 
ASCL’s annual conference 

In his capacity as interim chairman of Ofqual, Ian Bauckham CBE addressed ASCL’s virtual annual
conference on qualifications and assessment in 2021, particularly GCSEs and A-levels. He said that a
student who had taken a qualification, and had been graded for it, had in their hands an

authenticated statement of their abilities which enabled them to access an appropriate next stage,
whether that was the next part of their education or an early rung in the employment ladder. He added
that, sometimes, the “authenticated statement of achievement” was carried further forward and it may
be also be used at later points in life.

Mr Bauckham said that therefore, doing without qualifications was not an option, and when
examinations had been cancelled at the start of January, plan A, which had been a “supported”
examination series, but still an examination series, had been moved and plan B had been brought into play. 

He said that because Ofqual was all too aware of some
of the hard lessons of 2020. One of which, had been the
need to secure wide inputs and insights into alternative
plans to award qualifications, it had been obvious from the
start that a national consultation about the way forward
would need to happen. Mr Bauckham stressed that every
single open text response had been read, and main the
points had been harvested, consolidated and fed in, which
had been no mean feat for consultations which between
them had attracted more than 105,000 responses.

He said that almost half of the responses had come
from students themselves, a further quarter had come from
parents, and there had been significant numbers from
teachers and other school and college staff, including
headteachers and principals, as well as from ASCL, both
formally and via meetings and discussions in the lead up. Mr
Bauckham said that while many suggestions had been
offered, there had nonetheless been a solid consensus on
certain principles. He stressed that this year’s qualifications
successful would, ultimately, be a collective effort. 

Mr Bauckham pointed out that in considering applications from students of the 2021 cohort,
further and higher education institutions and employers must take into account the wider factors which
had impacted the young people, and understand the flexible approach that needed to be taken to their
qualifications. He said that further support and bridging opportunities for additional learning, catch up and
revision, may all need to be built in during the early part of the next stage, whether that was a job,
apprenticeship, degree or another route. Mr Bauckham said that a central benefit of the approach that was
being taken for this year for GCSEs, A-Levels and other qualifications most commonly taken in schools, was
that it permitted young people to be assessed first and foremost on what they had actually had the
opportunity to be taught. 

But he said that in the current year, Ofqual strongly suspected that what had been covered, and
how effectively it had been able to be taught, would be variable on an altogether different scale to a
normal year, and in some cases, weeks of schooling had been missed in the autumn term in some parts of

(Continued on page 15.)
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the country, and in some schools. Mr Bauckham pointed out that the ability to provide quality remote
education, and to receive and engage with it, had varied from area to area, from school to school, and at a
granular level actually from student to student, and family to family, within schools and colleges.

He said that, under pressure of time, some teachers would have made the entirely understandable
decision to still cover all the content that had been set out, while others would have made the equally
understandable decision to ensure that less content had been as thoroughly learnt as time had allowed, by
prioritising depth rather than breadth. Mr Bauckham added that, the least advantaged young people,
regardless of school or geography, for a whole variety of reasons, were likely to have been least able to
withstand or compensate for the challenges that the pandemic had thrown. 

He stressed that, for that reason, the only sensible and fair
thing to do in such circumstances had been to ask teachers to
make a holistic assessment of their students’ achievement
against what had actually been covered. Mr Bauckham said that
such a task would require all the professional knowledge of
students and exam standards, balanced judgement and
professional integrity which teachers had in such abundance. He
added that exam boards would shortly be publishing more
detailed guidance for teachers, schools and colleges to support
the process, and the majority of exam centres would have direct,
human contact with exam board staff to support them in the
task.

Mr Bauckham pointed out that one feature of the support
package would be a set of assessment questions and tasks which
teachers may use to guide their assessments. He said that while
they would be offered with mark schemes and exemplar answers
to support teachers in making consistent and fair judgements,
they would not be arranged into mini-exams, neither would they
be compulsory for all teachers to use, simply because of the
variability of what had been able to be taught.

Mr Bauckham said that, since the return to school of all students, questions had been raised about
the evidence that teachers would need for this year’s grading. He argued that there was no need for any
teacher to be anxious about not having kept “this or that” piece of evidence of student work completed up
to this point, and no one had asked teachers to keep anything specific, and there would be no question of
teachers or students, being disadvantaged or penalised if they had therefore not done so. He said that the
exam board guidance, would provide clear indications of the kind of evidence that could be used, and there
would be ample time to produce anything that was likely to be needed from April to June, when grades
would need to be submitted.

Mr Bauckham said that questions had also been asked about the impact that the year’s approach
would have on grade inflation, which was an understandable question, given that the thrust of much policy
over the last decade or so had been to control grade inflation. He pointed out that where it was not
possible to run properly regulated national exams, there were well established approaches to keep grade
inflation in check and ensure that where grades did rise, it was related to rising levels of actual
achievement. But Mr Bauckham stressed that the current times were not normal, and a small act of
professional judgement, made in perfectly good conscience, and with good evidence, available for scrutiny
if requested, would inevitably have an impact when repeated across the system. 

He argued that the situation did not render this year’s qualifications less valuable, because the
grade 9s would still tell both the holder and the user that a highly capable student had been able to
operate in the subject at grade 9 level.

(Continued on page 16.)
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Mr Bauckham pointed out that while the GCSE grades that teachers and centres had assigned in
2020, which in most cases had been what students would have ended up with as their actual grades, had
been assigned by teachers and centres on the basis of pretty limited guidance, but in one sense however
they turned out to actually be very accurate. 

He explained that they had been higher than would have been expected in comparison with 2019 or
previous years, but the distribution of grades had provided at least as good a correlation with the students’
prior attainment as 2019’s exam-based grades. Mr Bauckham said that, while there had been exceptions,
overall, it had been a small minority, and on careful analysis, there had been no evidence of systemic bias
or discrimination in the grades awarded, despite fears to the contrary. He argued that overall, teachers are
demonstrably capable of producing a set of grades which were fair and did correlate with students’ abilities
and performance.
Mr Bauckham said that because this year’s approach had essentially been based on evidence of student
performance on content which they had been taught, as a principle of transparency, candidates should
know on what evidence their grade had been determined. He stressed that, the principle, which Ofqual
believed was right and appropriate in the context of this year’s grading, did not mean that either the
selection of evidence, or the decision about the grade which the evidence supported, are somehow topics
for negotiation between teacher and student, or indeed teacher and parents. Mr Bauckham argued that
the matters were of teacher professional judgement, and teachers, in making the judgements, would be
required to work within the framework of exam board guidance, the policy their school or college had put
in place in the light of the guidance, and to be accountable to their heads of centre for doing so and acting
with professional integrity.

He added that Ofqual would require exam boards not only to make direct contact with the vast
majority of centres undertaking the process, but also to undertake both random and risk-based QA
checking exercises, which would be taken in all types of schools and colleges, both state-funded and
independent, because it expected all actors in the system to play by the same rules.

Amanda Spielman's urges ASCL members 
not to hold “mocksteds”

Speaking at ASCL’s virtual annual conference about her inspection plans, Ofsted’s Chief Inspector,
Amanda Spielman said that during the current term. Ofsted had been carrying out monitoring
inspections of lower graded schools and colleges, and it was currently talking to stakeholders,

including unions and government, about the shape of Ofsted’s inspection activity for the summer term,
which would be revealed shortly. 

But she stressed that Ofsted had been discussing a sensible and proportionate next step, before
returning to its normal inspection programme in the autumn. Ms Spielman said that as education got back
on steadier ground, there would be plenty of challenges and difficult choices ahead, but she stressed that
Ofsted inspection was not there to derail anyone. 

The Chief Inspector said that she wanted Ofsted to play its part in helping schools and colleges to
get back on track, through inspection and professional dialogue that would contribute to development. She
stressed that Ofsted was there to help, not hinder, and she added that she certainly did not want hard-
pressed teachers spending time on fruitless exercises to “prepare for Ofsted”, which was true in normal
times and it was still vital now. 

Ms Spielman urged leaders not to run “mocksteds”, not to bring in inspection consultants, and not
to ask teaching staff to document their activity over the last few months, on the off-chance that the
inspector would call. She added that no one wanted to see a generation scarred by the events of the last
year, or harmed by being burdened with adult anxiety. 
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R E S E A R C H

(Continued on page 18.)

Identifying pupils with 
special educational needs and disabilities

Astudy from the Education Policy Institute, funded by the Nuffield Foundation, has highlighted
significant inconsistencies in how children with special educational needs and disabilities in
England are being identified and supported. The research, which is the first study to fully quantify

how SEND support varied nationally, showed that access to support was decided by a “postcode lottery”,
as the chances of receiving SEND support from a school or the local authority was largely dictated by the
school that a child attended, rather than their individual circumstances.

Over a million children are currently registered as having special educational needs in England, and
4 in 10 of all pupils have been recorded as having SEND at some point during their time at school. The
longitudinal research, which had tracked hundreds of thousands of pupils from a single year group through
primary school, revealed that the huge variation in SEND support for children could be explained by
inconsistent approaches to identifying children.

The findings suggested that pupils attending academy schools were less likely to be identified with
SEND compared to other similar pupils, and children living in the most disadvantaged areas of the country
were less likely to be formally recognised as having SEND than similar pupils in more affluent areas. The
report, Identifying pupils with special educational needs and disabilities, also showed that many vulnerable
pupils were more likely to be subject to SEND “under-identification”. Those moving schools and those
frequently out of school, along with children who had suffered abuse or neglect, were all shown to have a
reduced chance of being identified with SEND compared with otherwise similar children.

The researchers concluded that the pandemic would be likely to have aggravated existing problems
in SEND identification, as increasing numbers of more vulnerable children who needed support were falling
under the radar of schools and authorities. The research findings included:

• There was a postcode lottery for accessing SEND support, as access to specialised provision for 
children was heavily determined by the school they attended, rather than their individual needs.

• SEND identification varied widely across England, and when examining what was behind the finding 
(at primary school level), differences between schools accounted for a large majority (two-thirds) of 
the variation in identification.

• The school that a child attended therefore made far greater difference to their chances of being 
identified with SEND than other factors, such as children’s individual learning needs or experiences.

• Findings showed that a decisive role for schools were rare in education, as pupils’ backgrounds and 
circumstances generally played a larger role in their outcomes, than attending one school as 
opposed to another.

• There was a fundamental mismatch between how schools and local authorities identified pupils 
with SEND. Local authorities largely identified SEND consistent with children’s personal, social and 
emotional development, qualities that were particularly important for later life, such as education 
and employment outcomes. However, schools appeared to focus mostly on communication, 
language and literacy skills when assessing a child for SEND.
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• For children with more severe needs, those living in areas in England with very few academy schools
were ten times more likely to be identified with SEND by their local authority than similar children 
living in areas that had many academy schools.

• At a school level, children attending academy schools were also half as likely to be identified as 
having SEND by their local authority than those attending other schools.

• For more severe needs, children from the most disadvantaged local authorities were less likely to be
identified with SEND than children of similar backgrounds who lived in more affluent areas. Families
in poorer areas appeared to have more limited support for their children and they were likely to be 
subject to higher thresholds for accessing support.

• Conversely, at a lower, neighbourhood level, children in the most disadvantaged neighbourhoods 
had substantially higher odds of being identified with SEND. However, significantly, within the 
poorer neighbourhoods, the most affluent children were most likely to be identified with SEND.

• There was strong evidence that the system of identifying and supporting SEND was poorly adapted 
to the lives of many children, particularly those with less stable lives who did not remain in one 
education setting or area.

• Children who moved around schools or neighbourhoods at an early stage in their lives were less 
likely to be identified with SEND than their otherwise similar peers.

• Children who experienced frequent absences from school were less likely to be identified as having 
SEND, even though children who were already identified with SEND were known to have higher 
absence rates on average.

• Children who had suffered abuse or neglect (those with child protection plans) also had a reduced 
chance of being identified with SEND compared with otherwise similar children and securing 
support for any additional learning needs.

The researcher’s recommended that the system for identifying and supporting pupils with SEND would
require a number of careful reforms to improve consistency, accessibility, accountability and resource
allocation, including:

• Improvements in assessing SEND within schools.

• Increased specialist training and support for teachers and school leaders.

• A national framework setting out minimum standards of support for children with SEND in 
mainstream schools.

• A greater focus in primary schools on the role of children’s personal, social and 
emotional development.

• Concerted efforts from authorities to reaching highly vulnerable children who required specialised
learning support, who may be less visible in the system. 

• A SEND funding system that was far more responsive to pupils’ needs. 
Commenting on the Education Policy Institute report, Identifying pupils with special educational
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needs and disabilities, Geoff Barton, General Secretary of the Association of School and College Leaders,
said that of particular concern had been the conclusion that the type of school may be a factor in
identifying SEND, and that children from the most disadvantaged areas were less likely to be identified than
similar children in more affluent areas. 

He said that It was very difficult to know what was driving the patterns and he cautioned against
jumping to conclusions in an extremely complex educational situation. Mr Barton said that schools had not
been helped by the fact that government funding for the support had not matched the level of need, and
that the SEND funding system was byzantine in its complexity.

Cllr Judith Blake, Chairman of the Local Government Association’s Children and Young People Board,
said that councils were struggling to meet the ever-increasing
demand for SEND support and they were building up deficits
in their high-needs budgets, which was not sustainable and
would ultimately impact on other services.

She argued that the reforms in the Children and
Families Act, which had extended eligibility for SEND
support, remained underfunded. Cllr Blake called on the
Government to urgently complete its positive ongoing review
of the SEND system, and set out reforms that would increase
mainstream inclusion, provide councils with long-term
certainty of funding to meet immense demand for SEND
support, and give councils the power to hold academies to
account if their provision for identifying and supporting
children with SEND was not adequate.

The chairman of the Education Select Committee,
Robert Halfon MP, said the report had showed that too many
young people with SEND were being let down, nearly 18
months after his Committee had highlighted flaws in the
system that left so many children facing a postcode lottery of
provision. He stressed that every child. whatever their
circumstances, deserved a level playing field, and their future
life chances depended on it.

Mr Halfon argued that there would need to be a
radical change to the inspection framework and more
support for parents to fight for the rights of their children, to ensure that some of the most disadvantaged
children in society were no longer let down and left at the mercy of a system that was skewed against
them.

Kevin Courtney, joint general secretary of the National Education Union, blamed the Government's
encouragement of competition between schools, which had led to a postcode lottery for parents. He said
that the EPI report had raised further questions about the Government continuing with its plan to enhance
the role of multi-academy trusts in supporting SEND locally. Mr Courtney stressed that the competition
between schools needed to stop, to rebuild collaboration and co-ordination between schools, to reverse
some of the problems, and the role of local authorities must be re-built. 
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Teachers cite school accountability
as the main driver of stress

The close monitoring of schools and student achievement data in the English education system is
unlikely to be a one-way street to “school improvement” due to the stress it causes teachers,
according to a study by UCL researchers. The paper, funded by the Nuffield Foundation, suggested

that although increasing accountability may bring about short-term improvements in student
performance, it could be counterproductive if it reduced teacher supply in the long-term and led to
shortages of high-quality teachers.

The researchers analysed data from the 2018 Teaching and Learning International Survey (TALIS) of
over 100,000 teachers from more than 40 countries. They found that England had been towards the top of
the “accountability” scale and that high levels of measurements of educational performance, such as
school assessments being used to make judgements about the effectiveness of teachers, whether there
were school league tables and whether there were inspections of schools, could partly be driving higher
stress levels among teachers in England. The report pointed out that, for example, 68% of teachers in
England had reported feeling accountability-related stress, compared to a cross-country average of 
around 45%.

Professor John Jerrim (UCL Institute of Education) said that accountability was becoming
increasingly common within school-systems across the world, but many were concerned about the impact
it was having upon teachers’ workload and wellbeing and whether the situation was turning people away
from the teaching profession. He added that teachers in countries such as New Zealand and the United
States which had similar levels of school accountability measures as England, had been less likely to be
stressed, but the researchers were not sure why.

The study had also considered whether teachers had been ore likely to feel stressed about
accountability if their colleagues had felt stressed by it and the researcher had found that teachers had
been twice as likely to say that they felt stressed by accountability if their colleagues had also been stressed
by that part of their job.

The authors noted that there were limitations to the study and the findings should be interpreted
carefully, as the study had used cross-sectional data which could only establish the presence (or absence)
of a correlation, rather than causation. The authors also suggested that there could also be issues in terms
of what being “stressed” meant to people in different countries. Overall, they concluded that more
longitudinal data on teachers would be needed to monitor how levels of stress and wellbeing changed
when teachers were promoted or when school management changed.

Commenting on the UCL research on school accountability and teacher stress, Geoff Barton,
General Secretary of the Association of School and College Leaders, said that the research had provided yet
more evidence that an excessive school accountability system was counterproductive. He argued that
performance tables and Ofsted inspections did more harm than good in their current form, and as well as
causing high levels of stress, which contributed to teacher shortages, they also stigmatised struggling
schools and made it more difficult to attract staff and pupils. 

Mr Barton called for the current system to be overhauled so that it was less punitive. He argued that
performance tables should provide parents with a broader range of information beyond the Government’s
narrow obsession with complex metrics bases on tests and exams.

Kevin Courtney, joint general secretary of the National Education Union, said that NEU members
had said that in-school accountability processes, imposed because of the pressures of Ofsted and league
tables, were often causes of pointless bureaucracy and stressful managerialism. He said that while it had
been a long-term problem, it would not be helpful for Ofsted to continue to inspect schools and colleges
while staff were reintegrating their students back into the classroom after a year dominated by lockdowns.
Mr Courtney called for an overhaul of the whole accountability system, including league tables and how
Ofsted inspected, to stop teachers and leaders leaving because of unmanageable stress levels, and to
encourage new teachers into the profession.
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Separating primary school children 
in preparation for SATs could be damaging

Afear of poor SATs results is driving headteachers to separate pupils by ability despite the impact
on children’s self-esteem and confidence, according to a study by UCL Institute of Education (IOE)
researchers. The findings, published in the peer-reviewed British Journal of Sociology of

Education, warned that a high-stakes testing culture meant that some pupils were prioritised above
others and physically segregated from them.

The study, which included an online survey of 288 heads of primary schools in England and 20
interviews with headteachers, found that more than a third (35%) had said that SATs were the reason for
grouping children into different ability sets for English, and just under half (47%) said the same for maths.
The researchers noted that Standard Assessment Tests were used to assess a child’s educational progress
and form the basis of school league tables. They added that the most significant in Key Stage 2 took place in
May of the final year of primary education (year 6).

The report pointed out that separating children in relation to SATs, included dividing by ability into
sets, and in some schools, pupils were moved from their normal class to different rooms/teachers, and
some were streamed permanently. The study highlighted other practices adopted by schools, which
included targeting resources at pupils on the borderline of passing SATs, but the researchers pointed out
that the most significant finding had been the growth of “intervention” sessions where children were
removed from normal lessons to plug gaps in their learning and be “fixed” academically. The researchers
warned that such approaches were part of a “potentially damaging” system where some children were
made to feel inferior and which raised questions about how groupings might exacerbate inequalities. 

High-pressured learning assessments
Report author Dr Alice Bradbury said that a debate was needed
to discuss the consequences for primary school children of being
in high-pressured learning assessments, as well as staffing and
resources. 

Dr Bradbury argued that such forms of disciplinary power
were encouraged by the disciplinary function of SATs themselves
and they placed pressure on headteachers to prioritise results
over the broader purposes of education. She claimed that the
SATs were in themselves a practice of division, and the binary
between success and failure, passing or failing, was a brutal
division of children at the age of 11. 

Dr Bradbury also pointed out that a new practice had
been identified, which she believed had been triggered by the
increasing complexity of school league tables, as it involved
pupils on the borderline of reaching “greater depth” (above the
expected level for year 6) who were given special support, for
example, before school and during holidays. 

Dr Bradbury cited early evidence from teachers had
suggested that there was a strong desire for change following
the COVID-19 crisis, including the removal of testing. She said
that while the divisions created by such practices would not
disappear entirely in a system without SATs, there were
alternatives to the form of testing, and more nuanced ways of
understanding a child’s attainment.
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“Recession-proof” feature of teaching 
had led to surge in number of people 

applying to enter the  profession

Areport published by the National Foundation for Educational Research showed that the first
lockdown in March 2020 had led to a decrease in the well-being of teachers, a rise in distress,
anxiety and lower levels of happiness and life satisfaction, compared to pre-pandemic levels.

However, the data pointed out that the lower level of well-being among teachers had also been
experienced by similar individuals in other professions. Given that most teachers had had to work
through most of the pandemic with key worker and vulnerable children, without PPE and in the face of a
virus that kills a lot of people, it is hardly surprising that they had lower levels of happiness and life
satisfaction

NFER’s 2021 Teacher Labour Market in England Annual report, funded by the Nuffield Foundation,
monitored the progress schools in England were making towards meeting the teacher supply challenge by
measuring the key indicators and trends of teacher supply and working conditions. 

The report also revealed how the relative “recession-proof” feature of teaching had led to a surge in
the number of people applying to enter the profession. But the report pointed out that it was because the
teaching profession had relatively high job security compared to an uncertain wider labour market, that
there had been an increase in applications to initial teacher training in 2020 and 2021. 

After application numbers had increased rapidly over the summer of 2020, enrolments in
postgraduate ITT in 2020 had been 20 per cent higher than the previous year, and the overall targets for
primary and secondary trainees had been exceeded. The report added that as the trend in ITT applications
had continued in 2021 (total applications up to mid-February had been 26 per cent higher than the same
point in 2020) suggested that the teacher supply challenge, which had existed prior to the pandemic, had
been eased in the short term.

Other key findings in the report included:

• COVID-19 was likely to have led to lower teacher turnover and higher retention. The number of 
teachers leaving the profession was likely to remain lower than previous years in 2021, which would
further bolster short-term teacher supply.

• Anxiety among teachers and similar professionals had started to rise in the late summer and
autumn as COVID-19 case numbers had begun to rise and some restrictions had been re-imposed 

in response.

• During the autumn term, in which schools had been fully open to pupils, full-time teachers’ working
hours had risen to around 46 hours per week, compared to 41, which had been reported by full-
time similar professionals during the same period and the 40 reported by full-time teachers during 
March-July.

• COVID-19 had squeezed teaching staff capacity throughout 2020, and for a range of reasons, the 
pandemic had led to an increase in staff absence during 2020, which had included teaching staff 
being required to self-isolate due to contracting COVID-19 or being in contact with an infected 
person. Teachers had also been shielding due to an underlying health condition.

• The pandemic had led to a reduction in capacity for school-based training placements, just as more 
trainees had entered ITT. There had been more trainees in the ITT system in 2020/21 compared to 
2019/20, which meant that more school-based placements would be required for them to complete
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(Continued from page 22.)

their training. However, COVID-19 had caused schools to reduce the number of ITT placements that 
had been offered in 2020/21.

• Teacher pay freezes were unlikely to be sustainable in the medium term as the wider labour market 
recovered. While the immediate threat of a teacher supply crisis appeared to have declined due to 
the COVID-19 impact of increased recruitment and retention, it would most likely be short-lived. 
Factors such as pay will return to prominence in the medium term, and a prolonged period of 
teacher pay freezes beyond 2021/22 would be likely lead to teacher pay becoming increasingly 
uncompetitive compared to other professions. This could risk prompting another teacher supply 
challenge once the labour market had started to recover.

The report also made the following recommendations:

• Reducing teacher workload and supporting well-being should remain a priority for the Government 
in the post-pandemic recovery phase.

• The Autumn 2021 Government Spending Review should account for a measured three-year package
of teacher pay increases to ensure pay remained competitive.

• The School Teachers’ Review Body is currently not invited to make recommendations on teacher pay
if the Government decided to freeze teacher pay. STRB should be given a permanent remit to make 
independent recommendations on teacher pay, even when the Government considered that pay 
should be frozen.

• The Government should closely monitor teacher absence data throughout the 2021 spring and 
summer terms, and publish weekly data.

• The Government should take action to ensure 
that schools had sufficient mentoring capacity to
support the increasing numbers of new teachers 
entering the system.

Jack Worth, NFER School Workforce lead and co-author
of the report, said that the COVIS-19 pandemic had
resulted in a higher level of anxiety and lower levels of
well-being and happiness in the population, and being
supported and feeling valued were key for retaining
teachers in the profession. He said that although the
impact of the pandemic had eased the teacher supply
challenge in the short term, there was still a need to
continue to improve teachers’ pay and working
conditions to make it a rewarding graduate career
choice even when the wider labour market recovered. 

Cheryl Lloyd, Education Programme Head at the
Nuffield Foundation, said that despite an increase in
enrolment to initial teacher training courses, shortages
remained in key subject areas and the Government should continue to strengthen strategies to attract and
retain teachers.

“Jack Worth, NFER School
Workforce lead and co-author

of the report, said that the
COVID-19 pandemic had

resulted in a higher level of
anxiety and lower levels of

well-being and happiness in the
population, and being

supported and feeling valued
were key for retaining teachers

in the profession.”  
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Transition from primary to 
secondary schools in Scotland

Transition from Primary to Secondary School: Findings from the Growing Up in Scotland study, by Adam
Gilbert, Neil Smith, Line Knudsen and Paul Bradshaw of the Scottish Centre for Social Research (ScotCen)

and Divya-Jindal-Snape of the School of Education and Social Work, University of Dundee. Published by the
Scottish Government Social Research division, on Friday 19 March 2021. 

https://www.gov.scot/publications/transitions-primary-secondary-school/

Moving from primary to secondary school is an important marker of progression in children’s
lives, with increased choices and opportunities. To ensure children are well supported, it is
crucial to get a better understanding of their primary-secondary transition experiences. A

recent literature review commissioned by the Scottish Government (Jindal-Snape et al., 2019) identified
important gaps in our knowledge about transitions, including lack of longitudinal dataset analysis, in a
Scottish context.

Drawing on data from the Growing Up in Scotland Study (GUS) – a large-scale longitudinal cohort
study tracking thousands of children and their families across Scotland – this report aims to plug some of
these gaps. Specifically, the report draws on data collected around the time the children were in the
penultimate year of primary school (Primary 6) and when they were in their first year of secondary school
(Secondary 1). [1]

The report addresses four key aspects of the transition experience:
 It identifies features of positive and negative experiences of the transition to secondary school.
 It explores differences in the transition experiences for children in different contexts and with
different characteristics.
 It analyses the impact of the transition to secondary school on outcomes for children and their
families.
 It explores other developmental and life events and how these may influence cognitive ability.

Methods
This report draws on data collected at the time children in the first GUS birth cohort (Birth Cohort 1 or BC1)
were in Primary 6 (or ‘P6’, the penultimate year of primary school in Scotland, academic years 2014/15 and
2015/16 [2]) and when they were in Secondary 1 (or ‘S1’, the first year of secondary school, 2016/17 and
2017/18). 

Data used were gathered from both children and parents. Primary 6 data are reported from 3,104
children and S1 data are reported from 3,290 children. The measure of transition experience used
longitudinal data from 2,559 children who responded at both school stages and had complete data.

Transition experiences cover a number of elements including relationships with peers and teachers,
academic matters and levels of school engagement and motivation.Seven variables linked to engagement
and motivation – all measured in both P6 and S1 - were used in combination to construct a derived
measure of ‘positive/moderate/negative transition’ (see section 2.4 for more detail on this measure). [3]

The report includes analysis of some of the individual elements of the transition experience, as well
as findings using the composite measure described above. Only differences which are statistically
significant at the 95% level are commented on in the text, unless otherwise specified.

Findings: the transition experience Using the composite measure, for over one third (36%) of
children, moving to secondary school was a positive experience. Nevertheless, a notable minority of
children (22%) were categorised as having a negative transition experience. A further 42% reported a
moderate transition experience, indicative of minor changes in some aspects of engagement and
motivation once they entered secondary school. In relation to enjoyment, engagement and motivation,
children reported hating school more often (15% hating it ‘often’ or ‘always’) and were less likely to look

(Continued on page 25.)
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forward to going to school (46% ‘never’ or ‘sometimes’), compared with when they were in primary school
(10% and 42% respectively). Reports of liking subjects such as English and maths were also lower in
secondary school (39% and 36% liked English and maths ‘a lot’ in secondary school compared with 51% and
47% in primary school). However, it is important to recognise that overall levels of engagement and
motivation were high during primary and secondary school, and the overall persistence of the majority of
these positive attitudes was indicative of a positive or moderate transition for many children.

Moving to secondary school, 63% of children were still friendly with most or all of their primary
school friends and 85% found it easy to make new friends. Levels of bullying were also generally lower in
secondary school compared to primary school. For example, at primary school 53% of children had never
been made fun of or called names, compared with 57% at secondary school. Even so, 15% of children found
it difficult to make new friends, after moving to secondary school, suggesting that establishing good peer
relationships may be a concerning aspect of the transition experience for a minority of children.

Most children felt the level of difficulty of schoolwork in secondary school was appropriate with
over three-quarters for both maths (78%) and English (79%) saying the work was neither too hard or too
easy. After moving to secondary school, 14% of children reported feeling pressured by school work ‘quite a
lot’ or ‘a lot’ of the time. The majority of children felt that their teachers always or often treated them
fairly, although the proportion who felt their teachers always treated them fairly fell sharply in the first year
of secondary school compared to primary (44% compared with 76% respectively).

Findings: differences in the transition experience
The report identifies notable differences in the transition experience according to a range of factors. In
particular, the following were associated with a higher risk of experiencing a negative transition and a lower
chance of experiencing a positive one:
 Being socioeconomically disadvantaged (living in lower income household - 30% of children in the
lowest income group experienced a negative transition compared with 15% in the highest income group);
in areas with a higher level of deprivation (28% of children living in the most deprived 20% of areas
compared with 15% living in the least deprived 20% of areas); lower level of parental education (44% of
children whose parents had no qualifications compared with 16% whose parents were degree educated).
 Lower child expectations of secondary school - e.g. 42% of children who were not at all looking
forward to going to secondary school experienced a negative transition compared with 15% who looked
forward to secondary school a lot.
 Lower levels of parental satisfaction with the support provided by the child’s primary or secondary
school (41% of children whose parents were very unsatisfied with the support offered experienced a
negative transition compared with 19% whose parents were very satisfied), and less frequent contact from
the secondary school.

Boys (25% compared with 18% of girls), children with additional support needs [4] (32% compared with
19% of children with no additional support needs), children living in child moving to secondary school. Of
these, a third increased their hours while around half changed their working pattern but maintained the
number of working hours. A majority of parents (86%) reported increased costs in relation to the child
starting secondary school. Predominantly, these are costs associated with school uniforms and travel to
school. Around one in four of those in the lowest income households found it ‘difficult’ or ‘very difficult’ to
meet costs associated with their child’s schooling despite financial help being provided through measures
such as free school meals and the school clothing grant. [5] Unsurprisingly, families on higher incomes
found it easier to meet the cost of school.

Findings: developmental and life events
During the transition period considered, only a small minority of children (7%) experienced events such as
their parents separating or re-partnering. While 54% of children experienced at least one or more upsetting
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life event (e.g. death of a parent or other close family member, parental conflict) over this period, those in
less advantaged socio-economic circumstances were more likely to experience these events.

In the penultimate year of primary school, 14% of children were reported by their parents to have
one or more additional support need. Towards the end of their first year of secondary school, this figure
was 15%. Not all children with an additional support need reported by parents at P6 also had an additional
support need reported at S1 and vice versa. Overall, 20% of children had some additional support needs at
either P6 or S1 or both. In line with previous research, children with additional support needs at either of
the time points were less likely to have a positive transition and more likely to have a negative transition
than their peers who did not have any additional support needs at either time points. Of those who had
additional support needs at either of the time points considered, 26% experienced a positive and 32% a
negative transition. This compares with 39% and 19% respectively, of children who did not have additional
support needs.

Two in ten children reported being bullied [6] in both primary and secondary school, and five in ten
were not bullied at either time point. Experiencing bullying at both time points was more common amongst
those in less advantaged socio-economic circumstances, while for the minority of children who were
bullied in secondary but not in primary schools, this was a little more common amongst the more
advantaged children. [7] The research showed that, once the experience of transition was taken into
account, there was no independent relationship between any of these developmental and life events –
experiencing parental separation or re-partnering; experiencing one or more upsetting life events;
experiencing increased levels of bullying or having an additional support need – and changes in their
cognitive development during the transition period considered. This further supports the finding that there
appears to be an independent relationship between transition experience and changes in the child’s
cognitive ability, even when taking into account a range of other factors present in children’s lives, including
various life events occurring alongside the transition. 

Recommendations for policy and practice
At an overall level, the findings suggest that support for transition needs to acknowledge the myriad factors
occurring alongside and potentially influencing a child’s transition process. Where possible, schools and
parents need to provide the support necessary to mitigate against negative impacts and ensure each child
has a successful transition.

More specifically, based on the full findings from the research, the report provides a number of
recommendations for policy and practice to help improve children’s transition experiences:
 Similar to activities already being undertaken in relation to the Scottish Attainment Challenge, there
may be benefit in targeting children from more socially disadvantaged backgrounds in order to provide
more tailored transition support, however further research is needed.
 Reflecting existing legislative requirements, children with additional support needs already receive
individualised transition support, both in primary and secondary school. However, with some of these
children continuing to report poorer transitions, there may be some benefit in a review of the mode and
content of this transition support to better meet the needs of these children. 
 Ensure steps are taken to promote positive relationships with peers and teachers in children’s first
year at secondary school.
 Address any anxieties and misconceptions about secondary school while children are still in primary
school, including more familiarization with the secondary school environment, both physical and human.
 Identify what factors are at play in terms of decline in positive attitudes towards English and maths
so that schools can effectively meet the needs of their pupils in relation to these aspects of the curriculum.
Review their attitudes over time.
 Schools should continue to implement the national approach to anti-bullying in Scotland and share
good practices where anti-bullying activity means that bullying is less prevalent.

(Continued from page 25.)

(Continued on page 27.)
26 EDUCATION JOURNAL                                                     24 March 2021                                                                                     ISSUE 447



 Ensure that relevant sports, youth groups and other activities – in particular, those related to the
transition itself – are available and accessible to children, both at school and in the wider community.
 Foster and maintain good school-parent relationships through timely and relevant communication,
to ensure parents are fully supported to help their child with the transition.
 Ensure work in this area is evidence based and incorporates pedagogical approaches that enhance
children and young people’s learning experience in school.

Recommendations for further research
This research provides new, unique and important evidence to help understand primary to secondary
transitions. It also raises a number of further questions, including:
 Why are children from less advantaged socioeconomic backgrounds more likely to experience
negative transitions, and what measures might be particularly useful to support these children?
 What might explain the relationship identified between children’s transition experience and
changes in their cognitive ability?
 Are the differences in transition experiences identified here inter-related with each other, and does
this explain some of the relationships identified in this report (e.g. differences between boys and girls)?

Foot notes

[1] Throughout, references to primary school findings refer to data collected in P6 while references to
secondary school findings refer to data collected at the time the children were in S1. 

[2] The cohort children are born over a 12 month period from June 2004 to May 2005. As a result they
straddle two school year groups. Data collection was phased over two years to ensure all children were at
the same school stage at the point of data collection. 

[3] Children were categorised as having a positive, moderate or negative transition experience based
on the following factors, each of which were reported both while they were still in primary school (in
Primary 6) and after they had moved to secondary school (in Secondary 1): How much they looked forward
to going to school, how much they hated school, whether they had skipped school, whether the school had
been in contact with parents about the child’s behaviour, how often they tried their best at school and how
much they liked English and maths.

[4] Education (Additional Support for Learning) (Scotland) Act 2004, amended 2009, places specific
duties on local authorities, with clear time scales for transition planning and practice for children and young
people identified as having additional support needs.

[5] Free school meals and essential clothing grants are available for families where parents are in
receipt of certain benefits or tax credits. All children in Primary 1 to Primary 3 are eligible for free school
meals.

[6] Bullying was measured by combining responses from questions asking children how often they
experienced a range of bullying behaviours, such as how often other children picked on them by calling
them names/leaving them out of games/chats and how often children were shoved, pushed/hit.

[7] The Scottish Government’s national approach to anti-bullying – Respect for All – defines bullying as
both the behaviour itself and its impact. The GUS questionnaire, finalised before the national strategy
was published, measured only experience of bullying behaviour and not impact. In addition, not all
behaviours included in the national strategy are covered by the GUS data.
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Survey of childcare and Early Years providers
and coronavirus 

Survey of Childcare and Early Years Providers and Coronavirus (COVID-19) – Wave 3, by Harriet Davies and
Laura Hunnikin, produced by NatCen Social Research and Frontier Economics for the Department for

Education, published on Thursday 18 March 2021. 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/97079

2/SCEYP_COVID-19_Wave3_Main_Report_170321_2.pdf

The Department for Education commissioned NatCen Social Research and Frontier Economics to
conduct wave 3 of an online survey with childcare providers entitled The Survey of Childcare and
Early Years Providers and Coronavirus (COVID-19) (SCEYP COVID). The purpose of this study was to

understand how childcare providers have responded to the pandemic, the status of childcare provision
and any potential longer-term consequences for the childcare market. This report presents findings from
wave 3 of the survey. 

The study
A nationally representative sample of group-based providers (GBPs), school-based providers (SBPs) and
childminders (CMs) were invited to complete a 5-10-minute online survey between 27 November and 20
December. The first week of fieldwork coincided with the end of the second period of national restrictions
(5 Nov – 2 Dec 2020). When the survey was launched it was not known whether or for how long the
restrictions would continue. To ensure comparability in the data collected, whether settings answered
before or after the end of national restrictions, the questionnaire prompted them to answer with respect to
their situation in the last week of November.
Topics covered in the survey include:
• Operating models
• Attendance
• Workforce
• Finances
• Business models
• Financial sustainability

In total, 2,964 providers participated in the study; 293 SBPs, 1,147 GBPs and 1,524 CMs. Several new
questions were added to wave 3 to ask providers about staff at higher risk or absent from coronavirus
(COVID-19), additional costs incurred in response to the pandemic, and whether settings had increased or
decreased aspects of their provision such as staff pay or parent fees.

Key findings
Operating models
• The majority of providers reported being open at the time of the survey (27 November to 20
December), which coincided with the end of the second period of national restrictions (5 November – 2
December 2020). Ninety-eight per cent of SBPs, 96% of GBPs and 89% of CMs reported being open.
• For GBPs and CMs, this is significantly lower than at wave 2 (98% and 92%, respectively) which took
place between 25 September and 18 October 2020.
• There were no significant differences in the proportion of open SBPs, GBPs and CMs who reported
being open for 5 days a week between wave 2 and wave 3.
• Open GBPs and open CMs were significantly less likely to be open for more than 8 hours a day at
wave 3 than at wave 2. Open SBPs were significantly more likely to be open for more than 8 hours a day at
wave 3 than at wave 2.

(Continued on page 29.)
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Workforce
• Open SBPs had an average of 11 paid staff working full time at wave 2 and 12 staff working full-time
at wave 3. They had an average of 5 staff working part-time at wave 2 and 6 staff working part-time at wave
3.
• Open GBPs had an average of 4 paid staff working full-time at both waves 2 and 3 and an average of
4 staff were working part-time at both waves 2 and 3.
• Seventy-four per cent of GBPs have made use of the Coronavirus Job Retention Scheme (CJRS) at
any point at wave 3, compared to 11% of SBPs.
• At wave 3, open GBPs had an average of 1 member of staff absent due to coronavirus (COVID-19)
and 1 member of staff who they identified as being at higher risk of coronavirus (COVID-19). Open SBPs had
an average of 2 members of staff absent and 2 members of staff they identified at being at higher risk of
coronavirus (COVID-19).

Finances
• Open SBPs, GBPs and CMs received less weekly income from parent-paid fees, on average, than
they would have expected in the absence of coronavirus (COVID-19) restrictions.
• On average, open SBPs expected to receive £1,228 per week from parent-paid fees but received, on
average, £827 at the time of the survey.
• On average, open GBPs expected to receive £3,592 per week from parent-paid fees but received, on
average, £2,416 at the time of the survey.
• On average, open CMs expected to receive £618 per week from parent-paid fees but received, on
average, £388 at the time of the survey.
• At wave 3, open providers were asked about additional costs incurred as a result of the pandemic.
On average, open SBPs and GBPs reported that their highest additional weekly cost was for staff to cover
absences (£311 and £104, respectively). CMs highest additional weekly costs were ‘other costs’ (£18).

Business Models
• In wave 3, open providers were asked two new questions about whether they had increased or
decreased any aspects of their provision due to the pandemic, for example changing staffing levels or
flexibility of hours.
• Most commonly, open SBPs, GBPs and CMs reported that they did not increase or decrease any
aspects of their provision because of the pandemic (‘none of the above’ was the most common response to
both questions for all 3 provider types).
• Forty-one per cent of open SBPs increased the use of agency or supply staff, 35% of open GBPs
increased the hours of their permanent staff to cover staff absences and 31% of open CMs increased the
choice or flexibility in hours that parents can use.
• Thirteen per cent of open SBPs, 18% of open GBPs and 16% of open CM decreased the choice or
flexibility in hours that parents can use.

Financial sustainability
• As in waves 1 and 2, open GBPs and CMs were asked, based on what they knew about the current
situation and upcoming developments, for how long they were reasonably confident that it would be
financially sustainable to continue to run their childcare provision.
• At wave 3, 47% per cent of open GBPs and 56% of open CMs were reasonably confident that it
would be financially sustainable to continue to run their childcare provision for another year or longer. This
was a statistically significant increase from the findings at wave 2, where 42% of open GBPs and 51% of
open CMs were reasonably confident that it would be financially sustainable to run their provision for
another year or longer. Wave 3 of the survey was conducted between 27 November and 20 December 2020
and wave 2 was conducted 25 September to 18 October 20203.

(Continued from page 28.)

ISSUE 447                                                                                     24 March 2021                                                    EDUCATION JOURNAL      29



How Members of Parliament respond to evidence
in relation to secondary selective education

The Impact of Research Evidence on Education Policy: How Members of Parliament respond to evidence in
relation to secondary selective education, by Alan Bainbridge, Joanne Bartley and Tom Troppe, published by

Comprehensive Future on Tuesday 23 March 2021. 
https://comprehensivefuture.org.uk/how-members-of-parliament-respond-to-evidence-in-relation-to-

secondary-selective-education/?mc_cid=c8e441b8ec&mc_eid=09b657723d

The evidence on the inequity of 11-plus testing has been clear for many years, and now as a result of
the impact of the COVID-19 pandemic on schooling, even the keenest fans of selective education
can no longer ignore this unfairness. Additionally, in these difficult times it is the responsibility of

our elected members to use the evidence presented to them to make informed decisions that will
benefit all children.

In this short report we present new evidence to help understand the story behind the continued
existence of selective secondary education, that since its inception as part of the tripartite education
system in England and Wales, that the Labour government of 1945 introduced, has refused to go away. We
shall provide novel insight into how evidence is used in policy making while also exposing a moral discourse
of ‘selective = good / non-selective = bad’ through a detailed analysis of the dialogue used in these debates.
The ‘stickiness’ of the grammar school debate will be shown not to be associated by adherence to
evidential rigour but instead to a dubious moral claim.

The 11-plus based system had detractors from its inception and by 1965 the then government
ordered Local Authorities (LAs) to end academic selection and to move towards a system of comprehensive
education. The vast majority of LAs began converting existing grammar and secondary modern schools into
comprehensives, although this transformation was slowed down in 1970 when the government withdrew
the compulsion to convert. To date 12 English LAs have resisted comprehensive secondary schooling, with
Buckinghamshire, Kent, Lincolnshire, and several smaller authorities [1] maintaining and supporting
selective education in 163 grammar schools. This is where the ‘sticky’ grammar school debate has become
stuck and continues to dominate thinking in education policy beyond the expected influence of a tiny
number of Local Authorities.

This research seeks to understand why: despite the dearth of local authorities making claims to
return to selective secondary education, and alongside an overwhelming evidence base for comprehensive
education; some local authorities still promote 11-plus style selection. Calls are made to return to selective
schools and significant recent government funding has been made available only for expansion of grammar
schools. Given the current government’s mantra for education policy to be “evidence-based” so that “every
child should have the chance to succeed in life”, our focus is on how members of both Houses of Parliament
respond to and use evidence in debates that are centred on or revolve around calls to increase the number
of grammar schools.

Our research approach: what we did and why
Our primary source of information came from transcriptions recorded in Hansard between October 2015 to
March 2019 as this represents a period during which the first new grammar school for 50 years had been
approved through to the establishment of the £50 million Selective School Expansion Fund. All debates
within the House of Commons, the House of Lords and parliamentary committees that were either
focussed on or mentioned grammar schools were analysed using a qualitative analysis software package
(Nvivo). The analysis identified the main themes discussed during the debates, while the dialogue
associated with the presentation of evidence was analysed to explore how arguments were developed and
responded to.
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Figure 1 below shows the consistency and peaks of grammar schools being debated or included in
parliamentary debates.

Figure 1. References to the word ‘grammar’ in Parliament (Hansard) during the past 5 years:

Grammar Debates:  Parliamentary Themes
During this period 326 debates associated with grammar schools were analysed identifying the themes
referred to. Dozens of themes emerged, broadly similar in the Commons, Lords or committee environment,
the most frequently mentioned are selection (195 times); good schools (164 times) – showing an
interesting distinction between the Conservative Party (125x) and Labour Party (30x); evidence was brought
up on 160 occasions; while the link to disadvantage and social privilege occurred 91 times.

What is interesting about these themes is the surprising prevalence of the term ‘good’ within these
debates. It would be expected that, by definition, selection would feature highly as would disadvantage and
social privilege as grammar schools are frequently presented as means to overcome disadvantage and the
influence of the socially privileged.

The ‘Good School’ Discourse. Some words
A discussion of the ‘good school’ discourse is valuable as it highlights the tensions between basing policy on
evidence or moral assumptions. We shall discuss understandings of evidence later but for now our focus is
on how ‘good’ is used in parliamentary debates on grammar schools. It is our contention that supporters of
selective education either wilfully or unconsciously, ignore the evidence they proport to base policy on in
favour of something more ambiguous. Yet, ‘goodness’ can also be used to capture the public imagination
influencing conceptions of both selective and non-selective schooling. By continually referencing grammar
schools as ‘good’ simply confirms a moral judgement that by default dismisses all other schools as ‘bad’,
with the additional advantage of not having to articulate a narrative of ‘badness’ alongside potential
implications of losing voters.

The appropriation of goodness is particularly potent in the English educational context: it is both an
official Ofsted ranking, yet it also carries connotations of moral goodness that cannot be ignored. The term
‘outstanding’, despite also being an Ofsted ranking and speaking more to a standards agenda is seldom
used, neither are equally comparable (although non-Ofsted terms), such as ‘high-performing’ or ‘high-
achieving’. The latter two are also less morally ambiguous and could be used instead of ‘good’. But it is the
‘good schools’ discourse that dominates this debate. One such example would be: “I want to establish a
thread to run through the debate—that grammar schools are simply good schools and that we need good
schools to flourish.” (Gareth Johnson MP during the Grammar School Funding debate, 13 January 2015)

Such statements – “that grammar schools are simply good schools” – provide no space for debate
or inclusion of evidence and are indeed overly simplistic, if only in the assumption that all other ‘good’
schools are not as worthy as grammar schools.

(Continued from page 30.)
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Some numbers
Many similar quotes could be included but for the sake of brevity, we turn our focus on numbers to back up
our case for the damaging disorientating dominance of a goodness discourse. Grammar schools, despite
being fewer than 5% of all secondary schools, are named more than 9 times more often in Parliament than
their majority non-selective counterparts. Over the past 5 years:

 37% of the time when grammar schools are mentioned, it occurs in conjunction with the word 
‘good’.

 For every grammar school rated good or outstanding, the word ‘good’ was used in Parliament at a 
rate of 235%.

 For every comprehensive school rated good or outstanding, the word ‘good’ was used in Parliament 
at a rate of 1.7%.

The terrible irony is that despite such obvious and extreme discrepancies being as subtle as the proverbial
bull in a china shop, this represents an astonishing unwillingness by those who support selection to utter
the words and admit that “non-selective schools can be good”. If the same choice of words were to be used
to represent proportionately the number of comprehensive schools rated good or outstanding,
comprehensive schools would need to be referred to in conjunction with ‘good’ 6,698 times over those 5
years, not the 49 times this actually happened.

The ‘good schools’ discourse in £££s
If the above is not shockingly dramatic enough, we shall, playfully, push our argument home a little more
forcefully. We acknowledge what is to follow is fantasy but the inherent logic exposes the power of the
dominant selective school = good discourse, and indeed one particular type of selective school, is more
worthy than all other good schools.

Financially, the £50 million earmarked for the Selective School Expansion Fund if applied to each of
the 161 (ish) ‘good grammars’ (this includes Ofsted rankings of Good and Outstanding) would provide
£310,559 extra funding per school. If the logic of allowing good schools to expand, simply in relation to
Ofsted rankings – after all this is the government approved standard – were applied to all good schools,
then this would correspond to:

 The 2,850 good and outstanding comprehensive schools it could be expected that £885,093,150 
(2,850 x £310,559) would be budgeted for their expansion.

 91% of the 20,925 primary schools (19,041 schools) are rated good and outstanding. Therefore,
they would receive £5,913,353,919—almost £6 billion.

 And the 2,915 good and outstanding nurseries would receive £905,279,485.

 Actual total expansion budget for good schools: £7,703,726,554.

We accept this is fantasy, for example, we have not accounted for pupil numbers or additional education
need, but our point is a logical one. Selective education and in particular grammar schools are over-
represented through the discourse of goodness in Parliamentary debates. In the government’s own
approved evidenced world of Ofsted, grammar schools receive a vastly disproportionate amount of interest

(Continued on page 33.)
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and financial resource. If all other good schools were to be treated in a similar fashion an extra £8 billion
budget on education to expand good schools would not be unreasonable!

Are some schools ‘more good’ than others?
Grammar schools, evidenced by Ofsted, are good schools, so the ‘good schools’ claim cannot be refuted,
and we do not wish to do so. But we do question why the goodness attributed to them is more worthy of
recognition and reward than other good schools. Grammar schools are only 0.6% of all good schools.

If this debate (and the policy decisions) were about supporting and promoting evidenced
educational standards, then the term ‘outstanding’ would be the defining terminology. Instead ‘good’ is the
chosen term and ‘good’ has moral overtones that go beyond reported educational standards. Whether the
logic is articulated or not it seems that grammar schools = good schools = selective schools = good schools.
It is a circular self-fulfilling argument. Likewise, and certainly not articulated is the logic that; non-selective
schools = not good schools = comprehensive = non-good schools. Another circular self-fulling argument,
only this time with damaging consequences for the 99.4% of good schools not deemed good enough for
selective expansion.

It would seem that those who promote and support selective education in parliamentary debates
are in fact very selective themselves: only this time they have decided to select certain types of good
schools and to de-select the evidence-base that would shine a light on their illogical decision making. We
would question whether the hugely disproportionate discourse of goodness around selective education is
therefore associated more with, at the very least, a mis-conceived worldview of morally ‘good schools’, an
unwillingness to accept comprehensive education, or a deliberate refutation of the very source of evidence
that schools are ultimately judged by. It would appear that the later may will be the case, and as we will
show below, in some instance MPs can be seen to engage with evidence.

Is all Evidence ignored?
It is perplexing that the discussion above indicates that a moral judgment is being made about the
goodness of certain types of school – irrespective of evidence. It can be considered even more insidious as
our research also identified times when evidence is presented, listened, and responded to. In the Education
and Social Mobility Debate (House of Commons, 22 Nov 2016), Judith Cummins MP presented evidence
that refuted the common argument that grammar schools are vital engines of social mobility. She said: 
“There is no evidence, no justification and no basis for the belief that selective education leads to improved
social mobility. The House does not have to take my word for it; the Government’s own advisory body on
social mobility, the Social Mobility Commission, says that grammar schools do not work.”

Since that debate, we are not aware of any MP who has tried to defend grammar schools as a
source of social mobility and indeed the above quote uses evidence to refute arguments that selection
improves social mobility. The earlier assertion that our elected members might be selective as to which
evidence they do or do not use appears more plausible and led us to analyse how MPs respond to the
evidence presented in parliamentary debates.

Our analysis found that on the occasions when evidence is presented, it is only actively engaged
with 32% of the time, equally evidence is simply ignored (32%) and 21% of the instances just become an
opportunity to attack the opposite party’s policy/debate. Of particular concern are the 26% of cases that
when the evidence is not engaged with, or used politically, the respondent instead reverts to taking a
personally held moral position that ‘grammar schools are good schools.’ Thus, dismissing the other 99.4%
of evidenced good schools and ignoring the DfE’s aim to align policy changes with the best research
evidence available. (Evidence-informed Teaching: An evaluation of progress in England, DfE Research report
RR 696, published in July 2017. Page 9.)

(Continued from page 32.)
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A Summary and a way forward
The moral discourse of ‘good schools’ dominates debate and guides policy. Hence, the government (and no
doubt certain Local Authorities) base their selective secondary education policy more on moral
assumptions of ‘good schools’ than on evidence. The social mobility debate showed the greatest use of,
and engagement with the evidence, providing support to our claim that supporters of selective education
are trapped within the discourse of goodness. And, regardless of the evidence that is presented, they are
unwilling to recognise and accept good in any other type of schooling.

There is a challenge for those of us, and particularly elected members, who support a system of
state education not driven by outmoded ideas of selection and the appropriation of moral superiority
towards grammar schools. That is to reclaim the discourse of ‘goodness’ for all good schools, and what can
be more morally good than the desire for our young children not to be segregated into different types of
schooling as the result of a short fallible test at the age of 10.

To a large extent, reporting our research has already begun to disrupt the morally ‘good’ discourse
of selective education and “the emperor has been exposed walking naked through the streets”. The real
moral tragedy though is that the 11-plus is not a fantastical fairy tale; it is actually implemented early in
September every year to around 100,000 children, many of whom had their 10th birthday a few weeks
before. Let us hold these children in mind and once and for all, reject silly playground notions of “my school
is ‘more good’ than your school”.

Foot note

[1] The 12 authorities that still select 25% of more pupils are Bexley, Buckinghamshire, Kent,
Lincolnshire, Medway, Poole, Slough, Southend-on-Sea, Sutton, Torbay, Trafford and Wirral. 

(Continued from page 33.)
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COVID round-up

It is early days yet to know by how much the return to school in England will increase the R rate of
infection, but the latest figures, published last Friday, showed a slight tick upwards after some weeks
of a slow downward trend. The R rate range for the UK last week was 0.6 to 0.9, compared to 0.6 to

0.8 the week before. The growth rate range for the UK, however, had also worsened slightly, from -6% to
-3% compared to -7% to -4% the week before. It had always been feared that the R rate and growth rate
would worsen once schools went back, with the Government balancing this by a combination of
vaccination and a slower rate of opening up the economy.

ONS Infection Survey
The weekly ONS Infection Survey, published on Friday, found that:
• In England, the percentage of people testing positive for the coronavirus (COVID-19) has continued
to decrease in the week ending 13 March 2021; ONS estimates that 160,200 people within the community
population in England had COVID-19 (95% credible interval: 142,000 to 179,400), equating to around 1 in
340 people.
• In Wales, the percentage of people testing positive has decreased in recent weeks, but the rate of
decrease appears to have slowed in the week ending 13 March 2021; ONS estimates that 7,000 people in
Wales had COVID-19 (95% credible interval: 4,300 to 10,600), equating to around 1 in 430 people.
• In Northern Ireland, the percentage of people testing positive appears level in the week ending 13
March 2021 although there is high uncertainty; ONS estimate that 5,800 people in Northern Ireland had
COVID-19 (95% credible interval: 3,300 to 9,400), equating to around 1 in 315 people.
• In Scotland, the percentage of people testing positive has appeared to show some increase in the
week ending 13 March 2021; ONS estimates that 19,300 people in Scotland had COVID-19 (95% credible
interval: 14,100 to 25,600) equating to around 1 in 275 people.

Coronavirus: a year like no other
As well as its normal weekly surveys, ONS has produced a one-off report called Coronavirus: A Year Like No
Other, which looks back at the year since the Government ordered (almost) everyone to stay at home. The
following points emerged:
 COVID-19 caused more deaths in 2020 than other infectious diseases caused for over a century,
since the last major pandemic in Britain in 1918. 
 The number of adults in critical care in hospitals was far higher than previous winters.
 Weekly hours worked dropped significantly in lockdown compared with previous years.
 For many industries, the fall in job vacancies during 2020 was bigger than the 2008 economic
downturn.
 Debt as a percentage of the economy has reached levels last seen in the early 1960s.
 The value of imports and exports fell more during the first three months of the pandemic than
during the 2008 and 2009 economic downturn. The value of UK exports, excluding precious metals, fell by
22.5% year-on-year from £170.4 billion in the three months ending July 2019 to £132.1 billion in the same
three months of 2020, while imports fell 26.1% from £176.8 billion to £130.7 billion. This compared with an
8.8% year-on-year fall in the value of exports and 12.2% fall in the value of imports in the three months to
July 2009 compared with the same three months of 2008, during the economic downturn. 
 Unlike the 2008/09 economic downturn, average house prices increased while the economy shrank. 
 Fear of unemployment rose sharply while people’s expectations of their financial situation fell at its
fastest rate on record.
 Overall, police recorded crime fell during the first lockdown but some offences saw an increase.
Home Office data show police recorded crime in England and Wales was down by 19%. Police in Scotland
recorded an 18% year on year fall in total crimes in April 2020, the first full month of lockdown, compared
with April 2019. 
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D O C U M E N T R E V I E W

Support for children’s education during 
the early stages of the COVID-19 pandemic

Support for Children’s Education During the Early Stages of the COVID-19 Pandemic, National Audit Office
(NAO), report by the Comptroller and Auditor General, Parliamentary Session 2019-2020, HC 1239,

published on Wednesday 17 March 2021. 
https://www.nao.org.uk/report/support-for-childrens-education-during-the-covid-19-pandemic/ 

The Department for Education had taken action to support schools and pupils in response to COVID-
19, including ensuring that schools remained open for vulnerable children and funding online
resources for those learning at home. However, aspects of its response could have been done

better or more quickly, and therefore it could have been more effective in mitigating the learning pupils
had lost as a result of the disruption. 

The report, Support for children’s education during the early stages of the COVID-19 pandemic,
from the National Audit Office, pointed out that the Department not had a pre-existing plan for managing
mass disruption to schooling on the scale caused by COVID-19. The NAO said that from April, the
Department had developed COVID-19 response plans to support schools and vulnerable children, and it
had also established nine regional education and children’s teams, which had focused particularly on
vulnerable children.

But the report pointed out that, it had not been until the end of June that it begun to formulate a
plan that set out objectives, milestones and risks across the Department. It added that Department had not
yet systematically evaluated its response to the early stages of the pandemic to identify lessons for
potential future disruption to schooling.

The report revealed that, in the early stages, recognising the challenges that schools were facing,
the Department had set no requirements for in-school and remote learning, but it had given more direction
as the pandemic had progressed. It said that the Department had decided that, for the 2020/21 academic
year, it would need to make schools’ responsibilities for providing remote learning clearer, given the
continued disruption, and it had placed a legal duty on schools to deliver the learning. It had also
strengthened its expectations about the quality of online and offline resources that schools should provide
to pupils who were learning remotely.

The NAO pointed out that most vulnerable children had not attended school between late March
and the end of the summer term, which had increased the risks to their safety and welfare. The report said
that the proportion who had attended school or college had remained below 11% from 23 March to late
May, which had risen to a weekly average of 26% by the end of the summer term. The report noted that
the Department and Ofsted had been concerned that the situation might result in increased levels of
hidden harm. A survey of local authorities had found there had been a 15% decrease in the number of
referrals to children’s social care services in the weeks surveyed between 27 April and 16 August, compared
with the average for the same period over the previous three years.

The research had revealed that children from different backgrounds had experienced contrasting
experiences of remote learning. The Institute for Fiscal Studies had found that, at secondary level, 82% of
pupils in private schools had received active help, such as online classes, or video and text chat, compared
with 47% of secondary state school pupils in the poorest fifth of households. The report suggested that
schools in more deprived areas may have held back from adopting online activities to limit the impact of
children’s unequal digital access at home.

The NAO pointed out that the Department had funded a national online resource to support 
remote learning from April onwards, and it had initially provided £500,000 to help fund Oak National

(Continued on page 37.)

36 EDUCATION JOURNAL                                                     24 March 2021                                                                                     ISSUE 447



(Continued from page 36.)

Academy, and in June it had agreed to give a further £4.34 million. The Oak National Academy’s data had
indicated that on average, 220,000 people had used its website daily from 20 April to July 12th. The report
pointed out that stakeholder groups had reported that Oak National Academy had been a helpful, high-
quality resource.

The report said that the Department had provided laptops, tablets and 4G routers to some children
in need of support, focusing on those with a social worker or those who had left care, alongside
disadvantaged pupils in year 10. In the summer term, it had spent £95.5 million on IT equipment, including
on 220,000 laptops and tablets, and 50,000 routers. But it did not distribute most of the equipment until
June, which meant that many children may not have been able to access remote learning until well into the
second half of the summer term. The Department had continued to distribute laptops, tablets and routers
during the 2020/21 academic year, and by December 2020 it had delivered almost 617,000 items in total.

The NAO warned that the disruption to schooling, would be likely to have long-term adverse effects
on children’s learning and development, particularly for those from disadvantaged backgrounds, and it
added that in a July 2020 survey, the National Foundation for Educational Research had found that 98% of
teachers had considered their pupils to be behind where they would normally expect them to be. The
Education Endowment Foundation had projected that school closures in the 2019/20 academic year may
widen the attainment gap between disadvantaged children and their peers by between 11% and 75%, with
a median estimate of 36%, likely reversing progress in narrowing the gap since 2011.5

The report pointed out that in June 2020, the Department had announced a £1 billion programme
to help children and young people catch up on learning lost
during the period of disrupted schooling, which had consisted of
a £650 million universal catch-up premium allocated to schools
on a per-pupil basis, and a £350 million National Tutoring
Programme targeted at disadvantaged children. In February
2021, the Department had set out a further £700 million of
funding.

The NAO warned that National Tutoring Programme
schemes may not reach the most disadvantaged children, and
although the tuition partners scheme had been aimed at
disadvantaged children, the Department had not specified what
proportion of children accessing it should be disadvantaged (for
example, eligible for pupil premium funding). At February 2021,
of the 41,100 children who had started to receive tuition, 44%
had been eligible for pupil premium. The report pointed out that
demand for the academic mentors scheme had outstripped
supply, and at January 2021, 1,789 eligible schools in
disadvantaged areas had requested mentors. By February 2021,
mentors had been placed in 1,100 schools, which meant that
over 600 schools that had requested a mentor had not received
one.

The NAO recommended that the Department should
track the longer-term impact of COVID-19 disruption on all
pupils’ development and attainment, focusing particularly on
vulnerable and disadvantaged children, and respond to the results. It added that that should include
assessing the catch-up programme and acting quickly to ensure that it was achieving value for money, and
that the National Tutoring Programme schemes were reaching disadvantaged children as intended.

Gareth Davies, the head of the NAO, said that the disruption caused by the COVID-19 pandemic had
been an unprecedented challenge for the Department for Education and schools. He pointed out that
during the early months, the Department had given schools considerable discretion in how they supported
their pupils, which had reduced demands on schools but had contributed to wide variation in the education

(Continued on page 38.)
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and support that children had received. Mr Davies said that the evidence had showed that children’s
learning and development had been held back by the disruption to normal schooling. He added that it
would therefore be crucial for the Department to monitor the impact of its catch-up arrangements,
particularly on disadvantaged children, and act on the results.

Commenting on the National Audit Office report, Support for children's education during the early
stages of the COVID-19 pandemic', Geoff Barton, General Secretary of the Association of School and College
Leaders, said while any government would have struggled with a situation in which schools and colleges
had to be abruptly closed to most pupils because of a global pandemic, even in the most charitable light, it
had made far too many missteps, including last summer's grading fiasco, a sluggish response to the need
for laptops, and tone-deaf decisions over free school meals which had then had to be reversed. 

But Mr Barton said that ASCL had been encouraged by the fact that the Government appeared to
recognise that education recovery would need to be about supporting schools and colleges to do the
detailed work of providing tailored evidence-based support rather than about big eye-catching policy
flourishes. He pointed out that ASCL had also been encouraged by the Government’s acknowledgement
that the support would need to be backed up with extra investment across the course of the parliament.
Mr Barton added that while there was much work to do and detail to work out, he welcomed the fact that
the Government appeared to be listening more and dictating less.

Kevin Courtney, joint general secretary of the National Education Union, said that the past year 
had been phenomenally challenging for schools and colleges, and while no one could have predicted every
step of the way, the Government had certainly been the cause of a great deal of unnecessary confusion 
and upset. 

He said it was understandable that the Government would not have had an off-the-shelf plan for
schools having to operate under an extended lockdown, as had been the case from March 2020, but it had
continued to dither and delay over many months, and its refusal to listen to scientific advice on the impact
on transmission rates of full on-site openings of schools and colleges, had had consequences not only for
children's learning but for wider society.  

Mr Courtney argued that, at every turn, the Government had prioritised good press over good
practice, and the most damaging aspect had been its state of denial over the need for a plan B even before
the second lockdown had loomed, not to mention the third. He pointed out, nearly a year on, the
Government had limped to the finishing line with its laptops scheme, which should have been resolved last
summer.

Mr Courtney said that, as far as the education profession was concerned, the Government's
reputation had suffered greatly, as it had idly sat by as case rates had risen in schools throughout autumn
term, waving away calls for a circuit break, or more robust safety measures. He stressed that schools and
colleges still needed support and funding to address the impact that COVID-19 had had on children and
young people's education. Mr Courtney added that the pandemic had shone a light on the curriculum,
parents were much more conscious of its faults, and it needed to be reformed.  

Cllr Judith Blake, Chairman of the Local Government Association’s Children and Young People Board,
said that councils had been instrumental in supporting all schools throughout the pandemic, including
supporting vulnerable pupils and interpreting guidance to help ensure had learning had continued as safely
and effectively as possible for all children and young people. She stressed that it would be essential for the
Government to learn from what had happened over the last 12 months as the focus switched to education
recovery, including looking into the shortage of academic mentors in disadvantaged areas and building on
resources developed to tackle societal inequalities and better support children and young people’s recovery
from the pandemic.

Cllr Blake urged the Government to work with councils and schools on education recovery and set
out plans for the summer and beyond as soon as possible to help teachers and staff plan ahead to make up
for lost learning due to the pandemic. She stressed that councils were particularly concerned about the
needs of disadvantaged children who had been disproportionately impacted by the pandemic. Cllr Blake
said that it would vital for catch-up support to be strictly targeted to avoid any further widening of
education gaps between disadvantaged pupils and their peers.
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FE White Paper - ideas into action
FE White Paper 2021: Ideas into Action, a paper by 12 authors who represent a range of practitioners from
leadership teams through to curriculum specialists and policy experts. Published by the Further Education

Trust for Leadership  (FETL) with support from Education and Skills (EDSK) on Monday 23 March, 2021. 
https://fetl.org.uk/publications/fe-white-paper-2021-ideas-to-action/

This report contains the insights, expertise and experiences of a range of practitioners from
leadership teams through to curriculum specialists and policy experts. Their contributions outline
their respective visions of how and where FE can play a significant role in strengthening our society

and economy in future. The report makes seven recommendations to government.
1. The national network of FE colleges in cities, towns and communities across England already forms
the backbone of our skills system and this should underpin all our collective efforts to increase skill levels in
every part of the workforce. In this context, it is important that the Government focuses on adding value to
this network of providers instead of duplicating existing provision. The devolution agenda and an
outcomes-based accountability system are potentially important components of a push for a more localised
‘placebased’ approach, as learners should not have to travel long distances to develop the skills that matter
to them. A placebased approach will also help colleges to support those living in ‘left behind’ communities.
2. Any redesign of the skills system in the coming years needs to make sure that collaboration between
FE providers is prioritised over competition. This will provide the right conditions for colleges to become
more specialised in terms of their curriculum, expertise, staffing and resources, which should result in a
greater focus on quality over quantity. The creation of Local Skills Improvement Plans as well as the advent
of Institutes of Technology could potentially support efforts to encourage greater collaboration and
specialisation. Improved governance and oversight of colleges will become even more crucial.
3. The employer-college relationship, which sits at the heart of the FE White Paper, needs to be
viewed as a two-way street in which colleges are there to both stimulate and respond to the needs of
employers in their local areas. 
4. Funding has been a longstanding concern in the FE sector, but recent years have given greater cause
for optimism that colleges will now receive the funding they need and deserve. Almost all the White
Paper’s proposals will depend, at least in part, on colleges having access to sufficient funding on a stable
long-term basis in order to deliver the right courses, equipment and buildings in their local area to meet
employer demand. In this regard, the National Skills Fund and the new Lifelong Learning Entitlement have
considerable potential, but their success is still dependent on long-term funding commitments. 
5. More needs to be done to support younger learners to ensure that the range of schemes being
offered to them across government departments is helping, rather than hindering, their efforts to embark
on their chosen careers. Initiatives such as T levels, Kickstart and apprenticeships can all contribute to
improving the prospects of young people, particularly as the economy begins to recover from the COVID-19
pandemic. 
6. The recent investments from Government in adult learners, such as the Lifetime Skills Guarantee,
has been widely welcomed, yet there are still more challenges that must be addressed if these initiatives
are to reach the adults who need them the most. Reskilling and upskilling will be crucial elements of our
post-COVID skills system, but it is not yet certain whether the Government is investing in the right way to
achieve this goal. The Government must also be careful not to assume that every learner is able and willing
to improve their skills. For example, many adults face significant financial and logistical hurdles to
participating in training courses, which must be carefully considered by policymakers as they design new
schemes and reform existing ones.
7. Given that we live in a time of rapid technological change, more emphasis needs to be placed on
encouraging innovation and embedding digital skills more broadly. The COVID-19 pandemic has led to a
transformation in the way that learning is delivered across the country. It will now be necessary for colleges
to build on the events of the past year  with a forward-looking approach to technology and inclusion that
ensures the FE sector can connect learners to the right course at the right time, in a way that suits the
learner’s needs at any given moment. 
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The role of distress and the modern FE principal
Voices from the Tightrope: The Role of Distress and the Modern Further Education Principal/Chief Executive,
by Stuart Rimmer, published by the Further Education Trust for Leadership (FETL). Published on Wednesday

17 March, 2021. https://fetl.org.uk/publications/voices-from-the-tightrope-the-role-of-distress/ 

This new report from FETL considers the drivers of distress among FE leaders and asks what leaders
can do to cope. There have been a number of studies investigating stress in the education sector
with findings indicating that teachers, head teachers and higher education staff experience high

levels of work related stress (Travers, 1996; Johnson, et al (2005).
However, there has been no research looking specifically at the prevalence and causes of stress

among Further Education principal/CEOs. This study was carried out as a contribution to the body of
research, led by FETL, on leadership within the further education sector and, more specifically, as a 
contribution to leadership research on the impact and prevalence of distress.

The overall aim was to get an understanding of distress within current principals within the FE
sector and give voice and agency to principals by reporting and discussing the issues of distress and
wellbeing. Research aims were to: discover the extent to which FE CEOs are experiencing stress; define
common triggers for distress which are structurally inherent in the role (giving consideration to the conflicts
within the CEO role as currently constituted); collate interventions that leaders make in self-care and coping 
mechanisms to ameliorate distress; explore the responses to stressors and potential longer term
implications of distress within the role of the FE CEO.  The study adopted a mixed method research design,
using quantitative and qualitative data collection and analysis approaches. Findings were that a high
proportion of principal/CEOs experienced stress on a frequent basis. Distress is thought to have long term
impacts emotionally, psychologically and physically and challenges whether being in a principal role is a
long term sustainable position for many. Distress is increasingly recognised as an issue for the sector,
supported by the findings of this research but there is suggestion its symptoms, its triggers and its impacts,
to some extent, have been translated into a necessary, or intrinsic cost of, being in role. 

This report recognises the strongly changing policy landscape in FE and ultimately its’ importance to
the impact on leadership and management. A detailed rehearsal of this position is not required within this
paper, as it has been rigorously covered by other recent reports, most notably Simon Keller in A Framework
for Leading in FE and Skills 2021, where he gives a detailed account of the range of system and strategic
reforms that has affected curriculum, quality and wider systems implications. “While the promise of the FE
White Paper remains, the disruption caused by the onset of the pandemic and counter measures have
created social, economic, educational and health related challenges for sector leaders the like and scale of
which would have been unimaginable as the decade began.” (Keller 2021). He goes on to provide a detailed
series of roles that senior leaders, including CEOs must adopt; pointing to not only the flux of leadership
but its multi-faceted nature. For the benefit of this report the connection is via his analysis that “Just as we
need to understand the drivers of institutional success and failure, we need too to recognise the multiple
pressures on leaders, acknowledging that healthy institutions depend on healthy leaders.” 

This report directly tackles the understanding of health in leadership. A further report providing
vital context was recently published. Honourable Histories surveys 30 years of changes and impacts in FE
from 1991 on. It provides a useful timeline of policy churn in further education, from the local management
of colleges through incorporation to the present day, while also looking ahead to the next phase of
development and the factors shaping the current policy scene. The 2019 report by Matt O’Leary et al
considering the role of leadership in improving teaching and learning provides a detailed summary of
leadership within further education highlighting the context of “policy churn over the last  quarter century
provides vital contextual framework” (O’Leary 2019). The report goes onto highlight key influences of
magnetisation, mergers and takeovers, and the introduction of business cultures describing “the model of
leadership as being characteristic of neo-liberal and corporate interpretations of the role… the privileging of
entrepreneurial business cultures is reflected in recent changes to nomenclature, as many principals have
taken title of chief executive.” The work goes on to highlight the dominant role of finance within the CEO
role following austerity measures and reduction of government expenditure. 
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Study Buddies? Competition between FE and HE
Study Buddies? Competition and Collaboration Between Higher Education and Further Education, by Aveek

Bhattacharya and Any Norman, published by the Social Market Foundation supported by the Further
Education Trust for Leadership (FETL). Published on Wednesday 17 March, 2021.

https://fetl.org.uk/publications/study-buddies-competition-and-collaboration-between-higher-education-
and-further-education/ 

This report examines the relationship between further education and higher education and assesses
how the two sectors cooperate and compete. It finds that whilst there are considerable
opportunities for and benefits to collaboration between colleges and universities, unfair and

ineffective competition is doing more harm than good.
Further education has been described as the “neglected middle child” of the education system,

caught between schools and universities, and as a result has often seemed undervalued and short of
resources. The current Westminster Government plans to change that, having released a White Paper
centred around FE, promising additional investment in colleges and with a response forthcoming to the
Augar Review which proposed a funding regime that better supported the sector. 

Yet some have voiced concerns that the attention and support given to FE colleges will come at the
expense of Higher Education, failing to recognise the extent to which the two fulfil complementary roles in
the education system. While the debate on tertiary education is less noisy in the devolved administrations,
they too face their own tensions between universities and colleges. 

Though there is substantial overlap in their activities, as a broad generalisation, universities and
colleges occupy different roles in the education system. These differences mean that there is significant
scope for universities and colleges to complement one another and work together in the interests of
learners. There are several ways in which the two can work together:
• Validation of HE courses in colleges by universities, allowing less mobile students and those more
comfortable in a college setting to access degree-level qualifications.
• Articulation from college to university, creating pathways for generally less advantaged college
students to progress onto university degrees.
• Addressing local skill needs: by pooling resources and expertise, universities and colleges may be
able to deliver courses they could not offer alone. 
• Sharing knowledge: there are plenty of areas where institutions can learn from one another –
colleges tend to be more expert in serving widening participation students, whereas universities can bring
the benefits of their research expertise.
• Sharing resources and facilities: there could be efficiency gains from combing back office functions
and student services. There could also be benefits from students having access to staff and facilities from
both institutions.

Validation and articulation are widespread (and particularly strong in Scotland), but it is generally felt that
there is room to increase their use. Other forms of collaboration are far more tentative and experimental. 
To a significant extent, the reason that the benefits of collaboration have not been realised is because of
unproductive and excessively aggressive competition between universities and colleges. 

Driven by a demographic decline in the number of 18 year olds entering education and the lifting of
caps on student numbers in 2015, universities have increasingly moved into areas typically considered
colleges’ territory - Level 4 and 5 qualifications, particularly with the expansion of foundation years – even
as the overall number of students taking Level 4 and 5 courses has fallen. Some universities have even
started offering Level 3 (A level equivalent) courses. At the same time, colleges have been squeezed by a
decline in the level of funding for their core activities, with per student funding falling by 12% in real 
terms from 2010/11 to 2019/20. In theory, competition between universities and colleges might be
expected to benefit learners, offering them a greater choice of options and incentivising both types of 
institutions to improve to attract students. In practice, the vast majority of people believe competition has
done more harm than good.



(Continued on page 43.)
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Government advice on COVID-19

This section lists all new announcements on COVID-19 from all the governments in the UK and their
agencies. Updates of existing publications are not included. This issue covers the period 15 to 21
March 2021. The breakdown of publications between the different parts of the UK follows. One of

the documents from the UK government and its agencies was applicable to the whole UK, while the
other eight refer only to England. 

UK/England Scotland Wales Northern Ireland TOTAL

15 – 21 March 9 7 4 2 22
8 – 14 March 5 6 1 2 14
1 – 7 March 10 8 5 2 25
22 – 28 February 29 7 2 0 38

Funding Boost for Construction Skills Bootcamps
Date: Friday 19 March, 2021
Source: Department for Education
Document type: Press release
Geographical coverage: England 
Details: Over half a million pounds awarded to expand successful work programmes to help more people
gain in demand sector-specific skills.
https://www.gov.uk/government/news/funding-boost-for-construction-skills-
bootcamps?utm_medium=email&utm_campaign=govuk-notifications&utm_source=3098d82e-4920-4da5-
a2dd-5dcac013d7b6&utm_content=immediately 

The R Value and Growth Rate in the UK
Date: Friday 19 March, 2021
Source: Government Office for Science (GOS) and the Scientific Advisory Group for Emergencies (SAGE)
Document type: Guidance
Geographical coverage: United Kingdom
Details: The R number is now 0.6 to 0.9 (0.6 to 0.8 the [previous week) and the growth rate is -6% to -3% a
day (-7% to -4% a day the previous week). 
https://www.gov.uk/guidance/the-r-number-in-the-uk?utm_medium=email&utm_campaign=govuk-
notifications&utm_source=3e30bf7b-4256-4141-aa49-70041131b944&utm_content=immediately 

Coronavirus (COVID-19): Advisory Sub-group on Education and Children’s Issues Infographic 
Date: Friday 19 March, 2021 2020
Source: Scottish Government Learning Directorate
Document type: Transparency data
Geographical coverage: Scotland
Details: Infographics providing a weekly snapshot of current COVID-related data in relation to children and
young people, and their associated workforce, such as the number of tests and positive cases reported, and
the attendance and absence of both children and staff in childcare and school settings.
https://www.gov.scot/publications/covid-19-education-recovery-group-children-and-young-people-
infographic/  

C O V I D - 1 9  C O M M U N I C A T I O N S



(Continued from page 42.)

ISSUE 447                                                                                     24 March 2021                                                    EDUCATION JOURNAL      43

School Age Childcare: Progress report 
Date: Friday 19 March, 2021 
Source: Scottish Government Learning Directorate and Early Learning and Childcare Programme
Directorate.
Document type: Progress report
Reference: ISBN 9781800046566
Geographical coverage: Scotland
Details: The school age childcare progress report captures what we have learned over the past year since
our public consultation and sets out the steps we are taking to move closer to our vision for school age
childcare in Scotland whilst considering the impacts of the COVID-19 pandemic.
https://www.gov.scot/publications/school-age-childcare-progress-report/ 

Education Continuity Direction Notice No. 5
Date: Friday 19 March, 2021
Source: Northern Ireland Department of Education 
Document type: Legal Notice
Geographical coverage: Northern Ireland
Details: The Department of Education published Education Continuity Direction Notice No. 5, which gives
legal effect to the revised arrangements for school operation agreed by the Executive.
http://www.education-ni.gov.uk/publications/education-continuity-direction-notice-no-5 

Survey of Childcare and Early Years Providers and Coronavirus (COVID-19): Wave 3
Date: Thursday 18 March, 2021
Source: Department for Education
Document type: Research and analysis
Geographical coverage: England 
Details: Wave 3 of research with childcare providers in relation to coronavirus (COVID-19).
https://www.gov.uk/government/publications/survey-of-childcare-and-early-years-providers-and-
coronavirus-covid-19-wave-3?utm_medium=email&utm_campaign=govuk-notifications&utm_source=efdb
ffa9-a157-4a22-9f8d-59116e19fc50&utm_content=immediately

Consultation on Arrangements for an Autumn 2021 Exam Series
Date: Wednesday 17 March, 2021
Source: Ofqual
Document type: Open consultation
Geographical coverage: England 
Details: Proposals for an additional exam series in autumn 2021 in response to the coronavirus (COVID-19)
pandemic.
https://www.gov.uk/government/consultations/consultation-on-arrangements-for-an-autumn-2021-exam-
series?utm_medium=email&utm_campaign=govuk-notifications&utm_source=78b93b3d-197a-43c6-a7f1-c
2f451ccb7de&utm_content=immediately 

Consultation on Autumn Series 2021
Date: Wednesday 17 March, 2021
Source: Ofqual
Document type: News story
Geographical coverage: England 
Details: A two-week consultation has started on how an autumn exam series for GCSEs, AS and A levels
should run this year.

(Continued on page 44.)
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https://www.gov.uk/government/news/consultation-on-autumn-series-
2021?utm_medium=email&utm_campaign=govuk-notifications&utm_source=eb01b00d-f2f1-4745-93cf-0a
0a6d4931f0&utm_content=immediately 

Teacher Panel Meeting Minutes: December 2020
Date: Wednesday 17 March, 2021 
Source: Scottish Government Learning Directorate 
Document type: Minutes
Geographical coverage: Scotland
Details: Minutes from the twentieth meeting of the Teacher Panel, held on 9 December 2020.
https://www.gov.scot/publications/teacher-panel-meeting-minutes-december-2020/ 

Early Learning and Childcare – Out to Play: Childminding Settings – Guidance section 9
Date: Wednesday 17 March, 2021 
Source: Scottish Government Early Learning and Childcare Programme Directorate 
Document type: Guidance
Reference: ISBN 9781800042636
Geographical coverage: Scotland
Details: Guidance and advice for childminding settings on how to access outdoor spaces to create safe,
nurturing and high quality outdoor learning experiences.
https://www.gov.scot/publications/out-play-section-9-childminding-settings/ 

Early Learning and Childcare – Out to Play: Guidance for Practitioners Supporting Children with
Additional Support Needs – Section 11
Date: Wednesday 17 March, 2021 
Source: Scottish Government Early Learning and Childcare Programme Directorate 
Document type: Guidance
Reference: ISBN 9781800042650
Geographical coverage: Scotland
Details: Supplementary guidance (section 11) should be used alongside the main Out to Play document to
support the delivery of outdoor experiences for children in early learning and childcare (ELC) with
additional support needs.
https://www.gov.scot/publications/out-play-section-11-practitioners-supporting-children-additional-
support-needs/ 

Early Learning and Childcare – Out to Play: Guidance for Out of School Care Providers – Section 10
Date: Wednesday 17 March, 2021 
Source: Scottish Government Early Learning and Childcare Programme Directorate 
Document type: Guidance
Reference: ISBN 9781800042643
Geographical coverage: Scotland
Details: Supplementary chapter 10 should be used alongside the main Out to Play document to support the
delivery of outdoor experiences in Out of School Care settings.
https://www.gov.scot/publications/out-play-section-10-out-school-care-providers/ 
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Information Relating to Higher and Advanced Higher Exams 2021
Date: Wednesday 17 March, 2021 
Source: Scottish Government Learning Directorate 
Document type: FOI release
Geographical coverage: Scotland
Details: The Scottish Government has previously announced that National 5 exam diets would be cancelled
but that Higher and Advanced Higher diets would go ahead. Education secretary John Swinney has since
stated that alternate approaches have been developed and that a decision could be made as late as
February to switch to these.
https://www.gov.scot/publications/foi-202000114519/ 

Operational; Guidance: Further education and post-16
Date: Wednesday 17 March, 2021 
Source: Welsh Government
Document type: Guidance
Geographical coverage: Wales
Details: Guidance setting out the arrangements for the safe delivery of learning in the further education,
work-based and adult learning sectors from 12 April 2021.
https://gov.wales/guidance-safe-operation-post-16-learning 

Test Kits Sent to Schools in England
Date: Tuesday 16 March, 2021
Source: Department of Health and Social Care
Document type: Transparency data
Geographical coverage: England 
Details: Data on the number of COVID-19 lateral flow test kits sent to schools and colleges in England,
January to March 2021.
https://www.gov.uk/government/publications/test-kits-sent-to-schools-in-
england?utm_medium=email&utm_campaign=govuk-notifications&utm_source=e52cdb62-a8bb-4b1c-99a
e-0f11b9bd3986&utm_content=immediately 

Information for Parents and Carers: Coronavirus (COVID-19)
Date: Tuesday 16 March, 2021
Source: Department of Health and Social Care
Document type: Transparency data
Geographical coverage: England 
Details: Information and guidance for parents and carers of children attending early years settings, schools
and colleges during the coronavirus (COVID-19) pandemic.
https://www.gov.uk/government/collections/information-for-parents-and-carers-coronavirus-covid-
19?utm_medium=email&utm_campaign=govuk-notifications&utm_source=0b7d9288-ed6a-472f-bed2-053
6d69d1188&utm_content=immediately 

Laptops and Tablets Progress Data as of 2 March 2021
Date: Tuesday 16 March, 2021
Source: Department for Education
Document type: Official statistics
Geographical coverage: England 
Details: Information about how many laptops and tablets that have been delivered or dispatched to local
authorities and academy trusts.
https://www.gov.uk/government/statistics/laptops-and-tablets-progress-data-as-of-16-march-
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2021?utm_medium=email&utm_campaign=govuk-notifications&utm_source=7164a805-b931-4b0c-a105-
6c9af41f4cae&utm_content=immediately 

Operational; Guidance for Schools and Settings from 12 April 2021
Date: Tuesday 16 March, 2021 
Source: Welsh Government
Document type: Guidance
Geographical coverage: Wales
Details: How schools and other providers can make their sites safe for staff and learners, from 12 April
2021.
https://gov.wales/operational-guidance-schools-and-settings 

Further Education Sector Activity in Northern Ireland: 2015/16 to 2019/20
Date: Tuesday 16 March, 2021
Source: Northern Ireland Department of Education 
Document type: Official statistics
Geographical coverage: Northern Ireland
Details: This statistical bulletin presents a range of analysis regarding enrolments and students (both
regulated and non-regulated) in the Northern Ireland further education (FE) sector covering academic years
2015/16 to 2019/20. The statistics presented cover the characteristics of those enrolling in FE colleges
along with analysis of areas of deprivation, funding streams and performance (retention, achievement and
success rates).
https://www.economy-ni.gov.uk/publications/further-education-sector-activity-northern-ireland-201516-
201920  

Private Candidate Support Grant: Information for exam centres
Date: Monday 15 March, 2021
Source: Department for Education
Document type: Guidance
Geographical coverage: England 
Details: Exam centre guidance on the private support grant, eligibility and making a claim.
https://www.gov.uk/government/publications/private-candidate-support-grant-information-for-exam-
centres?utm_medium=email&utm_campaign=govuk-notifications&utm_source=7916e2c5-285b-49c3-a282
-ba6dbd1d096c&utm_content=immediately 

Slides and Datasets from the Minister for Education and Deputy Chief Medical Officer’s Coronavirus
Briefing: 15 March 2021
Date: Monday 15 March, 2021 
Source: Welsh Government
Document type: Statistical report
Geographical coverage: Wales
Details: Statistical information from the Minister for Education and Deputy Chief Medical Officer's
coronavirus briefing on 15 March 2021.
https://gov.wales/slides-and-datasets-minister-education-and-deputy-chief-medical-officers-coronavirus-
briefing-15 

Guidance on Learning in Schools and Settings: Coronavirus
Date: Monday 15 March, 2021 
Source: Welsh Government
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Document type: Guidance
Geographical coverage: Wales
Details: This guidance provides advice on learning and teaching that schools and settings may wish to
provide.
https://gov.wales/guidance-learning-schools-and-settings-coronavirus 
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P O L I C Y P A P E R S

Policy papers published last week
Advanced Research and Invention Agency
Author: -
Source: Department for Business, Energy and Industrial Strategy
Document type: Policy paper
Published: Friday 19 March, 2021
Reference: -
Geographical coverage: United Kingdom
Description: This statement describes the rationale and intended purpose for the Advanced Research and
Invention Agency (ARIA). This document accompanies others specifically covering the ARIA Bill. 
https://www.gov.uk/government/publications/advanced-research-and-invention-agency-aria-statement-of-
policy-intent/advanced-research-and-invention-agency-aria-policy-statement 

Primary to Secondary School Transitions: Analysis
Date: Friday 19 March, 2021
Source: Scottish Government Learning Directorate
Document type: Research and analysis
Geographical coverage: Scotland
Details: Analysis of experiences relating to the transition from primary to secondary school using data
collected from Growing up in Scotland (GUS).
https://www.gov.scot/publications/transitions-primary-secondary-school/

National Retraining Scheme: Key findings paper
Author: -
Source: Department for Education
Document type: Policy paper
Published: Thursday 18 March, 2021
Reference: DfE-00188-2020
Geographical coverage: England 
Description: The national retraining scheme has been integrated with the government’s new £2.5bn
national skills fund. This document covers:
• What we learned in developing the national retraining scheme.
• How we are using this evidence to inform the national skills fund and other adult skills services.
https://www.gov.uk/government/publications/national-retraining-scheme#history

The Turing Scheme
Author: Joe Lewis
Source: House of Commons Library
Document type: Research briefing paper
Published: Thursday 18 March, 2021
Reference: CBP 9141
Geographical coverage: United Kingdom
Description: This briefing gives an overview of the Turing Scheme, which replaces the Erasmus+
programme in providing funding for participants in universities, colleges, and schools to go on study and
work placements across the world from September 2021. 
https://commonslibrary.parliament.uk/research-briefings/cbp-9141/
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Support for Children’s Education During the Early Stages of the COVID-19 Pandemic
Author: -
Source: National Audit Office (NAO) 
Document type: NAO report by the Comptroller and Auditor General to Parliament, Session 2019-21.
Published: Wednesday 17 March, 2021
Reference: HC 1239
Geographical coverage: England 
Description: This report examines the Department for Education’s support for children’s education during
the early stages of the COVID-19 pandemic between March and July 2020, and its action to help children
catch up on the learning they lost during that period. It focuses particularly on disadvantaged and
vulnerable children.
https://www.nao.org.uk/report/support-for-childrens-education-during-the-covid-19-pandemic/ 

Education (Guidance about Costs of School Uniform) Bill 2019-20
Author: Robert Long
Source: House of Commons Library
Document type: Research briefing paper
Published: Monday 15 March, 2021
Reference: CBP 8813
Geographical coverage: England 
Description: The Education (Guidance about Costs of School Uniforms) Bill 2019-20 was introduced by Mike
Amesbury MP following the Private Members' Bills Ballot on 9 January 2020. The Bill is supported by the
Government.
https://commonslibrary.parliament.uk/research-briefings/cbp-8813/

Study Buddies? Competition and Collaboration Between Higher Education and Further Education
Authors: Aveek Bhattacharya and Any Norman
Source: Social Market Foundation supported by the Further Education Trust for Leadership (FETL).
Document type: Policy paper
Published: Wednesday 17 March, 2021
Reference: -
Geographical coverage: England 
Description: This report examines the relationship between further education and higher education and
assesses how the two sectors cooperate and compete. It finds that whilst there are considerable
opportunities for and benefits to collaboration between colleges and universities, unfair and ineffective
competition is doing more harm than good.
https://fetl.org.uk/publications/study-buddies-competition-and-collaboration-between-higher-education-
and-further-education/ 

Voices from the Tightrope: The Role of Distress and the Modern Further Education Principal/Chief
Executive
Author: Stuart Rimmer
Source: The Further Education Trust for Leadership (FETL).
Document type: Policy paper
Published: Wednesday 17 March, 2021
Reference: -
Geographical coverage: England 
Description: This new FETL report considers the drivers of distress among FE leaders and asks what leaders
can do to cope.
https://fetl.org.uk/publications/voices-from-the-tightrope-the-role-of-distress/ 

(Continued from page 48.)
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C O N S U L T A T I O N S

Consultations published last week
Consultation on Arrangements for an Autumn 2021 Exam Series
Exams for GCSEs, AS, A levels and the Advanced Extension Award in summer 2021 have been cancelled
because of the coronavirus (COVID-19) pandemic. When the government set out its policy on how grades
for these qualifications should be issued instead, it also confirmed that it wanted students to have the
opportunity to take exams in autumn 2021 if they wish to try and improve on their teacher assessed grades
with which they will be issued this summer. The Secretary of State, in his direction to Ofqual, said he
expects Ofqual to make provision for this. We are seeking views on how an autumn exam series should run.
Department or agency: Ofqual 
Reference number:  Ofqual/21/6756
Geographical coverage: England  
Document type: Consultation documents.
Published: Wednesday 17 March, 2021.
Deadline: 9 April 2021. 
https://www.gov.uk/government/consultations/consultation-on-arrangements-for-an-autumn-2021-exam-
series?utm_medium=email&utm_campaign=govuk-notifications&utm_source=78b93b3d-197a-43c6-a7f1-
c2f451ccb7de&utm_content=immediately

Consultation outcomes published last week
Future Inspection of CAFCASS from 2021
This is a report on the outcomes of the consultation on the proposals for the future inspection of CAFCASS
from 2021. In summary Ofsted will:
• Introduce a whole system approach which will involve more frequent contact and more regular
scrutiny.
• Carry out inspections at short notice and increase the overall contact with CAFCASS over a 3-year
period.
• Make a single national judgement about the impact of leaders.
• Carry out focused visits between judgement inspections.
• Scrutinise the accuracy of CAFCASS’s self-evaluation through inspections, focused visits and annual
engagement meetings.
Department or agency: Ofsted
Reference number: -
Geographical coverage: England  
Document type: Consultation outcome document
This outcome published: Wednesday 17 March, 2021.
The original consultation ran from 14 October 2020 to 11 November 2020
https://www.gov.uk/government/consultations/changes-to-the-publication-of-statistics-on-further-
education-and-skills-inspections-and-outcomes#history 
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Local authority COVID-19 management data

The Ministry for Housing, Communities and Local Government last Thursday (18 March 2021)
published Local Authority COVID-19 Financial Management Information Reporting Data. Summary
Data Tables: Additional expenditure and income losses due to COVID-19. The report gives data for

Round 10, January and February 2021 and for the financial year 2020/21. Figures relevant to education
have been extracted from this and are given below.

This table is included to show just how much council money goes to private providers. 
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S T A T I S T I C S

Table 1: Additional expenditure due to COVID-19 by class of
authority (£ millions)

Jan-21 Feb-21 2020-21
Shire District 25.976 26.724 329.970
Shire County 203.896 214.609 2,387.591
Unitary Authority 152.325 166.535 1,872.583
Metropolitan District 128.956 119.980 1,588.187
London Borough 86.272 88.075 1,155.697
Total 597.426 615.922 7,334.028

Table 2: Income losses due to COVID-19 by class of authority 
(£ millions)

Jan-21 Feb-21 2020-21
Shire District 140.054 120.077 1,413.859
Shire County 22.358 21.085 296.441
Unitary Authority 106.827 92.549 1,193.040
Metropolitan District 72.848 98.597 1,161.340
London Borough 128.688 95.973 1,578.433
Total 470.775 428.281 5,643.113

Table 3: Additional expenditure due to COVID-19 by service line 
(£ millions)

Jan-21 Feb-21 2020-21

Children's social care - workforce pressures 6.000 5.577 65.793
Children's social care - residential care 21.346 17.405 198.915
Children's social care - care leavers 2.156 2.267 26.823
Children's social care - other 8.758 8.716 95.494
Education - Special educational needs and disability (SEND) 5.613 1.776 26.172
Education - home to school transport 9.093 7.269 80.199
Education - other 5.645 10.464 85.944

Total (all services, not just Children’s Services) 597.426 615.922 7,334.028

Table 4: Percentage of additional Adult Social Care expenditure due
to COVID-19 going to external care providers

Jan-21 Feb-21 2020-21
Single tier authorities and Shire Counties 89% 88% 88%



D E L E G A T E D L E G I S L A T I O N

Statutory instruments issued last week
The Early Years Foundation Stage (Learning and Development Requirements) (Coronavirus) (Amendment)
Order 2021
Year and number: 2021/234
Enabling power: Childcare Act 2006, ss. 39 (1), 42 (1) to (3A), 44 (1) (4), 104 (2). 
Issued: 05.03.2021. 
Sifted: -. 
Made: 03.03.2021. 
Laid: 05.03.2021. 
Coming into force: 26.03.2021. 
Effect: SI. 2007/1772 amended. 
Geographical coverage: England.
Classification: General. 
Price of print edition: £4.90. (The electronic edition is free.) 
ISBN: 9780348220865. 
Details: This Order makes amendments to the Early Years Foundation Stage (Learning and Development
Requirements) Order 2007 (“the 2007 Order”) which modify the Early Years Foundation Stage Profile
(EYFSP) assessment arrangements imposed under the 2007 Order.

The amendment is made to reduce pressure on early years providers during the coronavirus
outbreak by removing the statutory requirement to complete the EYFSP assessment under the Statutory
Framework for the Early Years Foundation Stage (“the Document”, published by the Secretary of State for
Education on 3rd March 2017 on the gov.uk website. This is in line with temporary changes made for other
statutory primary assessments in the academic year 2020/21.

Article 1 contains general provisions.
Article 2 amends the 2007 Order so that the EYFSP assessment arrangements are to be treated as

discharged, if a provider uses its best endeavours to discharge those requirements. Article 2 also disapplies
the legal requirement on early years providers to provide EYFSP information to local authorities, and to take
part in associated moderation activities.

An impact assessment has not been produced for this instrument as no, or no significant, impact on
the private or voluntary sector is foreseen.

The Higher Education (Registration Fees) (England) (Amendment) Regulations 2021 
Year and number: 2021/304
Enabling power: Higher Education and Research Act 2017, s. 70. 
Issued: 15.03.2021. 
Sifted: -. 
Made: 12.03.2021. 
Laid: 15.03.2021. 
Coming into force: 05.04.2021. 
Effect: S.I. 2019/543 amended. 
Geographical coverage: England.
Classification: General. 
Price of print edition: £4.90. (The electronic edition is free.) 
ISBN: 9780348221466.  
Detail: These Regulations amend the Higher Education (Registration Fees) (England) Regulations 2019 (S.I.
2019/543) (“the 2019 Regulations”).

(Continued on page 53.)
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Regulation 2 reduces by approximately 3% the annual ongoing fees set out in the 2019 Regulations
which the Office for Students, the higher education regulator in England, may charge institutions for their
registration in the register of English higher education providers which is maintained by the Office for
Students under section 3 of the Higher Education and Research Act 2017 (c. 29). By virtue of regulation
1(2), the reduction in fees applies to the amount of the ongoing fees payable by institutions on or after 1st
August 2021.

A full impact assessment of the effect that the 2019 Regulations would have on the costs of
business, the voluntary sector and the public sector was produced. No further impact assessment has been
carried out in relation to this instrument.

The Industrial Training (Film Industry Training Board for England and Wales) (Revocation) Order 2021
Year and number: 2021/318
Enabling power: Industrial Training Act 1982, ss. 1 (1) (7), 4 (1) (2) (b). 
Issued: 17.03.2021. 
Sifted: -. 
Made: 15.03.2021. 
Laid: 17.03.2021. 
Coming into force: 07.04.2021 for all except arts. 3 and 4; 14.04.2021 for arts 3 and 4. 
Effect: S.I. 2007/3148 revoked. 
Geographical coverage: United Kingdom.
Classification: General. 
Price of print edition: £4.90. (The electronic edition is free.) 
ISBN: 9780348221558. 
Details: This Order provides—
a) for the winding up of the Film Industry Training Board for England and Wales (the Board) which was
established by the Industrial Training (Film Industry Training Board for England and Wales) Order 2007;
b) for the revocation of the Order mentioned in a) above with effect from 14th April 2021 (article 3); and
c) that on or after the revocation date any net assets of the Board are to be transferred to the Secretary of
State and applied for purposes related to or connected with training for employment in the film industry
(articles 2(4) and 4(1)).

The Order also contains incidental and transitional provisions (article 4).

(Continued from page 52.)
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COVID-19 and its impact on education

Tom Hunt (Con, Ipswich) introduced a debate, following e-petitions 564696, 548778, 573621 and
564209, which had related to the impact of COVID-19 on education. (House of Commons,
Westminster Hall Debate, 15 March 2021.) He explained that the first petition suggested had

cancelling GCSEs and A-levels in 2021 and replacing them with coursework and teacher assessment, the
second had suggested allowing teacher-predicted grades for BTEC students, the third had suggested
keeping schools closed until May, and the fourth had suggested closing schools in all tier 4 areas.

Mr Hunt said that research published by the Sutton Trust, had suggested that children from more
deprived backgrounds had been particularly badly impacted by the closure of schools compared with
children from other areas, but he stressed that it should not necessarily be assumed that, and it should also
not be assumed that a child in a different situation had found it any easier. 

Turning to mental health, Mr Hunt said that research published by MIND had showed that 73% of
pupils at school had reported that their mental health had deteriorated over the past year. He said that
while the national special educational needs and disabilities review had been delayed, it may allow the
necessary time to look at the way in which the pandemic had impacted on different children, including
those with special educational needs. 

Mr Hunt pointed out that young people with learning disabilities, such as dyslexic and dyspraxic
pupils, had not been eligible to be in school most recently, and some individuals had struggled with online
learning because of the unique way in which many of them learned. He warned that the movement from
working online to back into school, to online and then back into school again could have a profound impact
on pupil’s mental state, and therefore a therapeutic approach would help them with the transition. Mr
Hunt said that while he had been encouraged by what he had heard about the tutoring programme, he
would like to hear more details.

He said that although one of the petitions had called for a cancellation of exams, he believe that
exams should be “here to stay”, and he argued that the current situation should not be used as an
opportunity to question the role of exams in the medium to long term, as they continued to be the fairest
way of assessing pupils. Mr Hunt pointed out that, in terms of the teacher assessment this year, some
schools would have these tests that would feed into the overall assessment, but the tests would not be
mandatory. He said that in terms of children who had English as a second language, there had been
concerns that the level of participation in some of the online learning had been lower, and pupils’ English
had actually gone backwards throughout the time that schools had been closed. 

Mr Hunt argued that in terms of catch-up, flexibility would be needed, and teachers and
headteachers, who knew their children better than anyone else, should be able to take decisions that they
believed to be in the best interests of each individual child. He added that the catch-up commissioner had
made it very clear to the Education Select Committee, that that would be the approach.

Sarah Olney (LDP, Richmond Park) asked the minister for clarity on the use of face masks in
secondary school, in particular, what the science said about their benefits for reducing transmission versus
the disadvantages they created for communication. She said that there was still a great deal of uncertainty
about how qualifications would be awarded this year, and she argued that the lack of standardisation
across exam centres would negatively affect some students who may well have achieved better results if
they had been able to sit their exams. But Ms Olney stressed that the biggest issue faced by most schools
was that of funding, as COVID-19 had increased the pressure on school budgets, which had not been
increased to meet costs and they were not being compensated for any additional expense. She added that,
in terms of catch-up, the extra funding must go to schools directly, rather than being outsourced to private
practitioners.

Jim Shannon (DUP, Strangford) pointed out that the Education Minister in Northern Ireland had put
aside £5 million especially for schools to determine how they wanted to provide mental health support for
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pupils or staff as necessary, which could be in the form of outdoor equipment or individual counselling. 
Wes Streeting (Lab, Ilford North), the Shadow Minister of State for Schools,  argued that there had

been concerns about safety in the classroom, from children and young people and from staff working in
schools. He added that while he was delighted to see mass testing being rolled out, Labour had called for
mass testing to be rolled out in late 2020. Mr Streeting added that the Government had also missed a
significant opportunity to vaccinate all school staff during the half-term. He said that one of the biggest
challenges that headteachers had had, particularly when schools had returned in September, had been
staff shortages, as teachers had been off sick themselves. Mr Streeting said that there were still see too
many examples of schools being short-changed when it came to safety measures. 

Throughout the changes to examinations about 20,000 private candidates not affiliated with schools
and colleges would be disadvantaged, and many students had been told that they would have to pay
hundreds or even thousands of pounds for local exam centres and schools to assess them, and schools did
not necessarily have the resources to do so. Mr Streeting said that while the Department had announced
that schools would receive a subsidy for every private candidate who was entered for a qualification, he
was concerned that, in relation to a very small number of subjects but none the less a number of subjects,
the fees to enter students for the exams were more than the £200 that the Department was offering. He
noted that Ofqual’s acting chief regulator, Simon Lebus, had told the Education Committee the previous
week that, as far as the 2022 exams were concerned, the plan would involve adaptations along the line that
had originally been contemplated for 2021, when exams were still to go ahead. 

Prioritising specialist settings
The Minister for School Standards, Nick Gibb (Con, Bognor Regis and Littlehampton) argued that the
Government had consistently prioritised specialist settings in its recovery premiums, and special schools
and alternative provision would be funded to provide summer schools and the national tutoring
programme. He added that the Government had also announced a £42 million package of continued
support for children with SEND and their families. Mr Gibb pointed out that the Government was
continuing to prioritise mental health and wellbeing support for children and staff as they returned to
school, and the Department had convened a mental health in education action group to consider how to
support children and young people’s mental health as they returned to school, which would build on the
support that had been provided through the Wellbeing for Education Return training programme.
He said that in terms of face coverings, the Government had published a summary of the evidence as
schools had opened. The minister pointed out that SAGE had advised that face coverings could be effective
in reducing transmission in public and community settings, and their effectiveness stemmed mostly from
reducing the emission of virus-carrying particles when worn by an infected person.

In terms of exams, he said that teachers had been given the flexibility to use a range of evidence,
including through the use of optional questions by exam boards, mock exams, non-exam assessment for
coursework and in-class tests. Mr Gibb pointed out that the previous week he had told the Education Select
Committee, that the Government did not want to introduce a mini-exam by the back door, having just
cancelled exams because they were not a fair way to assess people’s qualifications. He said that to make
teachers feel supported while making their decisions, they would be provided with guidance to enable
them to make assessments fairly and consistently, and there would be internal and external quality
assurance processes to identify errors and make consistent judgments. The minister said that, in terms of
supporting students who believed that their final grade was wrong, there would be a right to appeal. Mr
Gibb said that the Government was determined to ensure that private candidates could receive a grade this
year, and it was capping the fees that centres could charge and subsidising the extra costs that schools
would face in assembling the evidence to support a grade. The Joint Council for Qualifications would
shortly publish a list of schools and colleges that would be providing support to private candidates.

Tom Hunt said that when it came to teachers being prioritised for a vaccine, he was sympathetic to
the arguments, particularly before it had become clear what a huge success the vaccination programme
was. He stressed that on the whole, there needed to be consistency and clarity, particularly in terms of next
year’s assessments, and he argued that clarity and consistency should be provided as early as possible. 
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Education (Guidance about Costs of 
School Uniforms) Bill

Baroness Lister of Burtersett (Lab) moved that the Education (Guidance about Costs of School
Uniforms) Bill should be read a second time. (House of Lords, legislation, Second Reading, 19
March 2021.) She said that the modest Bill simply imposed a duty on the Secretary of State to

issue statutory guidance, in place of the current voluntary guidance, on cost aspects of school uniforms.
The Bill had been introduced in the House of Commons as a Private Members’ Bill by Mike Amesbury
(Lab, Weaver Vale) and has Government support.

Baroness Lister stressed that the Bill was not anti-school uniform, as its focus was on affordability
and value for money, and, through statutory guidance, the Bill strengthened the case for uniforms, as there
was no better recruiting agent against uniforms than the inability of too many parents to afford them. She
said that while there had been some disagreement as to the actual average cost of uniforms, for some, the
current cost of school uniforms was a significant burden. Baroness Lister added that the Competition and
Markets Authority had twice drawn attention to school uniform costs, most recently in a 2019 letter to the
Education Secretary, which had concluded that statutory guidance would be the simplest and most direct
way of delivering change.

She cited research by the Children’s Society, which had been conducted before the pandemic, which
had showed that many parents struggled to afford the costs of school uniforms, and its survey of 1,000
parents had found that one in five families from lower-income backgrounds had cut back on food and other
essentials because of uniform costs. Baroness Lister added that nearly one in five had reported borrowing
money from someone else because of the costs, and almost a quarter had said that the cost of the school
uniform had meant that their child had worn ill-fitting, unclean or incorrect uniform.

Baroness Lister argued that the guidance would need to come into effect for September, this year,
so that parents could begin to benefit from the new policy as soon as possible. She urged the Lords to resist
any temptation to improve the Bill through amendments because time was so tight before the end of the
Session. Baroness Lister added that instead, she encouraged the Lords to press the minister for assurances
on the record to ensure that the guidance was all that it should be. 

Baroness Garden of Frognal (LDP) said that the sensible and small Bill had had an easy ride through
the Commons and she hoped that it would through the Lords. She questioned why the proposed new
Section 1(5)(e) read, “a pupil referral unit not established in a hospital”. Baroness Wheatcroft (CB) said that
when the Government produced its guidance, it would need to insist that sole suppliers must be phased
out. 

The Bishop of Durham (Ind), lead bishop in the Church of England for education, said that the Bill
would ensure that parents agreed that uniforms were beneficial, as families would be able to afford them.
But he argued that the move to avoid expensive uniforms should be balanced by ensuring that it did not
result in suppliers using forced or cheap labour. 

Viscount Trenchard (Con) said that the Government’s non-statutory guidance, which had last been
updated in 2013, had been only partially effective. He argued that schools should be free to adopt single-
supplier policies, especially in the case of smaller schools, where the total quantity required did not
warrant more than one supplier. But he added that they should, however, adopt a regular and robust open-
tender process. Viscount Trenchard asked the minister whether the Government intended to use the newly
gained freedom from the EU’s VAT regime to exempt school uniforms.

The Earl of Clancarty (CB) said that while he supported this Bill, which would encourage a reduction
in costs, it would be better to get rid of school uniforms, as they were an outmoded idea and, ultimately, a
repressive aspect of the education system itself, designed to keep children in line. He argued that uniforms
were part of the wider educational policy which worked against a child-centred approach to education.
The Earl said that due to the increased competition between schools, which had been encouraged by the
Government, school uniforms had increasingly become a luxury designer clothing item, and an
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unnecessary, cost, which had little to do with education but everything to do with status. He added that
uniforms were not a means of levelling up, otherwise, there would be no need for the Bill. The Earl pointed
out that while over 90% of schools in England insisted on school uniforms, a much lower percentage of
parents, around 67%, were in favour of them. He argued that there was increasing school uniform
scepticism, and the Government and schools should listen.

A common identity
The Parliamentary Under-Secretary of State, Department for Education, Baroness Berridge (Con) said that
the Government encouraged schools to have a uniform because it could contribute to the ethos of a school
and create a common identity among pupils. She argued that the Bill would reinforce the role of school
uniform while reducing the cost to parents.

The minister pointed out that, in relation to branded items, the Government’s current non-statutory
guidance advised that schools should keep such items of uniform to a minimum, as multiple branded items
could significantly increase costs for parents. She added
that the Government planned to maintain the approach
in the statutory guidance and specify additionally that
their use should be limited to low-cost or long-lasting
items. Baroness Berridge said that the guidance would
provide information to schools about ways in which
they could achieve the benefits of a branded item while
keeping the cost to parents low, which may involve the
use of sew-on or iron-on logos.

She stressed that the Department’s current non-
statutory guidance recommended that schools should
avoid exclusive sole-supplier contracts unless a regular
competitive tendering process was run, to secure best
value for money for parents. The minister added that
the Government intended to maintain the approach in
the statutory guidance, while providing further
information for schools on how to tender well, which
would ensure competition and transparency within
schools’ supply arrangements. Baroness Berridge said
that she would like every school to ensure that second-
hand school uniform would be available for parents. 

Turning to VAT, she pointed out that clothing for
under-14s was already exempt from VAT, at a cost of
around £2 billion a year, and there were no plans to
extend the VAT exemption to older children. The
minister said that while the Government wanted
schools to give high priority to cost considerations and value for money, that would not prevent them
taking account of other issues which were important in their local context, such as ethical sourcing. She
cited a waste resources action plan out of DEFRA, working with the supermarkets, where a lot of families
got their non-branded items. Baroness Berridge added that currently there was a voluntary agreement,
called the sustainable clothing action plan, which the Government was supporting. She argued that hospital
schools would not be within the purview of the Bill because they were in a unique situation and it would be
inappropriate to bind them in such a way.

The minister concluded that, subject to Royal Assent and appropriate stakeholder engagement, she
would like to be in a position to issue the guidance in the autumn. She pointed out that while schools
would not be required to make sudden changes to their uniform policy in September, they would be
expected to start thinking about the changes they would need to make once the guidance had been issued.
Having been read a second time, the Bill was committed to a Committee of the Whole House.
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Education & Training (Welfare of Children) Bill

Baroness Blower (Lab), formerly general secretary of the National Union of Teachers, moved that
the Education and Training (Welfare of Children) Bill, should be read a second time. (House of
Lords, legislation, Second Reading debate, 19 March 2021.) The Bill had been introduced in the

House of Commons as a Private Members’ Bill by Mary Kelly Foy (Lab, City of Durham) and has
Government support. 

Baroness Blower explained that the brief, straightforward and technical Bill, would extend the duty
to safeguard and provide for the welfare of children to all providers of publicly funded post-16 education
and training in England. Baroness Blower added that all such providers would be required to follow relevant
statutory guidance issued by the Department for Education, and the current guidance was Keeping Children
Safe in Education.

She said that while there was an existing duty on local authorities which maintained schools, sixth
forms and further education establishments to ensure that child welfare was promoted, the duty did not
extend in the same way to 16 to 19 academies, which in law, were neither schools nor colleges; nor did it
extend to specialist post-16 institutions or independent learning providers.

Baroness Blower pointed out that the Bill would ensure that wherever 16 to 19 education was
provided and accessed, the requirements as to safeguarding and the promotion of welfare would be the
same. She argued that the current lack of requirements needed to be remedied for all 16 to 19 education,
including for those with complex special educational needs attending specialist post-16 institutions.
Baroness Blower added that bringing specialist post-16 institutions and independent learning providers, as
well as 16 to 19 academies, into line with other publicly funded 16 to 19 provision would create clarity and
fairness. 

She explained that Clause 1 would amend the Education Act 2002 to extend the safeguarding duty
to 16 to 19 academies, specialist post-16 institutions and independent learning providers, which provided
further education where financial assistance was given for the provision of further education. Baroness
Blower added that the duty would be provided for in the funding agreements made with the Secretary of
State. 

She said that the development of T-levels, as envisaged, would see many more providers coming
into the area, and if the expansion was to happen, it must be done with all appropriate safeguarding
measures in place. Baroness Blower said that Clause 2 would extend the safeguarding duty to providers of
education and training associated with T-levels or approved technical qualifications and to approved
apprenticeship providers by amending the Apprenticeships, Skills, Children and Learning Act 2009 to ensure
that funding agreements would require compliance with safeguarding. 

The former Education Secretary Lord Blunkett (Lab) urged the minister to move very quickly on the
issue of protection for 16 to 19-year-olds, in relation to sporting facilities, which everyone was very well
aware of. He added that a n area that still needed to be addressed was looked-after children, or those in
care, who, between the ages of 16 and 19, were moved into semi-autonomous facilities, in which they had
semi-independent living but where norms of supervision, protection and safeguarding still did not exist. 

Labour’s Shadow Spokesman in the Lords on education, Lord Watson of Invergowrie (Lab) said it
was surprising that a loophole had gone unnoticed for so long. He asked the minister to confirm that the
amendments required to the guidance on keeping children safe in education would be swiftly introduced,
so that the uncertainty that the Bill had highlighted would become a thing of the past.

The Parliamentary Under-Secretary of State, Department for Education, Baroness Berridge (Con)
said that while the post-16 education and training provider landscape was diverse, the safeguarding duty
should be clear and universal. She pointed out that the changes in the Bill were important but technical,
and a provider which was already fulfilling its safeguarding duty would not need to make any practical
changes. Baroness Berridge stressed that the Bill should not lead to any additional costs or burdens on
education or training providers, in fact, it would be quite the opposite. She added that the Government
would support the Bill, which simplified the current system and clarified the duties and obligations on
education and training providers. Having been read for a second time, the Bill was committed to a
Committee of the Whole House.
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The following written questions were answered in Parliament last week. 

House of Commons
Department for Education

Assessments: Coronavirus

Thangam Debbonaire: [163706] To ask the Secretary of State for Education, what steps he is taking to
ensure that teacher assessed grades for the 2020-21 academic year are equitable in the (a) state and (b)
private sector; and if he will publish guidance on that matter. 

Nick Gibb: Pupils are working hard in preparation for their GCSEs, AS and A levels this year and teachers
have made tremendous efforts to provide high quality education both in the classroom and remotely.
Given the ongoing disruption to education caused by the COVID-19 outbreak, we announced in January
that GCSE, AS and A level exams will not go ahead as planned this summer. Fairness to young people is
fundamental to the Department and Ofqual’s decision making. We want to ensure all young people have
the confidence that, despite exams not going ahead, they will receive a grade that reflects their ability and
enables them to progress. 

This year, teachers will not be asked to judge the grade a pupil might have achieved if the COVID-19
outbreak had not occurred. They will be asked to make an evidence-based judgement of the grade each
pupil is performing at. Guidance will be provided to teachers by the end of March 2021, to support them in
making assessments fairly and consistently. Schools and colleges will have a range of supporting materials
available to help them in marking and awarding grades. There will also be a process for both internal and
external quality assurance to support teachers to do what is needed and ensure as much consistency as
possible. 

Head teachers will have to confirm to the exam boards that the requirements for quality assurance
have been met at the time of submitting the grades for their centre. Exam boards quality assurance will
check the evidence to support grades submitted at a sample of centres, to ensure consistency in approach
between centres. The sample of centres subject to these checks will be drawn to ensure representation of
all types of centres, including state and private schools and colleges. As part of their quality assurance
process, schools and colleges will be given guidance on the use of previous performance data for their
centre to help benchmark their results. 

The use of previous performance data is intended for guidance only and will not limit grades
awarded for a student if supported by evidence. We understand that whilst some independent schools
choose to take qualifications regulated by Ofqual, many also choose international GCSEs, which are not
regulated by Ofqual and are not part of the arrangements for summer 2021 that apply to GCSEs, A/AS
levels and VTQs. We have worked closely with the exam boards who have confirmed that exams in England
for their international GCSEs will not go ahead and pupils will be awarded grades using teacher
assessment.

Monday 15 March 2021
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Students: Loans

Zarah Sultana: [164657] To ask the Secretary of State for Education, what assessment he has made of the
potential merits of changing the postgraduate student loan funding guidelines to account for students with
an existing Masters-degree. 

Michelle Donelan: The funding available for student support is finite and it is necessary to put limits in
place to ensure that all eligible students who wish to study a qualification for the first time can do so.
Consequently, those who have already achieved a higher education qualification at postgraduate level do
not qualify for support for a second postgraduate qualification which is equivalent or lower to the one they
already hold. We are closely monitoring take up of the master’s loan and the response by students, the
sector, and employers. However, at present there are no plans to amend the loan eligibility criteria. 

Monday 15 March 2021

Universities: Antisemitism

Fleur Anderson: [165688] To ask the Secretary of State for Education, how many universities have adopted
the IHRA definition of antisemitism; and what action is being taken against those universities that have not
adopted that definition. 

Michelle Donelan: The government has asked all English higher education providers registered with the
Office for Students (OfS) to adopt the International Holocaust Remembrance Alliance (IHRA) working
definition of antisemitism. The IHRA definition is an important tool in tackling antisemitism. Adopting this
widely recognised definition sends a strong signal that higher education providers take these issues
seriously. 

My right hon. Friend, the Secretary of State for Education, wrote to higher education leaders, most
recently in October 2020, to reiterate the importance of the definition and to urge all providers to consider
adopting it. The government is pleased to report that at least 91 providers have now adopted the
definition, with many more preparing to adopt. The decision on adoption of the definition rests with
individual providers, but the government will continue to urge them to adopt the definition, and ensure
that higher education is a genuinely fulfilling and welcoming experience for everyone. 

I am proud that so many providers have taken a positive step towards eradicating antisemitism by
adopting the IHRA definition, but further progress is still needed to stamp it out. This is why, in the
Secretary of State’s most recent strategic guidance letter to the OfS, the government asked the OfS to
undertake a scoping exercise, to identify providers which are reluctant to adopt the definition. The letter
asked them to consider introducing mandatory reporting of antisemitic incident numbers by providers, with
the aim of ensuring a robust evidence base, which the OfS can then use to effectively regulate in this area. 

The Secretary of State also asked the OfS to ensure that, if antisemitic incidents do occur at a
provider, they should consider if it is relevant in a particular case whether the provider has adopted the
IHRA definition when considering what sanctions, including monetary penalties, would be appropriate to
apply. We will continue to work across government to ensure that racism and religious hatred of any kind is
not tolerated anywhere, including in our world-leading universities.

Monday 15 March 2021



School Meals: Finance

Tahir Ali: [167321] To ask the Secretary of State for Education, what plans he has for extending the
provision of funding for school breakfasts beyond July 2021. 

Vicky Ford: Up to £24 million will be available to extend our support for school breakfast clubs until 2023,
to make sure thousands of children in disadvantaged areas have a healthy start to the day. 

Tuesday 16 March 2021

Turing Scheme: Costs

Taiwo Owatemi: [167328] To ask the Secretary of State for Education, whether the Turing Scheme will
cover the (a) tuition fees, (b) travel costs and (c) cost of living for participants in that programme; and
whether those costs will be means-tested. 

Taiwo Owatemi: [167329] To ask the Secretary of State for Education, whether the Turing Scheme will be
an international exchange programme. 

Michelle Donelan: The £110 million Turing scheme will provide funding for around 35,000 students in
universities, colleges and schools to go on placements and exchanges overseas, starting in September 2021.
This global scheme will have levelling-up at heart so that this life-changing educational opportunity is
opened up to more students and pupils across the country. The Turing Scheme is the UK’s global
programme to study and work abroad. We are funding UK-based providers so that their students, learners
and pupils can go on mobilities abroad and we expect overseas partners to do the same in return thereby
facilitating international exchanges. 

The UK is a very attractive destination for international students, the most attractive in the world
after the USA. It is clear that we have considerable appeal as a destination and partner in international
mobilities and exchanges, not just within the EU, but across the world. For all students participating in the
Turing Scheme, we expect tuition fees to be waived by host institutions, as is typical under Erasmus+ and
other exchange programmes. This is a matter for individual institutions to agree, and something that
universities do as a matter of course when they form exchange partnerships with international providers. 
All participating students will receive grants to contribute towards their cost of living, which will be
dependent on the destination country. Under Erasmus+, HE students can receive a maximum of 540 Euros
per month for cost of living in programme countries, including the disadvantaged supplement. For an
Erasmus+ study placement, this includes 370-420 Euros per month for cost of living plus 120 Euros per
month disadvantaged uplift. 

Under the Turing Scheme, participants can receive the equivalent of a maximum of 573 Euros per
month. This includes equivalent to 392-445 Euros per month for cost of living plus 129 Euros per month
disadvantaged uplift. These rates are based on an exchange rate of 1.17 Euros to 1 Sterling Pound. Students
can continue to apply for student finance. 

For schools and colleges, all participants will receive travel funding. For disadvantaged students in
HE, the Turing Scheme will provide travel costs to all destinations. Disadvantaged participants in all sectors
can receive additional funding for visas, passports, insurance and other travel-related costs. We would
cover up to 100% of actual costs. More information on funding available can be found at www.turing-
scheme.org.uk.

Tuesday 16 March 2021
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Adult Education: Finance

Robert Halfon: [167853] To ask the Secretary of State for Education, what support his Department is
making available to independent adult education training providers not in receipt of funding from the Adult
Education Budget and who are meeting increased learner demand. 

Gillian Keegan: The department currently has an open opportunity on the government’s Contract Finder
for the procurement of the Education and Skills Funding Agency (ESFA) funded Adult Education Budget
(AEB) contract for service. The opportunity was published on 5 February 2021 and the deadline for the
receipt of the completed tenders is 10:00 on 22 March 2021. For more details are published here:
https://www.contractsfinder.service.gov.uk/notice/fb94e7c6-b8be-4e89-b938-
0058e3fca3dd?origin=SearchResults&p=1.

The adult education budget procurement will award ESFA funded AEB contracts for services for the
delivery of adult education and training to learners in England that are resident outside of the devolved
areas. This is an open procedure, and any supplier may submit a tender. 

Wednesday 17 March 2021

GCSE: Coronavirus

Thangam Debbonaire: [165593] To ask the Secretary of State for Education, what specific support his
Department will provide to help enable current in Year 10 pupil to be adequately prepared for GCSEs at the
end of next academic year.

Nick Gibb: The Government recognises that extended school and college restrictions have had a substantial
impact on children and young people’s education and are committed to helping pupils make up lost
education due to the COVID-19 outbreak. We know that it is important that pupils in this cohort are able to
obtain a grade safely and fairly and we will continue to monitor the impact of the COVID-19 outbreak on all
pupils to ensure that those due to take exams in 2022 are supported to move on to the next stage of their
lives fairly. 

The Department has appointed Sir Kevan Collins as Education Recovery Commissioner to oversee
the long-term plan to help schools support pupils make up their education over the course of this
Parliament. Sir Kevan will engage with parents, pupils, and teachers in the development of this broader
approach and review how evidence-based interventions can be used to address the impact the COVID-19
outbreak has had on education. We will share further details in due course. 

As an immediate step, on 24 February 2021, the Department committed an additional £700 million
to support summer schools, tutoring, early language interventions and additional support to schools to
help pupils make up their education. This builds on the £1 billion catch-up package announced in June
2020, which included a Catch-up Premium, shared across state primary and secondary schools to support
schools to make up for lost teaching time over this academic year. It also includes the National Tutoring
Programme which provides schools with access to high-quality, subsidised tuition in this academic year and
next. 

Wednesday 17 March 2021

Music: Education

Lisa Nandy: [167863] To ask the Secretary of State for Education, when he plans to confirm the levels of
Government funding for music education hubs in England for the 2021-22 financial year. 
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Lisa Nandy: [167864] To ask the Secretary of State for Education, what progress he has made on the
development of a refreshed national plan for music education; and what his timeframe is for the
publication of that plan. 

Nick Gibb: The Government believes that the arts are an essential part of a broad and balanced education
and that high-quality arts education should not be the preserve of the elite, but the entitlement of every
single child. Music Education Hubs have a vital role to play not only in core school music but also ensuring
children have access to all the benefits of a wider musical education through instrumental lessons and
ensembles. They have acted swiftly and innovatively to support schools through the COVID-19 outbreak,
including the continuation of continuing professional development to classroom teachers.

Following the one-year Spending Review settlement, the Department intends to fund Music
Education Hubs for the financial year 2021-22 and the budget will be announced shortly. Our partner
organisations have been updated on this matter, and further details on specific funding allocations for each
hub will follow. A Call for Evidence was launched to support the refresh of the national plan. However, due
to the COVID-19 outbreak, analysis of the Call for Evidence and the refresh of the national plan is currently
on hold. The Department remains committed to the refresh and the results of the Call for Evidence, and the
refreshed plan will be published in due course.

Wednesday 17 March 2021

Universities: China

Andrew Rosindell: [166338] To ask the Secretary of State for Education, if his Department will take steps to
undertake a risk assessment of increasing collaboration, through funding, between UK universities and
China. 

Michelle Donelan: UK universities are international at their core and we encourage them to collaborate
with international partners. However, it is important that universities remain security-minded in all
international collaboration and are alert to the possible risks associated with dependence on a single
source of funding, whether that is from a single organisation or from a single nation. 

Following my request, Universities UK published sector guidelines on managing risks in
internationalisation in October 2020. The guidelines state that due diligence should be conducted on all
international collaborations, including investments, donations, and other sources of income. In my right
hon. Friend, the Secretary of State for Education’s guidance to the Office for Students, he also asked the
regulator to monitor how universities adopt these guidelines as well as continue to support the sector
manage the risks to the reputation, integrity, and sustainability of individual institutions. 

We also continue to work closely with other government departments, particularly the Department
for Business, Energy and Industrial Strategy, which has a strong interest in ensuring that research
collaborations properly address security considerations. 

Wednesday 17 March 2021

Veterans: Education

Jack Lopresti: [165505] To ask the Secretary of State for Education, what steps his Department is taking to
enable veterans to study for educational and vocational qualifications. 

Gillian Keegan: While there are no specific eligibility provisions for veterans within the Adult Education
Budget, they do have the same rights to access educational and vocational qualifications as other
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individuals. Residency eligibility criteria mean that an individual is required to have resided in England and
have three-year ordinary residency in the UK and/or European Economic Area, depending on their
nationality. 

Armed forces personnel and their family members posted outside the UK are classed as ordinarily
resident in the UK and, where relevant, this may contribute towards the three years ordinary residency
requirement, provided they are now residing in England and the learning is taking place in England. 

Individuals who meet the residency eligibility criteria can access provision including fully funded
courses in English and maths, for adults who need to improve their literacy and numeracy, fully funded first
full Level 2 and/or Level 3 for learners aged 19 to 23 and fully funded specified digital skills qualifications
for adults with no/low digital skills. They will also be able to access a range of provision funded through the
National Skills Fund: 
• We will invest £95 million from the National Skills Fund to support all adults to achieve their first full
Level 3 qualification, which is equivalent to an advanced technical certificate or diploma, or two full A-
Levels. Currently, adults between the ages of 19 to 23 are eligible for full funding for their first full Level 3.
This offer will ensure that adults aged 24 and over are now able to access their first full, fully funded, Level
3 qualification. 
• We will target this Level 3 adult offer on sector subject areas that have strong outcomes at Level 3
linked to labour market need. The offer includes a range of qualifications that are valuable across the
economy in multiple sectors, for example, digital skills, accountancy and business skills. This forms part of
the Lifetime Skills Guarantee and provides adults, including veterans, with an opportunity to gain these
qualifications at any stage of their lives.
• Complementing the Level 3 adult offer, Skills Bootcamps offer free, flexible courses of up to 16
weeks, giving people the opportunity to build up sector-specific skills and fast-track to an interview with a
local employer. Skills Bootcamps will address the needs of adults aged 19 and over, providing them with
opportunities to retrain, update or formalise their skills or acquire specialist skills.

Wednesday 17 March 2021

COVID-19 Exceptional Costs Fund

Wes Streeting: [168979] To ask the Secretary of State for Education, with reference to the fund for
exceptional costs associated with COVID-19 for the period from March to July 2020, how many applications
were (a) awarded and (b) rejected by constituency and local authority; and what the value was of those
applications (i) awarded and (ii) rejected by constituency and local authority. 

Nick Gibb: The Department has provided additional funding to schools, on top of existing budgets, to cover
unavoidable costs incurred between March and July 2020 due to the COVID-19 outbreak that could not be
met from their budgets.

Schools were eligible to claim for funding for: increased premises related costs associated with
keeping open over the Easter and summer half term holidays; support for free school meals for eligible
children who were not in school, where schools were not using the national voucher scheme; and
additional cleaning costs required due to confirmed or suspected COVID-19 cases, over and above the cost
of existing cleaning arrangements. To date, the Department has paid schools £138 million for all claims
within the published scope of the fund, across both application windows. 

In the first application window we offered the opportunity for schools to flag other exceptional
costs not included under the agreed categories, which were subject to further assessment. Schools applied
for £42 million of additional costs which were not paid. We made it clear that we could not guarantee any
claims beyond the published scope of the fund would be paid. It is reasonable for taxpayers to expect that
public funding is targeted towards those who most need it. Therefore, the fund was targeted towards the
costs we identified as the biggest barrier to schools operating as they needed to between March and July
2020 to support vulnerable children and children of critical workers. 
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Over 15,500 schools applied for funding through the exceptional costs fund, and to date we have
made more than 19,000 payments from the fund. Around 450 schools did not apply for any of the eligible
categories of funding and have not received payments. The Department will publish a full breakdown of
allocations from the exceptional costs fund, by school, in due course. 

Thursday 18 March 2021

Education: UK Trade with EU

Emily Thornberry: [166352] To ask the Secretary of State for Education, what discussions have taken place
between UK and EU representatives on the effect of the UK-EU Trade and Cooperation Agreement on
export opportunities for the UK EdTech sector in Europe. 

Nick Gibb: The UK-EU Trade and Cooperation Agreement guarantees that UK investors and service suppliers
will be able to access the EU’s markets and will not be subject to discriminatory barriers to trade. The
agreement includes gold standard rules on services and investment liberalisation. The Department is
engaging with education exporters to help the sector understand and adapt to these new trading
conditions, including those within the EdTech sector. 

Thursday 18 March 2021

Family Hubs

Tulip Siddiq: [168986] To ask the Secretary of State for Education, what estimate his Department has made
of the number of family hubs that (a) opened and (b) closed in each local authority area in each year since
2010. 

Vicky Ford: The department has not made such an estimate. The number of family hubs in each locality is
determined by local councils in consultation with their local communities. 

Thursday 18 March 2021

Further Education and Higher Education: Antisemitism

Alicia Kearns: [167338] To ask the Secretary of State for Education, how many (a) higher and (b) further
education establishments have adopted the International Holocaust Remembrance Alliance's working
definition of antisemitism. 

Michelle Donelan: The government has asked all English higher education (HE) providers registered with
the Office for Students (OfS) to adopt the International Holocaust Remembrance Alliance (IHRA) working
definition of antisemitism. The IHRA definition is an important tool in tackling antisemitism. Adopting this
widely recognised definition sends a strong signal that HE providers take these issues seriously. 

My right hon. Friend, the Secretary of State for Education, wrote to HE leaders most recently in
October 2020 to reiterate the importance of the definition and to urge all providers to consider adopting it.
The government is pleased to report that at least 91 providers have now adopted the definition (78 are HE
providers and 13 are further education providers), with many more preparing to adopt the definition. 
The decision on adoption of the definition rests with individual providers. However, the government will
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continue to urge them to adopt the definition and will ensure that HE is a genuinely fulfilling and
welcoming experience for everyone. I am proud that so many providers have taken a positive step towards
eradicating antisemitism by adopting the IHRA definition, but further progress is still needed to stamp it
out. This is why, in the Secretary of State’s most recent strategic guidance letter to the OfS, the government
asked the OfS to undertake a scoping exercise to identify providers who are reluctant to adopt the
definition. 

The letter asked providers to consider introducing mandatory reporting of antisemitic incident
numbers by providers, with the aim of ensuring a robust evidence base, which the OfS can then use to
effectively regulate in this area. The Secretary of State also asked the OfS to ensure that, if antisemitic
incidents do occur at a provider, they should consider if it is relevant in a particular case whether the
provider has adopted the IHRA definition when considering which sanctions, including monetary penalties,
would be appropriate to apply. We will continue to work across the government to ensure that racism and
religious hatred of any kind is not tolerated anywhere, including in our world-leading universities. 

Thursday 18 March 2021

GCE A-level and GCSE: Assessments

Abena Oppong-Asare: [169070] To ask the Secretary of State for Education, what process his Department
has put in place to allow private candidates to be assessed effectively following the cancellation of GCSE
and A-Level exams in 2021. 

Nick Gibb: The Department and Ofqual have ensured there is a clear and accessible route for private
candidates to receive a grade this year, at the same time as other candidates. Private candidates can work
with a centre to be assessed on a range of evidence, which could include evidence from an established
educational provider and the board-provided assessment materials. 

The Joint Council for Qualifications (JCQ) have issued guidance for centres about assessing private
candidates, taking into account their different circumstances. These candidates should have the same
opportunity as other students to be assessed on what they were taught, and centres can conduct
assessments remotely if needed. Further guidance on assessing all candidates (including private
candidates) will be published before the end of March. We are working with the sector to ensure there are
enough centres available to support private candidates, and JCQ will publish a list of available centres by
the end of March, giving private candidates the opportunity to find a centre at a similar cost to a normal
year. 

The exam boards have committed that private candidates will not be charged late fees if entries are
received by 26 April. To support centres with the additional requirements of assessing private candidates
this year, and avoid the cost being passed on to candidates, we are providing a grant for centres to claim
£200 per private candidate entry. The Government is encouraging all available exams centres to sign up to
help these candidates achieve their qualifications in this exceptional year. 

Thursday 18 March 2021

Primary Education: Coronavirus

Jon Trickett: [166321] To ask the Secretary of State for Education, what guidance has been provided to
Primary Schools on the wearing of facemasks by teaching staff within a classroom setting. 

Nick Gibb: As new evidence or data emerges the Government updates its advice accordingly to ensure that
all our schools and colleges have the right safety measures in place. The Department recently published
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updated guidance for schools to support the return to full attendance from 8 March 2021, which includes
updated advice on face coverings. The guidance can be found at the following link:
https://www.gov.uk/government/publications/actions-for-schools-during-thecoronavirus-
outbreak/schools-coronavirus-covid-19-operational-guidance.

As our updated guidance outlines, in primary schools, face coverings should be worn by staff and
adult visitors in situations where social distancing between adults is not possible, for example, when
moving around in corridors and communal areas. Children in primary school do not need to wear a face
covering. Some individuals are exempt from wearing face coverings. This applies to those who cannot put
on, wear or remove a face covering because of a physical or mental illness or impairment, or disability, or if
you are speaking to or providing assistance to someone who relies on lip reading, clear sound or facial
expression to communicate. 

The same exemptions should be applied in schools, and we would expect teachers and other staff to
be sensitive to those needs. We continue to work closely with Public Health England and the Department
of Health and Social Care and stakeholders across the sector to ensure that our policy is based on the latest
scientific and medical advice. These measures will be in place until Easter. We will keep this under review
and update guidance at that point. 

Thursday 18 March 2021

Pupils: Coronavirus

Andrew Rosindell: [166337] To ask the Secretary of State for Education, what steps he is taking to ensure
that children whose parents do not consent to them being COVID-19 tested at school are not prevented
from attending school. 

Nick Gibb: COVID-19 testing is voluntary, but strongly recommended to all who are eligible as this helps to
reduce the spread in schools. Alongside the vaccine, washing hands, wearing face coverings, and
maintaining social distancing, rapid testing plays a vital role in reducing transmission rates. No pupil should
be denied education on the grounds that they have not been COVID-19 tested at school.

Thursday 18 March 2021

Universities: Antisemitism

Layla Moran: [169020] To ask the Secretary of State for Education, what steps his Department is taking to
ensure that all universities in England adopt the International Holocaust Remembrance Alliance definition
of antisemitism. 

Michelle Donelan: The government has asked all English higher education (HE) providers registered with
the Office for Students (OfS) to adopt the International Holocaust Remembrance Alliance (IHRA) working
definition of antisemitism. The IHRA definition is an important tool in tackling antisemitism. Adopting this
widely recognised definition sends a strong signal that HE providers take these issues seriously. 

My right hon. Friend, the Secretary of State for Education, wrote to HE leaders most recently in
October 2020 to reiterate the importance of the definition and to urge all providers to consider adopting it.
The government is pleased to report that at least 91 providers have now adopted the definition, with many
more preparing to adopt. The decision on adoption of the definition rests with individual providers, but the
government will continue to urge them to adopt the definition and ensure that HE is a genuinely fulfilling
and welcoming experience for everyone. 

I am proud that so many providers have taken a positive step towards eradicating antisemitism by
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adopting the IHRA definition, but further progress is still needed to stamp it out. This is why, in my right
hon. Friend, the Secretary of State for Education’s most recent strategic guidance letter to the OfS, the
government asked the OfS to undertake a scoping exercise, to identify providers which are reluctant to
adopt the definition. The letter asked them to consider introducing mandatory reporting of antisemitic
incident numbers by providers, with the aim of ensuring a robust evidence base, which the OfS can then
use to effectively regulate in this area. 

The Secretary of State also asked the OfS to ensure that, if antisemitic incidents do occur at a
provider, they should consider if it is relevant in a particular case whether the provider has adopted the
IHRA definition when considering what sanctions, including monetary penalties, would be appropriate to
apply. We will continue to work across government to ensure that racism and religious hatred of any kind is
not tolerated anywhere, including in our world-leading universities.

Thursday 18 March 2021

Adult Education: Finance

Robert Halfon: [167852] To ask the Secretary of State for Education, what assessment he has made of the
effectiveness of the use of Adult Education Budget funds by grant-funded adult education providers to
deliver training and education. 

Gillian Keegan: We recognise the challenges that providers are facing as a result of the COVID-19 outbreak
and we fully appreciate the steps being taken to continue supporting learners to access high quality
education and training. This includes quickly moving to remote learning and providing a wide range of
brilliant high-quality, engaging classes. We are continuing to invest in education and skills training for adults
through the Adult Education Budget (AEB), providing £1.34 billion in the 2020/21 academic year. 
Currently, approximately 50% of the AEB is devolved to seven Mayoral Combined Authorities (MCAs) and
the Mayor of London, acting where appropriate through the Greater London Authority (GLA). These
authorities are now responsible for the provision of AEB-funded adult education for their residents and
allocation of the AEB to providers. The Education and Skills Funding Agency (ESFA) is responsible for the
remaining AEB in non-devolved areas. 

In recognition that the 2019/20 academic year was challenging, we introduced a one-off exceptional
end of year reconciliation process for ESFA AEB grant funded providers which lowered the threshold for
reconciliation in line with providers’ average delivery of 68%. In view of the ongoing impact of the COVID-
19 outbreak, we are currently reviewing the end of year reconciliation position for the 2020/21 academic
year. Any changes to the published arrangements will be communicated in due course.

For the 2020/21 academic year, we are also giving providers the opportunity to earn an additional
3% on top of their ESFA AEB allocation for over-delivery to support growth in adult skills participation. In
areas where the AEB has been devolved, MCAs and the GLA are responsible for assessing their providers’
delivery levels and considering any flexibilities in their areas.

Friday 19 March 2021

Sex and Relationship Education

Caroline Lucas: [169833] To ask the Secretary of State for Education, if he will introduce a minimum
statutory requirement for Relationships and Sex Education provision to young people aged 16-19 including
in college and university settings; and if he will make a statement.

Gillian Keegan: Further Education and Higher Education Institutions are autonomous bodies, and as such it
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is for them to determine the type of course content and provision for students. Sixth form colleges, 16-19
academies, and further education providers do not follow the national or basic curriculum, which goes up
to age 16 only. Instead, all 16-19-year-olds in school and further education follow study programmes which
combine qualifications with other activities to help prepare students for adult life. 

The statutory guidance on Relationships, Sex and Health Education (RSHE) encourages post 16
settings to support students by offering RSHE subjects where appropriate. These settings may find the
principles helpful, especially in supporting students in the transition to further education. There is already a
strong emphasis within the new inspection arrangements that Further Education, Skills providers and
schools ensure that students and pupils access a broad and balanced curriculum. This includes
requirements around the new RSHE subjects, and a new judgement on individual personal development.
This is set out in Ofsted’s Further Education and Skills Inspection Handbook.

As part of the judgement on personal development, Ofsted will look at how providers support
learners in “developing an age-appropriate understanding of healthy relationships through appropriate
relationship and sex education". 

Friday 19 March 2021

UN Climate Conference 2021: Schools

Lisa Cameron: [167224] To ask the Secretary of State for Education, what assessment he has made of the
potential merits of providing additional educational resources to schools to encourage children and young
people to engage with COP26. 

Lisa Cameron: [167226] To ask the Secretary of State for Education, what steps he has taken to ensure
children in primary and secondary schools are (a) educated on the sustainable development goals via the
curriculum and (b) engaging with COP26. 

Nick Gibb: It is vital that pupils are taught about environmental and sustainability issues and the curriculum
already includes much about these issues. From primary onwards, there is coverage of environmental
issues in both the science and geography curriculums and, within both, there is scope for a practical focus
to support pupils to apply the knowledge they are taught to the real world. 

As the National Curriculum is a framework setting out the content of what the Department expects
schools to cover in each subject, teachers have the flexibility and freedom to determine how they deliver
the content in the way that best meets the needs of their pupils. Teachers can choose to cover particular
subjects or topics in greater depth if they wish and, as knowledge of sustainability develops, teachers can
adapt their school curriculums for these subjects.

To supplement their teaching, schools will have access to a variety of resources in the teaching of
science and geography. The decision about which resources to use is a matter for schools and teachers. The
Department has made £4.84 million available for the Oak National Academy both for the summer term of
the 2019-20 and 2020-21 academic years, in order to provide video lessons in a broad range of subjects for
Reception up to Year 11. These lessons and their accompanying resources include coverage of climate
change and the environment.

Friday 19 March 2021
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COP 26

UN Climate Conference 2021: Children and Young People

Lisa Cameron: [167225] To ask the President of COP26, what steps he has taken to ensure that children and
young people are (a) involved in and (b) engaging with COP26. 

Alok Sharma: The UK COP26 Presidency is committed to working with young people from across the globe
to amplify their climate action and to inspire governments to increase their ambition and deliver an
inclusive COP26. The COP26 Unit has a dedicated youth engagement team who are coordinating the UK
Government’s strategy to ensure youth voices are heard at COP26 and in its legacy. 

As COP President Designate I have established a COP26 Civil Society and Youth advisory council,
these meetings are co-chaired by youth representatives. Officials also chair a 6 weekly open call, to which
we invite a large network of civil society and youth stakeholders to engage them in our planning for COP26.
As COP President Designate, I have committed to meeting young people and civil society organisations in
every country I visit. Most recently, I launched an EthIopia  youth ‘enfluencers network’ and met with the
youth climate cafe in Nepal. 

We are also working in partnership with the Italian Government, who will host the Pre-COP and
Youth4Climate2021: Driving Ambition Event this September in Milan. In addition, the UK COP26 Presidency
has endorsed the sixteenth Conference of Youth (COY16) and will be working in conjunction with YOUNGO,
the official youth constituency to the UNFCCC, to deliver this event.

Tuesday 16 March 2021

Foreign, Commonwealth and Development Office

Overseas Aid: Females

Harriett Baldwin: [165522] To ask the Secretary of State for Foreign, Commonwealth and Development
Affairs, what plans he has for the UK as Chair in Office of the Commonwealth Heads of Government
meeting to put the campaign for girls' education on the meeting agenda.

Wendy Morton: Girls' education is one of the most transformational interventions for tackling poverty.
Standing up for the right of every girl to 12 years of quality education is a major priority for this
Government. As Chair in Office of the Commonwealth, the UK has worked to promote girls' education
across the Commonwealth - for example, through the work of the Platform for Girls' Education and its
policy papers, which include recommendations for action by policymakers and governments. 

We are looking forward to the Commonwealth Heads of Government Meeting, which is being
hosted by Rwanda this year. The UK will highlight the importance of girls' education, and encourage
Commonwealth member states to continue committing to provide the opportunity for at least 12 years of
quality education and learning for all girls and boys by 2030. We will also use our G7 Presidency this year to
rally the international community in stepping up support for girls' education, and co-hosting the
replenishment of the Global Partnership for Education with Kenya in July.

Wednesday 17 March 2021
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Special Envoy for Girls' Education

Layla Moran: [166531] To ask the Secretary of State for Foreign, Commonwealth and Development Affairs,
for what reason the new Special Envoy for Girls' Education does not have the same ministerial status and
powers as her predecessor. 

Wendy Morton: Since her appointment by the Prime Minister as the Special Envoy for Girls' Education on
16 January, Helen Grant MP has already made huge progress in making the case for the UK's priority in
educating girls with a range of key partners and stakeholders. The Special Envoy is supported by FCDO
officials, and works very closely with the FCDO Ministerial team, including the Foreign Secretary and myself
as well as regular engagement with Number 10. This dedicated role contributes strongly, and brings
significant influence to a joined-up, senior Government promotion of the agenda, particularly in this critical
year of UK leadership through our G7 Presidency, and co-hosting of the GPE Replenishment.

Wednesday 17 March 2021

Department of Health and Social Care

Eating Disorders: Children and Young People

Alexander Stafford: [164686] To ask the Secretary of State for Health and Social Care, what assessment his
Department has made of trends in the number of children and young people presenting with acute eating
disorders during the COVID-19 outbreak. 

Nadine Dorries: Urgent treatment referrals to children and young people’s eating disorder services
increased in the first quarter of 2020/21. We have announced extra funding for eating disorder services so
that an additional 2,000 children and young people can get the support they need. This follows NHS
England and NHS Improvement’s plans to expand rapid access to specialist treatment for young people
with eating disorders across England, aiming to contact patients within 48 hours and beginning treatment
as soon as two weeks later.

Monday 15 March 2021

Mental Health Services: Children and Young People

Peter Kyle: [155245] To ask the Secretary of State for Health and Social Care, in each of the last five years,
how many (a) referrals were made by youth offending teams to children and young people's mental health
services (CYPMHS), and (b) children referred by youth offending teams to CYPMHS received support. 

Nadine Dorries: The information is not held in the format requested Data showing the referrals made by
youth offending teams to children and young people’s mental health services is only available from
2019/20. Prior to 2019/20, such referrals were included in the total referrals made by the wider justice
system. Available data shows that in 2019/20, there were 845 referrals made by youth offending teams to
children and young people's mental health services and 483 children and young people were in contact
with mental health services after being referred by youth offending teams. Data showing the number of
children and young people receiving support is not available.

Monday 15 March 2021
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Coronavirus: Children

Peter Kyle: [148846] To ask the Secretary of State for Health and Social Care, what assessment he has made
of the prevalence of long COVID symptoms in children. 

Nadine Dorries: [Holding answer 8 February 2021]: No specific assessment has been made.

Tuesday 16 March 2021

Coronavirus: Children's Centres and Nurseries

Tanmanjeet Singh Dhesi: [164605] To ask the Secretary of State for Health and Social Care, what recent
discussions he has had with the Secretary of State for Education on ensuring the safety of people who have
been working in nurseries and children's centres throughout the COVID-19 outbreak. 

Tanmanjeet Singh Dhesi: [164606] To ask the Secretary of State for Health and Social Care, what
discussions he has had with the Secretary of State for Education to ensure that workers in nurseries and
children's centres have adequate measures in place to prevent them from contracting COVID-19. 

Jo Churchill: The Secretary of State for Health and Social Care regularly meets with Cabinet colleagues to
discuss a range of issues related to the pandemic.

Tuesday 16 March 2021

Mental Health Services: Children

Tim Loughton: [166295] To ask the Secretary of State for Health and Social Care, with reference to his
Department's press release, £79 million to boost mental health support for children and young people,
published on 5 March 2021, what proportion of that funding will be allocated to fund community mental
health support for children aged under three years old. 

Nadine Dorries: [Holding answer 15 March 2021]: No funding has been specifically allocated to this age
group. 

Tuesday 16 March 2021

Mental Health Services: Children and Young People

Caroline Lucas: [165486] To ask the Secretary of State for Health and Social Care, with reference to the
allocation of an additional £79 million to children and young people’s mental health services in 2021-22,
how many areas will get Mental Health Support Team help; and what proportion of those areas are
planned to have that help in place by April 2023. 

Nadine Dorries: We plan to establish a further 112 mental health support teams in 2021/22 and we will
announce the areas in which they will be located in due course. Once established, this will bring the total
number of mental health support teams to around 400, which we estimate will be available to three million
children and young people or around 35% of pupils in England by 2023.

Tuesday 16 March 2021
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Home Office

Youth Mobility Scheme: EU Countries

Theresa Villiers: [167834] To ask the Secretary of State for the Home Department, what progress her
Department is making on agreeing a youth mobility scheme with the EU. 

Kevin Foster: We remain open to expanding our Youth Mobility Scheme to more nations, based on
agreeing suitable reciprocal arrangements. We have not commenced formal discussions with any EU
member states or with the EU collectively but remain open to doing so.

Wednesday 17 March 2021

Department for Work and Pensions

Kickstart Scheme: Publicity

Seema Malhotra: [167868] To ask the Secretary of State for Work and Pensions, what representations she
has received on the potential merits of (a) Kickstart gateways and (b) participating employers being able to
advertise Kickstart placements in addition to their promotion in jobcentres. 

Mims Davies: Although some employers and Gateway organisations have suggested that they would like to
advertise their Kickstart jobs, this has been resisted to ensure that these funded opportunities are provided
to the young people most likely to benefit from them. Kickstart has been created in response to the COVID-
19 pandemic, with the key aim of offering jobs to those young people aged between 16 and 24 claiming
Universal Credit who are most at risk of long-term unemployment. It is a central part of the scheme design
that a young person can only access a Kickstart job through a Work Coach referral. Work Coaches will
identify young people who meet these criteria and who are most likely to benefit from the support offered
by the Kickstart Scheme. The Work Coach will match those young people with suitable Kickstart job
opportunities and encourage them to apply. 

Wednesday 17 March 2021

Events Industry: Kickstart Scheme

Justin Madders: [167244] To ask the Secretary of State for Work and Pensions, what discussions she has
had with representatives of the live events sector on the Kickstart scheme. 

Mims Davies: Ministers and officials in the Department for Work and Pensions are engaging with
employers, representative bodies and organisations from all parts of the economy to ensure that there is a
rich mix of jobs made available through the Kickstart Scheme. This includes discussions with the creative
arts and media industries, encouraging them to participate in the scheme.

Thursday 18 March 2021
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Kickstart Scheme

Justin Madders: [167247] To ask the Secretary of State for Work and Pensions, what guidance her
Department has published on advertising jobs via the Kickstarter scheme; and how long vacancies should
be advertised for. 

Mims Davies: Once an application to the Department of Work and Pensions’ Kickstart Scheme has been
approved, along with their grant agreement, the gateway or employer receives the necessary
documentation and guidance to create their job advert, that will be uploaded onto the Universal Credit
system and made visible only to DWP staff. Young people are then matched and referred to the Kickstart
jobs by their Work Coach who supports them in selecting and applying for these jobs - including giving
them access to the vacancy information. The length of time a job is advertised is flexible to meet the
employer’s needs, including how many referrals they would like and how long the vacancy will be live for.
General information is available on gov.uk.

Thursday 18 March 2021

Kickstart Scheme: Staff

Jonathan Reynolds: [165526] To ask the Secretary of State for Work and Pensions, if she will provide a
breakdown of from where officials in her Department have been moved in order to staff the Kickstart
scheme. 

Mims Davies: Members of staff have been redeployed to support the Kickstart Scheme from all parts of the
Department for different periods of time. We currently have over 400 staff working to process applications
to the scheme. This resource picture changes according to demand and as members of staff return to their
previous roles.

Thursday 18 March 2021

Unemployed People: Adult Education

Seema Malhotra: [167865] To ask the Secretary of State for Work and Pensions, how many adults seeking
to upskill have been referred by work coaches to adult education courses in each of the last 12 months; and
what assessment her Department has made of the effect of undertaking adult education courses on
employment outcomes for unemployed adults seeking work. 

Mims Davies: [Holding answer 17 March 2021]: Information relating to the number of adults seeking to
upskill that have been referred by Work Coaches to adult education courses in each of the last 12 months is
not centrally collated by DWP.

There has not been a formal DWP assessment of the effect of undertaking adult education courses
on employment outcomes for unemployed adults seeking work.

Thursday 18 March 2021
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House of Lords
Pupils: Disadvantaged

Lord Taylor of Warwick: To ask Her Majesty's Government what assessment they have made of the report
by the Education Policy Institute, Measuring the disadvantage gap in 16–19 education, published on 1
March; and what steps they are taking to reduce the A-Level attainment gap of disadvantaged students.
[HL13845] 

Baroness Berridge: Promoting good educational outcomes for disadvantaged children and young people is
a key priority for the government. We carefully consider evidence that helps to achieve this and will take
note of the findings of this report by the Education Policy Institute. This report concludes that, while there
is a gap in attainment between disadvantaged and non-disadvantaged young people by age 16, this gap
widens further in 16-19 education. We already have specific initiatives to support the attainment of
disadvantaged children and young people at each stage and will continue to seek to improve the
effectiveness of these policies. 

The national funding formula (NFF) for schools provides significant extra funding for schools that
have more pupils with additional needs, using measures of deprivation and low prior attainment. Through
the NFF in financial year 2021-22 we will provide a total of £6.4 billion targeted at schools with higher
numbers of pupils with additional needs, including deprivation. 

Since 2011 we have also been providing extra funding - £2.4 billion this financial year alone -
through the pupil premium for school leaders to narrow the disadvantage attainment gap for young people
before they turn 16 and enter college or sixth form. The NFF for 16-19-year-olds includes extra funding for
disadvantaged students which is provided to institutions specifically for students with low prior attainment,
or who live in the most disadvantaged areas. 

In academic year 2020/2021, we have allocated over £530 million to enable colleges, schools and
other providers to support, attract and retain disadvantaged 16 to 19-year-olds and to support students
with special education needs and disabilities. We show separately how well disadvantaged students are
achieving at 16-19 in published school and college performance data, to encourage a focus on helping
these young people make the best possible progress. We encourage schools and colleges to use the most
effective approaches to support the attainment of disadvantaged young people and set up the Education
Endowment Foundation to gather and disseminate evidence on this.

Tuesday 16 March 2021

Mental Health Services: Children and Young People

Baroness Fall: To ask Her Majesty's Government, further to the Written Answer by Lord Bethell on 22
January (HL12045), why they have not set a national access and waiting times standard for child and
adolescent mental health services. [HL12587] 

Baroness Fall: To ask Her Majesty's Government, further to the Written Answer by Lord Bethell on 22
January (HL12044), what progress they have made on the piloting of a four-week waiting time for specialist
NHS services in relation to children and young people’s mental health; and whether there is any difference
between such a waiting time and a national access and waiting times standard. [HL12588] 

Lord Bethell: We have made good progress on carrying out the core proposals of the children and young
people’s mental health green paper, including piloting a four-week waiting time to access specialist
National Health Service children and young people’s mental health services. In 2018 we announced the first
25 trailblazer sites delivering 59 mental health support teams in and near schools and colleges. Twelve of
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the trailblazer sites are also testing four-week waiting times specialist NHS services. The pilots will inform a
recommendation to Government on the potential development and roll out of access and waiting time
standards for all children and young people who need specialist mental health services.

Wednesday 17 March 2021

Universities: Research

Baroness Randerson: To ask Her Majesty's Government whether universities will be eligible to bid to the
Shared Prosperity Fund for funding for research projects. [HL14056] 

Lord Greenhalgh: The UK Shared Prosperity Fund will be a flagship policy in delivering this Government’s
commitment to level up the country and will target people & places most in need across the UK. It will be
focused on our domestic priorities and seize opportunities that come from our departure from the EU and
the bureaucracy of EU structural funds. Spending Review 2020 set out the main strategic elements of the
UK Shared Prosperity Fund in the Heads of Terms. We will publish details about the UK Shared Prosperity
Fund in a UK-wide Investment Framework later in 2021 and its funding profile will be set out at the next
Spending Review.

Wednesday 17 March 2021

GCE A-level and GCSE: Assessments

The Marquess of Lothian: To ask Her Majesty's Government what contingency planning they undertook
between August 2020 and January 2021 to prepare for the possibility that A-Level and GCSE examinations
might be cancelled in 2021. [HL13918] 

Baroness Berridge: It was right that the department planned for exams to go ahead because they are the
fairest method of assessing what students know and can do. Despite education remaining a national
priority, the department remained conscious that the course of the virus and the subsequent extent of
necessary public health restrictions would be unknown. We therefore worked closely with Ofqual and the
exam boards to plan for a range of scenarios between August 2020 and January 2021. This allowed the
department to launch the joint Department for Education and Ofqual consultation on alternative
arrangements to exams on 15 January, soon after my right hon. Friend, the Secretary of State’s statement
to the house on 6 January that, given the further disruption to education, exams could not go ahead as
planned. The department has now confirmed further details on alternative arrangements to exams, which
can be found here: https://www.gov.uk/government/publications/awardingqualifications -in-summer-
2021/awarding-qualificationsin-summer-2021.

Thursday 18 March 2021

Institute of Teaching: Degrees

Baroness Donaghy: To ask Her Majesty's Government what process will be followed in (1) granting the
Institute for Teaching degree awarding powers, and (2) enabling the Institute for Teaching to validate
academic awards delivered by other bodies. [HL13896] 
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Baroness Berridge: The Institute of Teaching will register as a higher education provider with the Office for
Students (OfS) at the earliest opportunity, so it can apply for degree awarding powers. The Institute will be
required to follow the process for acquiring degree awarding powers, which is managed by the OfS. Once
probationary degree awarding powers have been acquired, the Institute will be able to independently
award its own Postgraduate Certificates in Education (PGCEs). In due course, the Institute will also be able
to validate the PGCEs of other providers, once it has successfully gained full degree awarding powers.
More information will be provided by the department within the tender documentation for this
procurement once it is launched.

Thursday 18 March 2021

Primary Education: Finance

Lord Smith of Finsbury: To ask Her Majesty's Government what guarantees they have established, if any,
that primary schools in receipt of Space for Sports and the Arts funding since 2003 will have the full
duration of the funding honoured. [HL14111] 

Baroness Barran: Space for Sport & Arts was a funding programme that ran for four years, from 2001 to
2005. Sport England managed the programme, including grant management and awards of funding. Under
the Terms & Conditions of awards, any disposal or change of use of a funded facility at a school requires
Sport England consent during the term of the grant (21 years from the date of award acceptance).

Thursday 18 March 2021
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Happy Easter
This is the last issue before Education Journal takes its traditional Easter holiday.

We will return next month, after Easter.

In the mean time we wish all our readers a Happy Easter.
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